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A B S T R A C T
The- aim of' t h i s  d i s s e r t a t i o n  is to identify the d i f f icul t ies 
that B r a z i l i a n  learners of E n g l i s h  ha v e  in using a p o l o g i e s  in the 
t a r g e t 1 a n g u a g e ,. T o t h i s e n d i t p r e s e n t s a c o n t r a s t i v e d i s c o u r s e 
a n a l y s i s  of a p o l o g i e s  b e t w e e n  A m e r i c a n  E n g lish and B r a z i l i a n  
Portuguese,. The s t r a t e g i e s  used to r e d r e s s  a p o l o g e t i c  s i t u a t i o n s  
that invo l v e  u n i n t e n t i o n a l  o f f e n c e s  are e x a m i n e d  a c c o r d i n g  to the 
coding framework d e v e l o p e d  by B1 um-Ku.lka;i H o u s e  & K a s p e r  (1989),.
T h e p o p u 1 a t i o n a n a 1 y s e d c o n s i s t s o f £ 4 ® u n i v e r s :i. t y s t u d e n t s : 
(-:• i 9 h t y Artier i can n at i ve sp eak er s . e ig h t y Br azi 1 i an - Por t ug u e s e  
n a t i v e s p e a k e r s ? a n d e i g h t y B r a z i I i a n 1 e a r n e r s o f E n g 1 i s h ? w h o 
w e r e  given four s i t u a t i o n s  in which they had to act as 
a p o l o g i s e r s . Social v a r i a b l e s  such as the level of f a m i l i a r i t y  
b e t w e e n  i n t e r a c t a n t s  and their social s t a t u s  were d e l i b e r a t e l y  
i ncluded in the e l i c i t e d  s i t u a t i o n s .  The pe r s o n a l  v a r i a b l e s  sex 
a n d a g e o f t h e s u b j e c t s p  1 a y e d a n i m p o r t a n t r o 1 e i n g r o u p i n g t h e 
r e s u 11 s f o r d e e p e r a n a 1 y s :i. s .
An a n a l y s i s  focusing on the speech act of a p o l o g i s i n g  in EFi... 
t e x t b o o k s  used by the l e a r n e r s  of E n g l i s h  at U F S C  is p r e s e n t e d  in 
order to help t e a c h e r s  d i a g n o s e  E n g lish learners' d i f f i c u l t i e s  
and f a i 1u r e s „
T h e f i n d i n g s o f t h i s a n a 1 y s i s p o i n t t a i n t r a I i n g u a 1 a n d 
i n t e r 1 i n g u a 1 s :i. m i I a r i t i e s a n d d i -F -F e r e n c e s. n
T O W A R D  C O M M U N I C A T I V E  C O M P E T E N C E :  T H E  U S E  O F  A P O L O G I E S  
B Y  B R A Z I L I A N  L E A R N E R S  O F  E N G L I S H
U N I V E R S I D A D E  F E D E R A L  D E  S A N T A  C A T A R I N A
1 9 9 1
S u p e r v i s i n g  P r o f e s s o r s  R o s a  W e i n g o l d  K o n d e r  
R E S U M O
O o  I:) j  e t  I  v o  d  e  s  t  a  d  i  s  s  e  r  t  a  ç a  o  é  i  d  e  n  t  i  f  i  c  a  r  a  s  d  i  f  i  c  u  1 d  a  d  e  s  
q  u  e  o  s  a  p  r  e  n  d  i  z  e  s  b  r  a  s  :í. 1 e  i  r  o  s  d  e  i  n  g  1 ê  s  t ê m  a  <:» u  s  a  r  p  e  d  i  d  o  s  d  e  
d  (-:• s  c  u. 1 p  a  s  n  a  1 :í n  g  u. a  'a  I  v  o .. P  a  r  a  e  s  t e  f  i  ra ? e  s  í a  d  i  s  s  e  r  t  a  ç  a  o  a  p  r  e  •••• 
s e n t a  u m a  a n á l i s e  c o n t r a s t  i v a  d o  a t o  d e  - P a l a  ’ p e d i d o  d e  d e s c u l -  
P a s  ’’ .1 e n  t  r  e  o  : i . n g  1 ê s  a n i e r i c a n o  e  o  p  o r  t  u g u ê s  d o  B r  a s : i .  I  „ A s  e s ­
t r a t é g i a s  u s a d a s  p a r a  r e m e d i a r  s i t u a ç õ e s  q u e  e x i g e m  d e s c u l p a s  e  
q  u  e  e  n  v  o  '1 v  e m  o  f  e  n  s  a  s  n  a  o  :i n  t  e  n  c  i  o  n  a  :i. s  * s  a  o  e  x  a  m i  n  a  d  a  s  d  e  a  c  o  r  d  o  
c  o  ui o  m o  d  e  I  o  d  e  s  e  n  v  o  1 v  i  d  o  p  o  r  B 1 u  m l< u  1 k a  » H o  u  s  e  a n  d  l< a  s  p  e  r  ( .1.9 8 9 ) .
A  p o p u I a ç a o  a n a l i s a d a  c o n s i s t e  d e  8 4 0  e s t u d a n t e s  u n i v e r s i t á ­
r i o s  S o i  t e n  t a  a m e r i c a n o s  F a l a n t e s  n a t i v o s ?  o i t e n t a  b r a s i l e i r o s  - P a ­
l a  n  t  e  s  n a t i v o s  e  o  :i t e  n  t  a  b  r  a  s  i  1 e  i  r  o  s  e  s  t  u  d  a  n  t  e  s  d  e  i  n  g  1 ê s » a  o  s  
q u a i s  F o r a m  d a d a s  q u a t r o  s i t u a ç õ e s  n a s  q u a i s  t i v e r a m  q u e  a t u a r  
c  o  ui o  a  g  e  n  t  e  s  d  o  p  e  d  i  d  o  d  e  d  e  s  c  u. I  p  a  s  „ V  a  r  i  á  v  e  i  s  s  o  c  i  a  i  s . t  a  :i s  c  o  m o  
n í v e l  d e  F a m i l i a r i d a d e  e n t r e  o s  i n t e r l o c u t o r e s  e  o  s t a t u s  s o c i a l  
d  o s  m e  s i n o s  P o  r  a  m d  e  1 i  b  e  r  a  d  a  m e  n  t  e  e  m b  u  t  i  d  a  s  n  a  s  s  i  t  u  a  c  o  e s  F o  r  m u -  
l a d a s .  A s  v a r i á v e i s  p e s s o a i s  s e x o  e  f a i x a  e t á r i a  d o s  s u j e i t o s  
e x e r c e r a m  u m  p a p e l  i m p o r t a n t e  p a r a  a g r u p a r  o s  r e s u l t a d o s  d e  m o d o  
a  p  e  r  m i  t  i  r  u  m a  a  n  á  í :i. s  e  m a  :i. s  p  r  o  -F u  n  d  a  .
U  m a  a  n  á  1 i  s  e  e  n  -F o  c  a  n  d  o  o  a  t o  d  e  F a  1 -a '  p  e  ti i  d  o  d  e  d  e  s  c  u  1 p  a  s r n  o  s
1 i  v  r  o  s  -  t e x t o ?  u  s  a  d  o  í ;  p  o  r  e  s  t  u  d  a  n  t  e  s  d  e  :i. n  g  1 ê  s  n  a  U F S C  ? é  a  p  r  e  -  
s e n t a d a  c o m  a  F i n a l i d a d e  d e  a u x i l i a r  o s  p r o - P e s s o r e s  a  d i a g n o s ­
t i c a r  d i f i c u l d a d e s  e  f a l h a s  d o s  a p r e n d i z e s  d e  i n g l ê s .
O s  r e s u l t a d o s  d e s t a  a n á l i s e  a p o n t a m  p a r a  s e m e l h a n ç a s  e  d i f e ­
r e n ç a s  i n t r a  e  i n t e r  1 i n g u a : i . s  .
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C H A P T E R  OWE
I N T R O D U C T I O N
C o 111 m u n :i. <:: a t i n g e f f e c t :i. v e 1 a i n a 1 a n g u a g e i iri p 1 i e s h a v :i. n g t h e 
a to i 1 :i. t y t o i n t e r a c i i n a r e a 1 com m u n i c a t i v e s e 11 i n g o f t h a t 
s p e c i f i c  language. A speech c o m m u n i t y  not only s h a r e s  r u l e s  for 
s p e e c h  but al s o  for its interpret at ion •> C o n t e x t u a l  f a c t o r s  such 
a s t o p :i. c ? r o 1 e o f p a r t i c :i. p a n t s * s e 11 i n g j a n cl r u 1 e s o f 
i n t e r a c t i o n 1' are as import ant as lin g u i s t i c  rules? a c c o r d i n g  to 
llymes (1978:54).
The concept of c o m p e t e n c e  has been lengt h i l y  d i s c u s s e d  and 
i n t e r p r e t e d b y s e v e r a I t h e o r i s. t s i n m a n y d i f f e r e n t a r e a s o F 
s t u cl y ? s u c h a s 1 i n g u i s t i c s j a p p i. i e d 1 i n g u :i. s t :i. c s 5 s o c i o 1 i n g u i s t i c s ? 
e t c „ A s a r e s u 11 t h e r e a r e m a n y d i v e r g e n t d e f i n i t i o n s o f w li a t 
this term a c t u a l l y  r e f e r s  to. It is not my intent to g i v e  a 
d e t a i l e d  account of the l i t e r a t u r e  on th i s  i s s u e w h i c h  h a s  been 
P r esen t ed b y 0 h omsky (.1.965 ) ? an d d :l s c ussed b y I Iy mes (1972) ?
G r e e n e  ( i972) C a n a l e  <i983)>i Tay lor ( i989) ■> among others,.
T l-i e L. o n g m a n D :i. c t :i. o n a r y a f A p p I i e d L :i. n g t.i i t i c s ( i 9 8 5 ) p r o v i d e i;> 
a (.1 e f i n i t i o n o f t l i e c o n c: e p t o f c o i n p e t e n c e a s. u s e d :L n G e n e r a t i v e 
T r a n s f o r m a t i o n a l  G r a mmar and of the concept of co m m u n  icat :i. ve 
c o m p e t e n c e  as used by H y m e s . which I r e p r o d u c e  b e l o w  and w hich I 
f :i. n d s u f f i c i e n t f o r 11-. e p u r p o s e o f t h i s s t u d y :
C o m p e t e n c e  • • a p e r s- o n ' s i n t e r n a I i ■& e d g r a m m a r o f 
language. This m e a n s  a p e r s o n ' s  a b i l i t y  to c r e a t e  
and u n d e r s t a n d  sentences;! inclu d i n g  s e n t e n c e s  they
ha v e  never heard b e f ore» It al s o  i n c l u d e s  a 
p e r s o n ' s  k n o w l e d g e  of what are and what are not 
s e n t e n c e s  of a p a r t i c u l a r  l a n g u a g e  II „ „ . ”1 
C o m p e t e n c e  often re f e r s  to the ideal s p e a k e r /  
hearers that is an ideal i s e d  but not a real person 
who wou 1 d have a c:c<mpIete kn o w  1 edge of the w hoIe 
I a n g u a g e .
C o m m u n i c a t i v e  c o m p e t e n c e  -•■• the a b i l i t y  not only to 
a p p 1 y t h e g r a in m a t i c a 1 r u 1 e s o f a 1 a n g u a g e i n o r d e r 
t o f o r id g r a id id a t i c a 11 y c. o r r e c t s e n t e n c e s b u t a 1 s o 
to kn o w  when and w h e r e  to use t h e s e  s e n t e n c e s  and 
t o w h o m „ C o m m u n i c a t i v e c o in p e t e n c e i n c I u d e s :
(a) k n o w l e d g e  of the grammar and v o c a b u l a r y  of the 
1 a n g u a g e  ;i
(b) k n o w l e d g e  of r u l e s  of s p e a k i n g ( e g  k n o w i n g  how 
to begin and end conversations!! k n o w i n g  what
t o p i c s ivi a y b e t a 1 k e d a b o u t i n d :i. f f e r e n t t y p e s o f 
speech events;, k n o w i n g  which a d d r e s s  forms should 
be used with different p e r s o n s  one s p e a k s  to and 
i n d i f F e r e n t s i t u a t i o n s ) i
■(c) k n o w i n g  how to use and r e s p o n d  to d i f f erent 
t y p e s  of speech actsj such as re quest s :. apologies;, 
t h a n k s s a n d i n v i t a t i o n s 5
< d ) k n o w i n g h o w t o u s e 1 a n g u a g e a p p r o p r i a t e I y „
1" h e u n d e r s t a n d i n g o f 1h e n o t :i. o n o f c o in in u n i c a t i v e c o m p e t e n c: e 
is e s s e n t i a l  to EFL learning and teaching,, A l a n g u a g e  learner 
must a c q u i r e  the r u l e s  for the a p p r o p r i a t e  use of the target 
l a n g u a g e“. a s p e c t s  other than l i n guistic o n e s  s h o u l d  be known«, 
s i n c e b e :i. n g 1 i n g u i is t i <: a 1 1 y a c c. u r a t e d o e s n o t n e c e s s a r i 1 y m e a n 
!:) e i n g a 1:51 e t o u s e 1 a n g u a g e a p p r o p r i a t e 1 y (1-1 y m e s i 9 7 2. ? (3 w e n i 9 8 0 ;. 
F r a s e r ? R :i. i s t e 11 a n d W a 11 e r ii i 9 8 i ? e t c ) „ L. a n g u a g e t e a c h e r s m u s t 
try to ma k e  their t e a c h i n g  closer to real c o m m u n i c a t i v e  needs,.
T h e i d e a o f h e 1 p i n g I a n g u a g e 1 e a r n e r s a c h i e v e c o m m u n :i. c a t i v e 
c o m p e t e n c e i n a s o c i o c u 11 u r a. I c o n t e x t w i t h p r e -• e s t a. b 1 i s h e d r u I e s 
of int e r a c t i o n ,  diffe r e n t  from their own c o r r o b o r a t e s  T h o m a s ' s  
a d m o n i t i o n i n f a v o r o f c r o s s c u 11 u r a 1 s e n s i t i :•?: a t i o n i n f o r e i g n
ovJ
1 a n 9 u a g e t e a chi n g
H e l p i n g  s t u d e n t s  to u n d e r s t a n d  the way 
P  r a g in a t i c. p r i n c i p 1 e s o p e r a i e i n o t h e r 
cultu r e s !  e n c o u r a g i n g  them to look for the 
d i f f (■ r e n t p r a g m a t i c o r d i s c o u r s a 1 n o r m s w h ic h 
m a y u n d e r 1 i e n a t i o n a 1 a n cl e t h n i c s t e r e o t a P i n g 
i s t o g o s a m e w a a t o w a r d s e 1 i iti :L n a t i n g 
ir> i in p 1 i s t i c a n d  u n g e n e r o u s i n t e r p r e t a t i o n s 
c:« f p e o p 1 e who s e 1 i n g u i s t i c b e h a v i o u r i s 
s u p e r f i •:: i a 11 a d i f f e. r e n t F r a m t h e i r o w n .
( 1 9 8 3 : iiO)
{; u 11 u r a 1 d i F F e r e n c e s Ia v e b e e n e k t e n s :i v e 1 a d i s c u. s s e d (0 w e n 
1980s O l s h t a i n  i98i;< Tannen 1984). IF we c o n s i d e r  the speech act 
of a p o l o g i s i n g »  we no t e  that «Although s t r a t e g i e s  used in the 
a p a 1 o g a s p e e c h a c t s e t a r e a v a i 1 a b I e a c r o s s 1 a n g u a g e s ? t l-i e 
P r e F e r e n c e F o r a s p e c i F i combi n a t i o n o F s t r a t e g .i e s m a a b e 
l a n g u a g e  specific. In other w o r d s  what can be c u l t u r a l l y  
a c c e j'-> t a b 1 e i n o n e 1 an g u. a g e m a a n o t b e a p p r o p r i a t e i n a n o t h e r „ 
A c c o r d i n g  to E U u m - K u l k a ? H o u s e  and Kasper (1989;05) 'specific 
s t u d i e s  of speech ac t s  from a cultural p e r s p e c t i v e  s h o w  how 
c l a s h e s  b e t w e e n  diffe r e n t  i n t e r a c t i o n a l  s t y l e s  can lead to 
i n t er c u 1 i ur a 1 m 1st: ommun i c at i on
The present study focuses on a p a r t i c u l a r  c.ommun icat i ve 
function reg a r d e d  as c u l t u r e  speci f i c »  the sp e e c h  act of 
a p o l o g i s i n g .  It h i g h l i g h t s  the ways t h r o u g h  which each n a t i v e  
s p e a k e r o f A m e r i c a n E n g I i s h a n d o f B r a z i I i a n P o r t u g u e s e p e r f o r iti s  
an a pologyn taking into account the social as well as the 
s i t u Vi. t i o n a 1 v a r i a b 1 e s t I s a t s t r o n g 1 a a f f e c t i t s u s e
i „i On apologies
In o u r cl a :i. 1 a r o u fc i n e w e m a a i n t a n t :i. o n a 1.1 a o r u n :i. n t e n t i o n a I I. a
o f fend other peop le;: a r r i v i n g  ‘late For a date? a-F1-Front ing a 
c o 1 1 e a g u e a t a in e e t i n g «. e t c:. All t h e o -F -F e n c: e s p r e s e n t e d i n t h i s 
study are u n i n t e n t i o n a l *  and even th o u g h  p a r t i c i p a n t s  e n g a g e d  in 
the c o n v e r s a t i o n  may b e l i e v e  that t h e r e  was no s e r i o u s  h a r m  done 
such v i o l a t i o n s  sho u l d  be r e m e d i e d  <c-F„ Go f fin an i967)..
The act o-F a p o l o g i s i n g  is called -For a-F ter some o-F fence has 
b e e n c o m in i 11 e d b y t h e s p e a l< e r < 3) a g a i n s t t h e h e a r e r (H ) ;■ t h a t 
:i. sj when S's b e h a v i o u r  v i o l a t e s  social nor iris. By a p o l o g i s i n g  the 
s p e a !< e r r e c o g n i n e s t h a t s / h e h a s v i o 1 a t e d a s o c i a 1 o r c u 11 u r a 1 
norm. A p o l o g i e s  are then viewed in this study as i n tended to set 
t h i n g s  right and r e s t o r e  the social h a r m o n y  o-F an i n t e r a c t i o n «  In 
order to do this? S has to u n d e r t a k e  what G o-F-Fin an c a l l s  re media 1 
wo rk T h e f u n c t i o n o-F r e m e d i a 1 w o r k i s d e f i n e d i n G o -F -F id a n ' s t e r m s 
as S
to c h a n g e  the m e a ning that o t h e r w i s e  might be 
given to an act » t r a n s f o r m i n g  what could be 
seen as o-F-Pensive into what can be seen as 
a c c e p t a b 1 e „ < .19 7 i «139)
A p o 1 o g i e s c a n b e s e e n a s a t y p e o -F r e m e d i a 1 w o r !< * t h r o u g h 
w h :i. c h t l-i e o -F -l! e n d e r a 11 e m p t s t o r e s t o r e e q u i 1 i b r i u m b e t w e e n I t i m / 
h e r a n d h i s / h e r a d d r e s s e e „
B y r e s t o r i n g e q u i 1 i b r u m ? p a r t :i. c i p a n t s i n a c o n v e r s a t i o n 
c o o p e r a t e .i n hi a n t a ini n g t h e i r -F a c e t l-i r o u g h o u t t h e i n t e r a c t i o n „
I-7 a c e :i. s d e -F i n e d b y G o -F F m a n a s :
the p o s i t i v e  social v a l u e  a person 
e -F -F e c t i v e 1 y c 1 a i ni -F o r h .i m s e 1 -F b y i: h e 1 i n e
o t h e r s a s s u iri e h e h a s t a k e n d u r i n g a
p a r t i c u l a r  contact . Face is an image of self 
d e l i n e a t e d  in t e r m s  of a p p r o v e d  social 
a t t r i b u t e s  •• albeit an image that o t h e r s  
may 'Shares as when a p e r s o n  m a k e s  a good 
s Pi o w :i. n g f o r h i s p r o f e s s i o n o r r e 1 i g :i. o n b y 
making a good show i n g  for himself,, (1971 )
B r o w n a n d L e v i n s o n ( i 9 7 8 :67 ) t r e a t f a c e a s ' b a s :i. c w a n t s ? 
which every member k n o w s  every other member d e s i r e s  * and L „ „ 1 
:i. t is i n t h e i n t e v e s t s a f e v e r y in e in b e r t o p a r t i ally s a t i s f y r .>
They d e f i n e  face as c o n s i s t i n g  of two a spects" (i) p o s i t i v e  face»
' t i i e p o s i t .i v e c o n s i s t e n t s e 1 f -• i m a g e I" «„» .'.I i n c 1 u din g t h e d e s i r e 
that this s e l f - i m a g e  be a p p r e c i a t e d  and a p p r o v e d  of'? and (£)
n e g a t i v e  face* 'the basic c l a i m  to t e r r i t o r i e s  I” ... "I f r e e d o m  of
ac t ion and f r e e d o m  a f imposi t i o n '.
A s Vi. n a 11 e m p t t (5 i 11 u s t r a t e t h i s c 1 a s s i f i c a t i o n w e s h a u. 1 d 
u n d e r s t a n d  that d i f f e r e n t  ac t s  may t h r e a t e n  ei t h e r  S's or H's 
p o s i t i v e  or n e g a t i v e  face,, For example;, when 8 insults» the act 
of i n s u l t i n g  is a threat to H's p o s i t i v e  face? it i n d i c a t e s  that 
8 s h o w s  n e g a t i v e  e v a l u a t i o n  t o w a r d s  H's -Peelings,, p ersonal 
f e a t u r e s  and/or acts. The insult then should be seen as a face 
t h r e a t e n i n g  act <FTA)„ H o w ever •. if S r e c o g n i s e s  h a v i n g  d o n e  an
VFTA and d e c i d e s  to a p o l o g i s e ?  S d a m a g e s  h i s / h e r  p o s i t i v e  face 
when s/ h e  r e g r e t s  having v i o l a t e d  a social rule ( c f . Brown & 
L e v i n s o n  1978)
The act of a p o l o g i s i n g  in an attempt to r e s t o r e  e q u i l i b r i u m  
i m p l i e s  (i) sav i n g  H's p o s i t i v e  -Pace? which in turn c o n s t i t u t e s  
(?.-') a threat to S's p o s i t i v e  face? in short? the result is (3)
cost to 8 and benefit to IT,, T h e s e  t h r e e  a s p e c t s  are e x p a n d e d  
f o l 1o w s :
.1. „ The act of a p o l o g i s i n g  is d i r e c t l y  related to the concept 
f a c e p r e s e r v a t i o n n G o f f in a n < 1976') s a y s t h a t " a p o 1. o g :i e -s a r e 
P r i m a r i 1 y a i iri e d a t iti a i n t a i n i n g f. e n h a n c :i. n g ? a n o i n t i n g o r 
•s u. p p o r t i n g t h e a d d r e -s s e e ' s f a c e v < i n l -l o 1 m e s .1.989.196 ) „ W h e n 
v i o l a t i n g  a social norm» 8 t h r e a t e n s  the h a r m o n y  of the
i n t e r a c t i o n a n d c o n s e q u e n 1 1 y a 1. s o t h r e a t e n s H ' s p o -s .i t :i v e f a c e 
s/he can remedy it t h r ough an a p o logy meant to lessen the 
a d d r e s s e e ' s  d i s p l e a s u r e  t h u s  now saving H Js p o s i t i v e  face on 
hands and it is a way for 8 ’getting off the hook and be­
ll h i -s .'.I w a y < h! o r r i c k .1978 IIS 8 0);. t h u s a 1 <» o s a v i n g 8' s p o s i t i v e 
f a c e ? o n t h e a t h e r h a n d ,
£ . A p o l o g i e s  are also FTAs s i n c e  they d i r e c t l y  d a m a g e  S's posi 
face.,When 8 r e g r e t s  having c o m m i t t e d  a prior offence!, s/he 
c o n s e q u e n t l y  d a m a g e s  his/her own face to some extent» In 
when 8 a p o l o g i s e s  s/he is both p r o t e c t i n g  IT's face and 
t h r e a t e n i n g  h i s /her own face.
3 . The r e a l i z a t i o n  of an a p o l o g y  i n d i c a t e s  that 8 r e c o g n i s e s  
need to a p o l o g i s e  and often s / h e  a s s u m e s  the cost of doing 
TI-. e r e a 1 :i. z a t :i. o n o f a n a p o 1 o g y i n L e e c h ' s t e r iti s  ? 1 c o n s t i t u t e s 
cost to 8 w h e r e a s  to I! it c o n s t i t u t e s  a b e n e f i t v (i 9 8 3 : 157) ,. 
:i.s a r e v e r s e  cost "-benefit scale; the more the cost to 8? the 
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The Following s i t u a t i o n  i l l u s t r a t e s  this d i s c u s s i o n  by 
s h o w i n g  an A m e r i c a n  a s s i stant teacher who was e v a l u a t i n g  his 
l e a r n e r s  of' S p a n i s h  in a l a n g u a g e  l a b oratory at UCI (Unive r s i t y  
of C a l i f o r n i a  Irvine). The s t u d e n t s  w e r e  s u p p o s e d  to listen to a 
c: o m in a n d a n d p e r f o r m w h a t w a s a s k e d t h e ni t o d o B  u t a t a c e r t a i n 
P o :i. n t t h e t e a c h e r f o r g o t t o i n c 1 u d e a m a p f o r the 1 e a r n e r s t o 
a n s w e r a g i v e n q u e s t .i o n , A 11 t h e s t u d e n t s g o t p u z & 1 e d w i t h a u t 
k n o w i n g  what to do* the t e a cher i m m e d i a t e l y  said it was his 
m i s. t a k e a n d t h e y s h o u 1 d s l< i p t h a t n u m b e r a n d Fin a 1 1 y r e i n f o r c e d 
his fault by sa y i n g  II'It was my mistake? ok?'II (field notes) 
Th i s  p a s s a g e  is an e x a m p l e  of H's s u p p o r t i v e  and al s o  S's s e l f -  
-• d e m e a n i n g f a c e (if.' d m o n s o n 9 8 i ) . I n o r d e r w o r d s s t h e t e a c h e r 
s u p p o r t e d  l-l's r e a c t i o n  (benefit to s t u d e n t s )  and ran the risk of 
d e n :i. g r a t i n g h i « i m a g e .
i i  . i The p&r-f'ormanci? erf apologiex
E m p i r i c a l  s t u d i e s  on a p o l o g i e s  ha v e  been c a r r i e d  out by 
s e v e r a I r e s e a r c h e r s s u c. h a s 0 w e n 1 9 8 0 C o u 1 m a s i 9 G i >i C o h e n & 
01 s h t a i n i 9 8 i ? E d m o n s o n i 9 8 i ? B 1 u m - 1< u 1 k a a n d 01 s h t a i n i 98 4 ?
H o l m e s  1988 and 1990,. At t h i s  point., the aim is to d i s c u s s  the 
c o n t r o v e r s i a l  issue about what kind of u t t e r a n c e  can be r e g a r d e d  
as an apology,,
i o s t a r t w :i. t h , a p o I o g i e s b e 1 o n g t o t h e a t e g o r y o f 
e x p r e s s !  v e s # * :i.n S e a r l e ' s  c 1 assi f icat ion of i 1 locut ionary acts.
E x p r e s s i v e s  ha v e  the ''function of e x p r e s s i n g  or m a k i n g  known S's 
p h y c h o l o g i c a !  a t t i t u d e  t o w a r d s  a s t a t e  of a f f a i r s  s p e c i f i e d  in 
the p r e p o s i t i o n a l  content' (1979:15). At this general level* 
t h e r e  is no di s p u t e ?  h o w e v e r  <■ r e s e a r c h e r s  se e m  to have 
di f f e r e n t  p o i n t s  of view about what c o n s t i t u t e s  or may count as 
an a p o l o g y  »
Owen (1980:68) says that t here is 'no clear b o u n d a r y  b e t ween 
u t t e r a n c e s  which are a p o l o g i e s  and t h o s e  which are n o t 7 . O l s h t a i n  
& y o 11 in e r (.1.98 9 ) c 1 a i in t h a t IFID s ( i 1 1 o c u t i o n a r y f o r c e i n d i c a t :i. n g 
d e v i c e ) a n d A R (a c l< n o w 1 e d g m e p. t o f r e s p o n s .i b i 1 i t y ) a r e t h e t w o 
s t r a t e g :i. e s t h a t in a k e u p a n a p o 1 o g y i n a n y s i t u a t i o n . H o 1 in e s 
( i 9 9 '?J i 6 i ) s a y s t h a t a n y s t r a t e g y a 1 o n e m a y c o n s t i t u t e a n a p o 1 o g y 
in the a p p r o p r i a t e  context. She st a t e s  that ' a wide r a n g e  of 
forms can a p p r o p r i a t e l y  fit the apol o g y  slot in d i f f e r e n t  
c i r c u m s t a n c e s 7 . Owe n ( i I:) i d ) g o e s o n t o s a y t h a t a c c o u n t s m a y
o c c a s i o n a l l y  be d e s c r i b e d  as apologies,. For her j
in giving an account, the o f f e n d e r  h i m s e l f  
a t t e m p t s  to r e s t o r e  a d e g r e e  of b a l a n c e  t h r o u g h  
o f f e r i n g  an a l t e r n a t i v e  i n t e r p r e t a t i o n  of his act. 
Th i s  may not r e m o v e  e n t i r e l y  the need for remedial 
w a i" k I." a p o 1 o g i e s a n d a c c o u n t s d o f r e q u e n 1 1 y
occur t oget h er .i.n Eng 1 ish < p „ i7 i ) ,.
D 1 u m - K u l k a , H o u s e  and Kasper (1989:05) s t a t e  that the most 
e x p 1 i c i t r e a 1 i z a t i o n o f a n a p o 1 o g y i s d o n e v i a a n I F I D . S c a n 
also c h o o s e  one of the r o u t i n i z e d  formulaic e x p r e s s i o n  of regret
{3
?such as (a) be sorry 5 a p o l o g i s e ?  regret? excuse? pardon? etc.; (b) 
t h e r e  are c a s e s  h o w e v e r  in which a p o l o g i e s  are e x p r e s s e d  via a 
p r o m i s e  of Forbe a r a n c e  II ' I p r o m i s e  it will never happen again'II? 
•For example,,
0 n e c a n c: o n c 1 u d e t h a t t h e s p e e c h a c t o f a p o 1 o g :i. s i n g c a n 
b e p e r f o r ni e d i 11 n u m e r o u. s d i f f e r e n t w a y s w h i c h i n t h e c o n t e x t o f 
:i. n t e r a c t :i. (3 n iri a y b e r e g a r d e d a s a p p r o p r i a t e » (11 s h t a i n a n d C o h e n 
P  o i n t o t t h a t t h e d e s c r i p t i o n o f t i t e c o m p 1 e t e s p e e c I t a c t s e t o f 
a p o 1 o g i s i n g 5 i s a n :i. d e a 1 i z e d g o a 1 w h i c h r e q u i r e s c o n s i d e r a b 1 e 
r e s e a r c I t o f a n e t h 11 o g r a p h i c a n d s o c i o 1 .i. n 9 u i s t i c n a i u. r e v ( i 9 8 3 2. .1.>,.
It is in the C r o s s  Cultural Speech Act R e a l i s a t i o n  P a t t e r n  
(CCSARP 1984) project that I h a v e  Found the s y s t e m a t i z a t i o n  o-F 
t h e v a r i o u s w a y s :i. n w I t i c I-. a p o 1 o g i e s a r e m a d e „ I h a v e ? t h e r e F a r e ■< 
d e c .i d e d t o u. s e i t a s a iyi o d e 1 i n t I t i s s t u d y „
.1 . E Purpose o f  the study
The aim o-F this study is to identify the d i f f i c u l t i e s  
B r a :<t i 1 i a n 1 e a r n e r s o f E n g 1 i s h h a v e i n u s i n g a p o 1 o g i e s i n t I t e 
target language. To this end? the f o l l o w i n g  issues are 
invest igated
a. Cultural d i f f e r e n c e s  betw e e n  A m e r i c a n  E n g l i s h  and 
B r a b. :i. 1 i a n P o r t u g u. e s e c h o i c e s o F a p o 1 o g y s t r a t e g i e s. |!
b. The c o m b i n a t i o n  of a p o l o g y  s t r a t e g i e s  by n a t i v e  s p e a k e r s
o f e i t her 1 a n g u a g e -i
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<: „ T h e i n -F1 u e n c e a f p e r s o n a 1 a n d is. o c i o c u 1 t u. r a 1 v a r i a b 1 e s 
(sex, age, social s t a t u s  and social dista n c e )  upon the c h o i c e  of 
st rat eg ies !i
d . T h e i n c i d e n c e o f t h e 1 e a r n e r s ' d e v :i. a t i o n s f r o m t h e 
s peakers' use o-F a p o l o g i e s  in the target l a n g u a g e  H
e. The reason why such d e v i a t i o n s  occur;
•F „ The c o r r e l a t i o n  o-F the E n g lish learners' -Formulas with 
the -Formulas p r e s e n t e d  in EFL t e x t books;
i„3 Organization  o f  the d issertatio n
This d i s s e r t a t i o n  c o m p r i s e s  Five c h a p t e r s  and six 
ap pend ices
C h a p t e i" t w o d e s c r i b e s t h e C v o s s C u 11 u r a 1 8 p e e c h A c t 
R e a l i z a t i o n  P a t t e r n  (CCSARP) project •. the method o f d a t a  
c o 11 e c i i o n , a si d 11-. e d e s c r i p i :i. o n o -F s o c i a 1 a n d s i t u a t i o n a i 
var i ab 1 es
C h a p t e r  t h r e e  p r e s e n t s  the c h o i c e s  o-F s t r a t e g i e s  by 
A ra e r :i. c a n E n g 1 i s h n a t i v e ( E i ) s p e a l< e r s n B  r a z i 1 .i a n - - F:‘ o r t u. g u e is e < Pi) 
s p e a k e r s  and E n g lish le a r n e r s  (ES), the a n a l y s i s  o-F the data, a 
vs u m mar y with the main c u ltural d i-F-Ferenc es ? and the Ei and Pi 
a r c h e t y p e  o-F a p o logy strate g i e s .
C h a p t e r -F o u r d i s c u is s e s E F I.. t e x t b o o !< ii a s r e g a r d s h o w 
a p o l o g i e s  are p r e s e n t e d  and the range o-F s i t u a t i o n s  w h e r e  
apci 1 og ies ave used „ In add it ion n it e x a m i n e s  to what d e g r e e  and 
how EFL t e x t b o o k s  cope with the social v a r i a b l e s  that i n f l u e n c e
il
t he r e a l i s a t i o n  of th i s  speech act,.
In the last chapter* teach ins imp 1 i cat ions are drawn -Prom 
the c u ltural a s p e c t s  raised .1 an ESI... model is p r e s e n t e d  as a 
c o n t r i b u t i o n  to EFL t e a c h i n g  o-F a p o l o g i e s ?  s u g g e s t i o n s  are made 
•For -Further r e s e a r c h  and the main Findings are presented,,
The a p o l o g e t i c  s i t u a t i o n s  upon which the a n a l y s i s  is based 
ap p ear i n ap p en d i c es I ;i I ï 111 an d IV „ Ap p en d i x V c on I: a i n s t h e
o r :i. g i n a 1 :i. n s t r u m e n t F o r d a t a c o 11 e c t i o n . A p p e n d i x VI c o n s i s t s o F 
the p r o f i l e  s h e e t s  handed out to respondents,,
•* Goff man 196.1. s u g g e s t s  that remedial work is c a r r i e d  out by 
t h r e e  main d e v i c e s’,; a c c o u n t s »  r e q u e s t s  and apologies.,
-k * A s d i s t i n g u i s h e d f r o m a s s e r t i v e s (s t a t :i. n g ) r. d :i. r e c t i v e s 
(ordering);, coriiiss i ves  ( p r om i s i n g ) and d ec 1 ar at i v e s  (sen t en c i n g )
C H A P T E R  TWO
M E T H O D O L O G Y  OF THE R E S E A R C H
This c h a p t e r  d e s c r i b e s  -first the C r o s s  Cu l t u r a l  Spe e c h  Act 
Rea 1 izat ion Pat t er n (CCS ARP ) project ? second the m e t h o d  o-F data 
c o l l e c t i o n  (the instrument used -For d a t a  col 1 ect ion ) .1 the 
s u b j e c t s ?  and the p r o c e d u r e  -For data c o l l e c t i o n .  F i n a l l y ?  the 
v a r i a b l e s  that were taken into account in the a n a l y s i s  o-F the 
d a fc a a r e a n a I y s e. d *
i?. „1 ?7h:;‘ CCSAfCP project
The CCS ARP is a project d e v e l o p e d  by a team o-F r e s e a r c h e r s  
which ai m s  to set up a d a t a - b a s e  -For speech act r e a l i s a t i o n  
a c r o s s  l a n g u a g e s , I t  c o m p r i s e s  eight languages: H e b r e w  (B 1 u m - K u l k a
& G 1 s 111 a i n > •! D a n i s h ( a e r c h & K a s p e r ) H B r i t i s h E n g 1 i s h a n d 
R u s s i a n  (Thomas)? A m e r i c a n  E n g lish ( WoIF s o n  8 R i n t e l l ) ?  German 
(H o u s e E d  mon son & Vo 11 mer ) Can ad i an Fr en o h (We i 2:man ) -an d 
Aust r a 1 i an En g 1 isIt (Ven tola) , Ac c or d i n g t o B 1 u m -• l<u 11< a t he C C S A R P  
i s a lit o d e 1 p r .i m a r i 1 y s e t u p t o ‘ .i n v e s t i g a t e c r o s s -• c u 1t u r a 1 a n d 
inival ingual v a r i a t i o n  :i.n two speech acts - Request s and 
A p o 1 o g i e s ' < i 9 89: i 2 )
The CCS ARP is -Followed here only as far as a p o l o g i e s  are 
c o n c e r n e d »  Some minor a d a p t a t i o n s  ha v e  been made» which will be 
m e n t i o n e d w h e r e a p p r o p r i a t e ,
The a p o logy sp e e c h  act set in the C C S A R P  c o n s i s t s  of the 
eight s t r a t e g i e s  d e s c r i b e d  b e l o w  with their su b s t r a t  e g i e s . The 
CCS ARP coding for s t r a t e g i e s  is used throughout., it should he­
rn e n t :i. «a n e d t h a t t h e 1 :i. s t s w i t h t h e iri o s t c o m in o n s t r a teg i e s a n d 
s u b s t r a t e g i e s  used in A m e r i c a n  E n g l i s h  and B r a z i l i a n  P o r t u g u e s e  
do not a l w a y s  have a o n e - t o - o n e  c o r r e s p o n d e n c e  with re g a r d  to 
hiean ing I"he examp 1 es of 1 1»e st rat eg 1 es and t heir sutost r at eg i e s . 
if any? are taken from the corpora.
!?.,! ,1 I 11o c u t i o n a r y  force i n d i c a t i n g  d e v i c e s
They are formu l a i c  e x p r e s s i o n s  used by the s p e a k e r  to ma k e  
a p o l o g y  explicit. The C C S A R P  does not i n d i c a t e  substrat e g i e s  
t h i s s t r a t e g y !i h o w e v e r o 1 s h t a i n a n d C o ! > e n <19 S’ 3 » S S ) s u g g e s t 
this s t r a t e g y  c o n s i s t s  of t h ree substrat e g i e s ? w h ose 






(Ei > < P 1 )
Sutost rat eg i e s :
a.. O ffe r  o f  apology  
(El )
I a p o l o g i s e
(Pi >
D e s c u 1 p e ;i d e s c u. 1 p a d  e s c u 1 p e 
~ me
to . Express.ion o f regret:
(Ei) (Pi)
I a Hi s o r r y s o r r y S i n t o m u i t o
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Cm C j f t ' . i t f'i.fi" rO>J 1  V')::' f‘) if:' i:i :i'
(El) (Pi)
E x c u s e ini e * -F' ci r g i v e m e P e r d a o >. P e r d c> e - in e
E . l . S  A c k n o w l e d g m e n t  of responsifai1 it a
It is t l-i e r e c o g n i t i o n  of o n e's fault? which can be d i v i d e d  into 
Sub s t r a t e g i e s 1,!
a. S e  I f-b 1 a iwe - The s p e aker e x p l i c i t l y  a c k n o w l e d g e s  h i s / h e r  own 
fault „
(Ei) (Pi)
M y in :i. s t a k e ,. (It e r r o f o i m e u
11 ' s in a f a u 11 . hi :i. n h a c u 1 p a .
b ,. Lack o f  i n t e n t  - T he s p e aker e x p l i c i t l y  s t a t e s  that it was not 
h i s / h e r i n t e n t i a n .
(Ei) (Pi)
I ci i d n ' t m e a n t o „ N a o f o i hi i n h a i n t e n a o »
. J u s t ify  the hearer  
hea r e r  is right.
( E l )
Y o u ' r e  right,,
The s p e aker exp 1 :i.c it 1 a s t a t e s  that the 
( P i )
V o c e tern t a d a r a z a o „
S. 1.3 E x p l a n a t i o n  or account of t h e  s i t u a t i o n
A c c o r d i n g  to B1 uiri-Kul k a ? H o use £ Kasper (1989; 893 ) ? th i s  cat eg or a 
c o v e r s a n a e x t e r n a 1 ( /  - h u m a n ) m i t i g a t i n g c i r c u m s t a n c e s 
of f e r e d  by the speaker'.
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(El) (Pi)
1 w a is h e 1 cl n p b y t h e t v a f f i c « E u t i v e a 1 g u n s c: o n t r a t e ivi p a s „■
8„ i „ 4  O f fer of re p a i r
The s p e a k e r  t r i e s  to make up For the o-F Fence by c h o o s i n g  to offer 
repair
(Ei) (Pi)
I ' 11 b r i ii g y a u r d i s h r i g h t V o u. p r o v i d e n i a r a t r o c a i m e d i a
away. tamente.
8 „ i „ 5  P r o m i s e  of f o r b e a r a n c e
The s p e a k e r ' s  s e n s e  of guilt is so strong that he feels o b l i g e d  
to p r o m i s e  the act will never occur again»
Ei Pi
T h i s  won't happen again,, Isto nao se repel: ir a*
2 . 1 . 6  C o n c e r n  For hearer
The speaker "takes explicit c o g n i s a n c e  of the h e a r e r ' s  F e e l i n g s ? 
which he or she may have o f f e n d e d 1' (B1 um-Kul k a n H o u s e  and Kasper 
1989:291).
( E i ) (Pi)
A r e y o u a 1 r i g h t ? N a o p r e c i s. a f i c a r c h a t e a d o „
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£ » i„7 Admission of facts but not responsibility
The spea k e r  a d m i t s  the m i s t a k e  or o f f e n c e  but a b s t a i n s  from 
t <\ k :i. n g r e s p o n s i b i 1 i t y f o r i t .
<Ei) (Pi)
T h a t ' s  a mistake! H o u v e  um er r o  na cozinha.
This s t r a t e g y  'also c o m p r i s e s  s i t u a t i o n s  in which the need to 
a P o 1 o g i s e i s r e j e c t e d .
Subst rat eg ies S 
a . Den ia 1 o f re$pon sih i 1 i t <j
The- s p e a k e r  d e n i e s  r e s p o n s i b i l i t y  for the o f f e n c e
< IE 1) (Pi)
11 w a s n ‘ t m y f a u. 11 . N a o f o i m i n h a c. u I p  a „
b. Blame (:he hearer
(El) (Pi)
You. d e s e r v e  it » Vo c e  p r e c i s a  ser m a i s  prof is
sional .
c'. „ .18 Distracting from the offence
.11: is used to ‘divert the h e a r e r ' s  a t t e n t i o n  from- h i s / h e r  own 
r e s p o n s i b i l i t y  for the of fence 1 (B1 uin-Kul ka •> H o u s e  and Kasper 
1989:2 9 3 - 4 )
Bubst rat eg i e s ;
i  7
a,, tippeaser
The spea k e r  m a k e s  compe n s â t  or y o-PFers.,
<Ei) (Pi)
And dessert :i.s on the house, A c e i te este drink par c o n t a
da casa.,
I:> „ fat  at'e/'t ask o riented
The speaker t r i e s  to divert the h e a r e r ' s  a t t e n t i o n  From the
o -F F e n c e t o w h a t n e e d s t o b e < J o n e n e x t „
(Ei> (Pi)
L e t ' s  get started,, Va mas dar in x c i o  a ent r e v i s t a
1 ogo «
8 „8 Method o f  data collection
8 . 8 . ï In s trument
'She instrument used to collect the data in the CCS ARP is the 
D i s c o u r s e C o m p 1 e t i o n T e s t ( 3D C T ) o r i g i n a J. 1 y d e v e 1 o p e ci b y B 1 u ni 
- ■ ü u 1 k a ( i 9 88) „ T h e D C T w a s d e s i g n e d t o e 1 i c i t t h e r e a 1 i z a t :i. o n o -P 
spec: :i.-Fic acts»
In order to elicit apo l o g i e s *  eight s i t u a t i o n s  are p r e s e n t e d  
t h a t s o m eh ow c o it t r a d i c t s o c i a 1. e :>< p e c i a t i o n s r e a a r d i n g r u 1. e s o F
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b e h a v i o r  and need to be remedied., Each item in the o r iginal 
D 0 T prssent s a br i e d e 5 cr ipt :i.on of t he sit uat ion ' s pe c i I'y ing 
t i \ e s e 11 i n g ;. t h e s o c i a J. d i s t a n c e b e t w e e n i n t e r '1 o c u t o r s a n d t h e i r 
st at us r e 1 a t .i. ve t o eac: h ot her ? fo 1 1 owed b  y an i n c omp 1 et e d i a 1 o g ' . 
(B I u m •- K u. 1 it a i 984'«19 3) „ I n t h i s s u. r v e y . h o w e v e r * o n 1 y a b r i e f 
d e s c r i p t i o n  of the situat ion * with so m e  a d a p t a t i o n s ?  was given to 
the r e s p o n d e n t s  who we r e  asked to Fill the s p a c e  left blank with 
what they would say if it we r e  a real inte r a c t i o n ?  t h e reby 
p r o v i d i n g  the sp e e c h  act aimed at,. The a d a p t a t i o n s  ma d e  are of 
two kinds: a s i m p l i f i c a t i o n  of the o r iginal s i t u a t i o n s  in the two 
v e r s- i o n s (E n g 1 i s h a n d P o r t u g u e s e ) a n d c u. 11 u r a 1 a d j u s t ra e n t s i n t h e
P o r t u g u e s e  version. A c c o r d i n g  to B1 uni -Ku 1 k a (1984 Si 99)? in the
p r o c e s s  of t r a n s l a t i o n  each r e s e a r c h e r  Ills .".I free 
t o i n t r o d u c e s 1 i g h t c u 11 u r a 1 a n d s t y 1 :i. s t i c 
modifications., as long as the main Features of the 
social context p r e s e n t e d  by each item il r e m a i n s  II 
i n t a c t „
For e x ample? . i ? in s i t u a t i o n  t h r e e  (S3) in the 
co r p o r a ,  is a d a p t e d  in Brazi I ian P o r t u g u e s e  to .
The eight original a p o logy s i t u a t i o n s  in the DCT are given 
in A p p e n d i x  V.. A b r i e f  sketch of the eight a p o l o g e t i c
s i t u a t :i. o n s (B 1 t o S 8 ) ? tit e s o c i a 1 d i s t a n c e a n d s o c i a 1 d o m i n a n c e 
that u n d e r l i e  each s i t u a t i o n ?  is given below..
i ?
$3 o c:. D i s t . S o c . D o m .
Si P r o f e s s o r  has not r e t u r n e d  s t u d e n t ' s  p a per S > H
S8 A s t a f f  m a n a g e r  is late + S > H
53  Wa i t e r  b r i n g s  t h e  w r ong dish + S < H
54 S t u dent forgot to re t u r n  p r o f e s s o r ' s  book . - S < H
55 Dri v e r  h i t s  a n o t h e r  car + S = 1-1
5 6 S h o p p i n g  bag h i t s  a lady on t h e  bus + S := H
5 7 W o r k e r  o f f e n d s  h i s / h e r  f e l l o w  - S ~ H
5 8  A s t u dent is late for a m e e t i n g  with c l a s s m a t e  - S = H
speaker? H hearer
This me t h o d  has its a d v a n t a g e s  as well as its s h o r t c o m i n g s .  
I i: s e e m s. t h a t t h e f u n d a m e n t a 1 p o i n t i s h e r e p r e s e n t a t i v e n e s s o f 
w r i t t e n  r e s p o n s e s ?  b e c a u s e  they lack the cont e x t  of the o n g o i n g  
v e r I.) a 1 i n t e r a c t i o n o f d a t a c c> 11 e c: t e d i n f i e 1 <i w o r l< „ B e e b e < i 9 3 5 ) *
:i.n a paper on refus a l s ?  p o i n t s  out that 'DCTs are not natural 
sp e e c h  and they do not a c c u r a t e l y  reflect natural speech or even 
u n s e l f c o n s c i o u s  eli c i t e d  s p e e c h J . She goes on to list d r a w b a c k s  
with regard t o ’,:
.1. .act u a 1 w a r d i n g u s e d i n r e a 1 i n t e r p e r s o n a 1 
int eract ion !j
2 . the r a nge of fo r m u l a s  and s t r a t e g i e s  u s e d ( s o m e  
i i k e a v o i d a n c e t e n d t o g e t 1 e f t o u t );;
3 . the length of r e s p o n s e  or the n u m b e r  of t u r n s  it 
t ak es t o f u 1 f i 11 t Ite f u.nc t ion 5
4 . the depth of e m o t i o n  that in turn q u a l i t a t i v e l y  
a f f e c t s t h e t o n e ? c o n t e n t a n d f o r m o f 1 i n g u i s t i c 
per f o r m a n c e  5
5 . t h e n u m b e r o f r e p e t i t i o n s a n d e 1 a b o r a t i o n s t h a t 
occur!! or
6 . the actual rate of o c c u r r e n c e  of a sp e e c h  act.
(p „ i i )
However? many r e s e a r c h e r s  have c o n d u c t e d  s u r v e y s  by m e a n s  of
D C T s  - Cohen & 01 sht a in (1981) and Ü1 sht: a in & Cohen (1983) on 
a p o 1 o g i e s ? E i s e n s i e :i. n & B o d m a n ( i 98 6 ) o n e x p r e s s :i. o n s o f 
g r a t :l I: u d e an d H a n e s & W o J. f' s o n (1933) o n c o iti p 'i a :i. n t s „ A n d IB e e I.) e
(:i.h:i. d> h e r s e l f  a d m i t s  that DC Is are also e f f e c t i v e  m e a n s  of;
1 „ g -a. t h e r i n g a 1 a r g e a m o u n t o F d a t a q u i c l< .1 y ;i 
S . c r e a t i n g  an initial c l a s s i f i c a t i o n  of s e m a n t i c  
•F o r ni u. 1 a s a n d s t r a t e g i e s t h a t w i .11 o c c u r :i n n a i: u r a 1 
s peech 5
3 »studying the s t e r e o t y p i c a l  p e r c e i v e d  
r e q u i r e m e n t s  for a s o c i a l l y  a p p r o p r i a t e (though not 
a 1w a y s p o 1 i te) r e sp on s e ?
4 g a i n i i i g :i. n s i g h t i n t o s o e. :i. a 1 a n d p s y c h o 1 a g i c a .1. 
fact ors that are likely to affect speech act 
p e r f o r m a n c e <i a n d
5 . a s c e r t a i n i n g  the canon i c a l  s h a p e  of r e f u s a l s  
a p o 1 o g i e s ü i» a r t i n g s e t c „ i n 1h e ni i n d s o f t h e 
s p e a i< e r s o f t h a t 1 a n g u a g e „ ( p . 11 )
As Par as t h i s  study is c o n c e r n e d  the DCT Fits the p u r p o s e
o f t h e s u r v e y b y p r o v i d :i. n g t h e ni e a n s t I t r o ugh w It i c h t h e s p e e c h a c t
o F a p o 1 o g .i. s i n g c a n b e c o n i p a r e ii a c r o s s t w o 1 a n g u a g e s a n d c u 1 t u r e s „ 
In a d d i t i o n ?  it can be e m p l o y e d  to a n a l y s e  the use of a p o l o g i e s  
b y B r a z i 1 i a n 1 e a. r n e r s o F Ii1.! n g 1 i s. h
Li k e  the team of r e s e a r c h e r s  in the C C S A R P  p r o j e c t ?  I do 
n ot mai< e an y c 1 a i iïis ab out t Ii e x un i ver sa. 1 i t y o F t h e c onimori 
f e a t u r e s  found in the wa y s  n a t i v e  s p e a k e r s  r e a l i z e  a p o l o g i e s  '
( B 1 u. m K u 1 k a ? H o u s e & K a. s p e r 1989 # 9 ) „ Tit e m a .;j o r c o n c e r n o P t h :i. s 
study is to s h o w  that t h e r e  are some p r a g m a t i c  r e g u l a r i t i e s  in 
t h e t w o 1 a n g u a g e s e x a iïi :i. n e d ,
2 » £ . 2. Sub ject*
The total number of s u b j e c t s  who p a r t i c i p a t e d  in the present 
s u. r v e y w e r e 2.4 <b u n i v e r s i t y s t u d e n t s < i 2 0 f e m a 1 e a n d i 2. % ivi a 1 e )
E i g h t y (4 & iri a 1 e a n d 4 Q> f e m a 1 e ) w e r e n a t i v e A in e r i c a n E n g 1 i s h 
s p e a k e r s  (Ei) e n r o l l e d  at one of the -Following u n i v e r s i t i e s  or 
colle g e s :  U n i v e r s i t y  of C a l i f o r n i a  Irvine (U CI )? C o l l e g e  S t a t e  
U n i v e r s i t y  of F u l l e r t o n  < C S U F ) H Irvine Va l l e y  C o l l e g e  ( I V O *
F u 11 e r t o n C o 11 e g e a n d IJ n i v e r s i t y o f S o u t h e r n C a 1 :i. o r n :i. a I U S C ) . 
Host s u b j e c t s  were taking S p a nish cla s s e s *  when asked to Fill in
11-. e a p o 1 o g e t i c s i t u a t i o n s . H a w e v e r s t h e i r m a j o r s w e r e v e r y 
d i f f e r e n t  3 such as B i o l o g y E c o n o m i c s *  Social Work * Human 
R e s o u i" c e s * I- i i s t o r y * S o c i a 1 E c o 1 o g y ? B u s i n e s s ? e t c »
E i g ! i t y (4 0 m a 1 e a n d 4 <i> F e m a 1 e ) n a t i v e B r a i 1 i a n P o r t u g u e s e 
s p e a k e r s  (Pi) e n r o l l e d  at U n i v e r s i d a d e  Federal de S a n t a  C a t a r i n a  
<UFSC) p a r t i c i p a t e d  as s u b j e c t s »  T h ese students' m a j o r s  were 
A d in :i. n i s t r a t i o n * D e n t i s t r y a n d E n g i n e e r :i. n g .
The third group with ei g h t y  s u b j e c t s  (4# ma l e  and 40 •Female) 
was c o m p o s e d  of s p e a k e r s  of B r a z i l i a n  P o r t u g u e s e  learning 
E n g l i s h  as a foreign l a n g u a g e  (E H )„ They we r e  u n i v e r s i t y  
s t u d e n t s  at either i n t e r m e d i a t e  or a d v a n c e d  levels at the 
E x t r a c u r r i c u l a r  c o u r s e s  at UFSC,, It is re l e v a n t  to m e n t i o n  that
5.1.% of t h ese lea r n e r s  had a l r eady t r a v e l e d  to or lived in an 
En g l i s h  s p e a k i n g  c o u ntry by the time they a n s w e r e d  the 
a p o 1oget ic sit uat ions.
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i.~! n £ ,i 3 Procedures
The instrument used -For data c o l l e c t i o n  d i f f e r e d  from the 
Ii 0 T a p p 1 i e d .i n t h e C C S A R P „ T h e d a t a c o 1 1 e c t i o n p r «:■ c e d u r e w a s 
a c c o m p l i s h e d  t h r o u g h  two sets with four s i t u a t i o n s  each. Thus* 
s e t A c o M p r i s e (3 S 1 ( s e m p a p e r ) >, S 8 (in a n a g e r )» 3 3 < w a i 1: e r ) » 3 5 
(d r i ver ) ? an d set B c oivip r i sed 34 (b ook ) ? S 6 ( 1 ad y ) « 37 
(•Fellow w o r ker) and 3 3 ( c 1 a s s m a t e ) (<:F„ A p p e n d i c e s  l and III).,
Each subject filled either set A or B s ha n d e d  out at random. The 
eight a p o l o g y  s i t u a t i o n s  w e r e  d i v ided into two se t s  b e c a u s e  it 
was thought that eight a p o l o g e t i c  s i t u a t i o n s  w o uld be too many 
•For the r e s p o n d e n t s  to cope with w i l l i n g l y »  The time a l l o w e d  for 
the task was about ten minutes» which was c o n s i d e r e d  enough for 
t Si e com p 1 e t i o n t o b e a s s p o n t a n e o u s a s p o s s i b 1 e „ I n a 11 t h e 
groups» the i n v e s t i g a t o r  c o n t a c t e d  the teacher in a d v a n c e  and was 
g i v e 11 t e n m i n u t e s a t t h e e n d o F a c 1 a s s t o a p p 1 y t h e a p o I o g y 
s :i t u a t i o n s » e x c e p t f o r t I t e E n g 1 i s h 1 e a r n e r s i n B r a z i 1 , w h o h a d 
t w e n t y m i n u. t e s t o g o 1h r o u g h i: h e m ,.
E a c Ft s e t o f a p o 1 o g y s i t u a t i o n s w a s p r e c e d e d b y i n s t r u c t i o n s 
g iven in the n a t i v e  la n g u a g e  of the sub j e c t s » t h e  e x c e p t i o n  again 
b e i i i g t h e IE n g 1 i s I t 1 e a r n e r s ? w I t o » b as e d o n t h e i n v e s t i g a t o r ' s 
e x p e r i e n c e » w o u 1 d b e ni o r e w i 11 i n g t o c o o p e r a t e i F g i v e n t h e w h o 1 e 
a c t i v i t y  in the target language. To this end» the i n v e s t i g a t o r  
d e <: i d e d F i r s t ? t o r e a d t h e s i t u a t i o n s a 1 o u d M e x p 1 a i n i n g 
v o c a b u l a r y »  etc.? when asked to do so; second» to give
e x p l a n a t i o n s  in the students' n a t i v e  la n g u a g e  in ca s e  of 
in i s u n d e r s t a n d i n g .
In a d d i t i o n  to the e l i c i t e d  r e s ponses? the i n f o r m a n t s  were 
asked (i ) to p r o v i d e  i n f o r m a t i o n  c o n c e r n i n g  their major * sex? age 
and o c c u p a t i o n ?  (£) w h e ther they were n a t i v e  s p e a k e r s  or not (in 
the ca s e  o-F Ei and Pi da t a  collection);; (3) w h e t h e r  they had 
t r a v e l e d  to any E n g l i s h  s p e a k i n g  coun t r y  (in the ca s e  of 
l e a r n e r s )„
B . 3 (/aria/j Ies
The c h o i c e  o-F a p a r t i c u l a r  s t r a t e g y  rather than a n o t h e r  may 
dep e n d  on social and p e rsonal variables., The social d i s t a n c e  
b e t w e e n  in ter act an t s  (degree o-F more or less f a m i l i a r i t y ) ,  the 
social s t a t u s  o-F either S and H(8 o-F a high e r *  equal or lower 
s t a t u s  than M) are the social p a r a m e t e r s  that we r e  taken into 
ac c ount in t h i s  survey,. The per s o n a l  v a r i a b l e s  such as s e x  and 
age we r e  al s o  taken into a c c o u n t . The aim is, thus* to check to 
what extent t h e s e  v a r i a b l e s *  which were d e l i b e r a t e l y  e m b e d d e d  in 
t h e e i g h t a p o 1 o g y s i t u a t i o n s u s e d * i n f 1 u e n c e 1h e c h o i c e o f 
si: rat eg ies „
.1., i a 1 di s i: a n ce t h e 1 e v e 1 o f f a in i 1 :i. a r i t y b e t w e e n
in !: er act ant s is set at two e x t r e m e s "  s t r a n g e r s  (more social
di s t a n c e ) *  on the one hand, and a c q u a i n t a n c e s  (less social
d i s t a n c e )  on the other. So? a waiter a p o l o g i s i n g  to a c u s t o m e r  
may c h o o s e  a d i f f e r e n t  s t r a t e g y  than if the sa m e  waiter had to 
a p o l o g i s e  to a fellow worker. I n t i m a t e  r e l a t i o n s h i p s  such as 
mot h e r/son* w i f e / h u s b a n d ?  b r o t h e r / s i s t e r  were found not to be 
e m b e d d e d  in the a p o l o g y  s i t u a t i o n s  p r e s e n t e d  in the DOT.
2 . So c x a / s £ a t u s P o w e r r e 1 a t i o n s i n t h e e i g h t a p o 1 o g y 
s i t u a t i o n s  vary from lower to higher status. For instance;, a 
P r o f e s s o r a p o 1 o g i s i n g t o a s t u d e n t m a y d o i t d i f f e r e n 1 1 y t h a n a 
p r o f e s s o r  a p o l o g i s i n g  to a n o t h e r  pro f e s s o r s  and even d i f f e r e n t l y  
than a p r o f e s s o r  a p o l o g i s i n g  to the dean,, T h i s  is b e c a u s e  the 
power r e l a t i o n  that u n d e r l i e s  these s i t u a t i o n s  is d i f f e r e n t .  In 
t h e f' i r s t s i I: u a t i o n :. 3 (p r o f e s s o r ) h a s m o r e p o w e r t h a n h i s / h e r 
student 5 in the second, the p r o f e s s o r  has the sa m e  power as the 
other p r o f e s s o r *  and in the third., the p r o f e s s o r  h a s  less power 
than the dean.
3» Sex -• B e c a u s e  the sex of the p a r t i c i p a n t s  was not a l w a y s  
m e n t i o n e d  in the s i t u a t i o n s *  only the sex of the a p o l o g i s t  is 
t a k e n i n t o a c c o u n t .
4. Age •• The age group chosen to be a n a l y s e d  r a n g e s  from 19 to 
£9;. s i n c e  it is b e l i e v e d  that i n f o r m a n t s  of d i f f e r e n t  age g r o u p s  
m a y p e r c e .i v e s i t u a t .i. o n a 1 p a r a m e t e r s d i f f e r e n 1 1 y a n cl c o n s e q u e n 1 1 y 
t h eir o b l i g a t i o n  to a p o l o g i s e  may differ a c r o s s  age groups,,
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List o •?' abbrev:La 1: ions 
S e c t i o n  3.i
IFI Ii: I 'i 1 o c u t :i. o n a r a f a r c e i n d :i. c: a t :i. n g d e v i c e
A R i A c k i i o w 1 e d g m e n t o f r e s p o n s i b i 1 i t a
ES: E x p l a n a t i o n  or account of the s i t u a t i o n
OR;; Offer of repair
CI I: C o n c e r n f o r 1h e h e a r e r
i:' F ” P r o m i s e o f f o r b e a r a n e e
AFNR: A c k n o w l e d g m e n t  of facts but not r e s p o n s i b i l i t y  
D 0 ’.1 D i s t r a c t i n g f r o m t h e o f f e n c e
Si: A u n i v e r s i t y  p r o f e s s o r  did not finish r e a d i n g  a s t u d e n t ' s  
t e r m  p a p e r „
S £ : A s t a f f in a n a g e r h a s k e p t a s t u d e n t w a i t :i. n g f o r a j o b
i n t e r v i e w  b e c a u s e  l-.e was called to an u n e x p e c t e d  meeting,,
S 3: T h e w a i t e r i n a n e x p e n s i v e r e s t a u r a n t b r :i. n g s f r i e d c h i c l< e n 
instead of b aeaf a la ma.isan to a s u r p r i s e d  customer,.
S 4 ‘. A student forgot to bring the p r o f e s s o r’s book.
S 5 i! A d r i v e r i n a p a r k :i. n g J. o t b a c k s i n t o a n o t h e r d r i v e r ' s c a r „
86: A p a s s e n g e r ' s  s h o p p i n g  bag falls down and hi t s  a lady when 
the bus driver brakes,,
S 7 : A w o r k e r o f f e n d e (i a n a t h e r f e 11 o w w o r k e r d u r :i. n g a d i s c u s s i o n 
at work ,
S 8 1 A s t u cl e n t i s 1 a t e a g a i n f o r a in e e t i n g w i t h a c 1 a s ;; m a t e .
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S e c t i o n  3.8
OA :: offer of an apology 
ER =: e x p r e s s i o n  of regret 
R F r e ci u e s t f o r f o r g i v e n e s s
The a n a l y s i s  of the da t a  is d i v i d e d  into eight sections,, The 
first section p r e s e n t s  the c h o i c e s  of the a p o l o g e t i c  s t r a t e g i e s  
each group has used to r e d r e s s  the o f f e n c e  in each of the eight 
?;> :i. t u a t :i. o n s ( T a b 1 e i ) .
1" !•« e s e c a n d s e c t .i. o n p r e s e n t s t h e s i t u a t :i. o n s t hat r e c e i v e d t h e 
highest o c c u r r e n c e  of each s t r a t e g y  a c r o s s  the t h r e e  g r o u p s  
(Table 2,'>.
Ti>e third sect i o n  p r e s e n t s  male and female p r e f e r e n c e s  in 
the four major s t r a t e g i e s  and their sub s t r a t e g i e s  in the E:1 n PI* 
and E 2. data (Tables 3? 4? 5 and 6).
i l s e  fourth s e c tion p r e s e n t s  the way each group h a s  used the 
s t r a t e g i e s ?  either in c o m b i n a t i o n  or in i s o lation? as well as sex 
p r e f e r e n c e s  in the Ei? Pi ? and Hi.? data (Tab les 7 to 24 >
The fifth s e c t i o n  p r e s e n t s  the most co m m o n  s e q u e n c e  of 
s t r a t e g i e s  used by each group (Tables £5 to 2.9),,
The sixth sect i o n  d i s c u s s e s  two v a r i a b l e s  that seem to have
i n f 1 u e n c e d t h e c h o i c e o f s t r a t e g i e s i n t h e E i a n d t: h e P 1 d a t a „ I n 
a d d i t i o n ?  it s h o w s  how EE le a r n e r s  coped with t h e s e  v a r i a b l e s .
Th e s e v e n t h s e c t i o n p r e s e n t s i t o w f o r m s o f a d d r e s s w e r e u s e d 
by n a t i v e  s p e a k e r s  of each language? and the learners' use of 
a d d r e s s  F o r m s „
The last sect i o n  d i s c u s s e s  how a p o l o g i e s  we r e  i n t e n s i f i e d  in 
b o 111 1 a n g u a g e s b y n a t i v e s p e a l< e r s a n d h o w t h e 1 e a r n e r s u s e d
i n t e n s i f i c a t i o n «
3 i, X C'ix 1 tu/'m .1 o'x/‘Ferences xn >:he choice c?•/' si'i r a£ e g ie ’:.?
A s :i. t h a s a 1 r e a d y b e e rt p o i n t e d a u t t h e r e a I i z a t i o ri o -P 
a p o l o g y  s t r a t e g i e s  may be l a n g u a g e  spe c i f i c  (Olshiain & Cohen 
1983, H o l m e s  1990, B1 um-ku'i ka 198H) and that some a p o l o g i e s  may 
be cons:i.der ed appr op r iat e d epend ing on a cu 1.t ur a 1 cr i t er .ion 11 
seems? thus* r e a s o n a b l e  to a s s u m e  that what is a c c e p t a b l e  in one 
<: u I i: u r e a s m e a n i n g -P u 1 r e m e d i a 1 w o r k m a y n o t b e c a n s i d e r e d s o i n 
anot her cult u r e .
In the light o-F t h e s e  c o n s i d e r a t i o n s ?  this s e c t i o n  looks at 
t11 e c u 1t u r a 1 d i -F F e r e n c e s s h o w n b y n a. t i v e s p e a k e r s o F b o t h 
l a n g u a g e s  and how the Ef.i le a r n e r s  coped with t h e s e  di FPerences 
when a p o l o g i s i n g «  Thus-i an o v e r v i e w  of all the s t r a t e g i e s  used by 
all the 40 s u b j e c t s  in each group? at least on c e  in the eight 
C C 3 A R P  s i t u a t i o n s  is given in T a b l e  i R e p e t i t i o n  o-F s t r a t e g i e s  
w :l 1 1 b e c o m m e n t e d o n w h e r e a p p r o p r i a t e „
es y
île i. Choici; of stra'c eg ies bu El,PI -and 1ES suüjects
IFIIi AR ES OR PF CH AFNR DO - >
El iv-3i%77..5 1S,.5 3997.5 1947.3 i 2.. 5 j
Pi riïl 3 %57 » 5 .... 3997 ..S 82» 17 „ 3
—
E2 n-27%67.5 . 401«»» 1230 37. 5
__
El n-365Î90 2 ■ j 2972.5 1230 82« 717.5 . V
PiN<39 ri=30%76.9 717.9 3282.5 25.1 1025.6 — 1128.2
E2N~;39 n:~ 3 4 X87. e 717.9 3334.6 37.7 1025.6 1846.1
33 El n-34 10 ... 31 e 12 25Î85 25 77.5 . 15 30 15
PI n=36 13 7 32 5 06 15 2%90 32 „ 5 17.. 5 80 12.5 15 37.5 5
EH ri=32 15 b 26 2 5 13 4«80 37.5 12.5 65 5 12.5 32.5 10
SA
i n "-37 i 36 34 3 —
%92.5 2.5 90 85 7.5 — —
i n -24 30 26 ... 6 —
%60 75 65 15
2 n-36 4 33 20 2 2 1
%90 10 90 30 5 5 . 2.5
S'v'J
e:i n-28 2 10 23 5 —N=3!3 X73.7 3,.3 26.3 60.5 13.i — — .J
PI n = i 7 i? 3 30 __ 11 3 2K42..3 42.5 7.5 75 . 27 „3 12.5 5
E2 n = i. 9 10 13 23 10 3 2N~34 %55.9 29.4 38.2 67.6 29.4 8.8 5.9
■ -Ji
El n - 30 8 2 5 . . ._ 29 2 4% 7 5 20 5 12.5 72.5 5 10
Pi n=36 il .1. .1. 8 6 11%90 27 „ 5 2 « 5 2.5 _ .. . 20 15 27.5
.s
E2 n-32 13 6 15 3 24 3 1%80 32 .3 13 37.5 7.5 60 12.5 2.3
. y
El n - 26 38 5 5 3 12 8 4%65 95 12.3 12.5 7.,5 30 20 10
Pi ri—23 20 12 5 1 10 12 4X57.3 30 30 12.5 2.5 25 30 10 "
E2 n = 33 33 8 4 3 13 7 2«82.5 37. 5 20 10 7.5 32.5 17.5 5
El n-33 9 17 1 *7 i il ■ S%8i^ .  3 67 .5 22.3 42.5 2. 3 17.3 C> « vj 27. S
Pi ri =  22 16 16 8 1 4 — 10N---.37 X39.4 43. 2 43. 2 21.6 2.7 10.8 — 27.1
E 2 ri - 34 2 3 c4 11 2 6 1 8 -X8ÏÏ 57.5 60 27. 5 n; 15 2.5 20
• tôtal o-f vesponses •an a 1 s■seci fov situât ion ; -
- use o f f a ch strategy i n t h e  data
This t a b l e  of s t r a t e g i e s  used by the El» Pi? and I::'2 s u b j e c t s  
P  r o v i d e s a b a s i s :: ( 3.) f o r c o in p a r i n 9 h o w s p e a k e r s f r o m 1h e t w o 
c u l t u r e s  c h o s e  diffe r e n t  s t r a t e g i e s  d e p e n d i n g  on the d e g r e e  of 
the o f f e n c e  p e r c e i v e d  in each situation... and <b> for p o i n t i n g  out 
E 2 s p e a k e r s ' d e v :i. a t i o n s .
S t r a t e 9 y IFID ( i 11 o e u t i o n a r y f o r c e i n d i c a t i n g d e v i c e ) w a s 
t h e in o t f r e q e n 1 1 y u s e d b y t h e E i s p e a k e r s i n S 4 < i:> o o k ) w h e r e a s 
the Pi s p e a k e r s  used this s t r a t e g y  the most in S3 (waiter) and 86 
(lady)..
The Ei s p e a k e r s  were also found to a c k n o w l e d g e  
r esp on s i b i I i t y nior e c> ft en i n 37 (wor k er ) an d S8 (c 1 ass mat e ) t h an 
the Pi s p e a k e r s  but less often than the Pi s p e a k e r s  in BE 
( m a n a g e r ) ^  for instance. If we o b s e r v e  how the s t r a t e g y  ES 
(e x p 1 a ri a t i o n a f t h e s :i. t u a t i o n ) w a s u s e d 5 w e n o t e t h a t t h e P i 
s p e a k e r s  tended to use it more than the Ei -speakers in S3 
( w a i t e r ) f B 7 ( f e 11 o w w o r l< e r ) a n d S 3 ( c 1 a s s 111 a t e ) b u t n o t i n 8 5 
(d r i ver ) . i n wh :i. ch t h e P i speak er s exp 1 ii i n ed con s ider ab 1 y 1 ess 
than the El s p e a k e r s  but took r e s p o n s i b i l i t y  for the d a m a g e  
c o n s i d e r a b 1 y m o r e „ T11 e w i d e r a n g e o F IFID s a n d a c c o u n t s i n t ii e E i 
and Pi da t a  c o r r o b o r a t e s  W o I f s o n ' s  (1909) c l a i m  that some 
speakers!, in an attempt to r e s t o r e  h a r mony e i t h e r  u s e  an e xplicit 
IFID or offer an account for the s i t uation.
B t r a t e g y 0 R (r e p a i r ) w a s t h e o n e t h a t s h o w e d m o r e 
d i f f e r e n c e s  in use a c r o s s  the two groups. It was m o r e  used by the 
Ei s p e a k e r s  in Si (sem. paper ) .. S2. (manager) j S4 (book);. B6 (lady)
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and SB ( c l a s s m a t e ) » In S'5 (driver)., h o w e v e r  ? the Pi s p e a k e r s  
o f f e r e d  mo r e  repair than the Ei speakers. In S3 (waiter) and S7 
( f e 1 1 o w w o r l< e r ) w e f i n d a b out t h e s a m e n u. in b e r o f t h i s s t r a t e a y 
being used by the Ei and Pi speakers.
S t r a t e g y  CII (concern For the hearer) was also d i ffer ent I y 
used by the Ei and Pi speakers. But a s t r i k i n g  d:i.! -Perent:e 
I)el:ween the r e s p o n d e n t s  of both l a n g u a g e s  was the use of th i s  
s t r a t e g y  in 3 A (iady)i. in which the Ei s p e a k e r s  s h o w e d  much more 
c o n cern than the Pi s p e a k e r s  (72..5% X 20%? respectively)..
T h e r e  were? however, s o m e  s i m i l a r i t i e s  in the c h o i c e  of 
s t r a t e g i e s i n 1h e t w o g r o u p s o f n a t i v e s p e a k e r s ,. I " c> r i n s t a n c e v 
the c h o i c e  of s t r a t e g y  ES ( e x p l anation of the s i t u a t i o n )  and Cl-I 
(concern) as a part, of the remedial, work in Si (sera, paper) was 
about the same. The use of an explicit a p o l o g y  by m e a n s  of an 
IFID in SB (waiter) was al s o  similar in both g r o u p s „
Having p o i n t e d  out s o m e  d i f f e r e n c e s  and s i m i l a r i t i e s  in the 
c ho :L c e o f s t r a t e g i e s m a d e b y t h e E i a n d P i s u b j e c t s v i t i s 
i n t e r e s t i n g  to mo v e  on to the EE subjects' c hoices.
Owing to the l i m i t a t i o n s  of t h i s  study the EH learners' 
d e v i a t i o n s  will be p o i n t e d  out but not a n a l y s e d  in depth. Error 
a n a l y s i s  o f  t h e s e  d e v i a t i o n s  would c e r t a i n l y  be a v a l u a b l e  and 
r :i. c h a r e a f o r f u r t h e r r e s e a r c h . T Ft u s * t h e d i s c u s s i o n w i 1 1 b e
1 :i. in i t e d t o t h e E n g 1 i s h 1 e a r n e r s ' d e v i a t i o n s c a u s e d b y t r a n s f e r 
f r o m L 1 t o I.. 8 ? a n d t o t h e i t u a t i o n s :i. n w h i c h t h e E n g 1 i s h
1 e a r n e r s  a p p e a r e d  not to be p r o f i c i e n t  en o u g h  to use an e x p e c t e d  
strategy,, It was Found that the I-2 r e s p o n d e n t s  o f f e r e d  less 
repair than the Ei s p e a k e r s  in Si (sem. paper) > BE (manager), and
S 8 (c 1 a s s in a t e ) „ T h e s e c a s e s s e e in t o b e n e g a t i v e t r a n s f e r f r o m 
P o r t u g u e s e  s ince repair was not very often o f f e r e d  by the Pi 
s p e a k e r s  in the s a m e  s i t u a t i o n s  either,, H o w ever ? S3 (waiter) and 
86 (lady) showed i n t e r e s t i n g  results: in the former? the E8
1 e a r n e r s w e r e 1 e s s w i 11 i n g t h a n b o t h IE 1 a n d l;:‘ i. s p e a k e r s t o o f f e r 
repair w h e r e a s  in the latter? the E n g l i s h  l e a r n e r s  o f f e r e d  much 
mor e r ep a i r t h an b ot h E i an d P i sp eak er s b y say i n g f or 
e x a m p l e  II ’‘Let me help you'll? which does not seem to be 
a p p r o p r i a t e  for th i s  s p e c i f i c  s i t u a t i o n  a l t h o u g h  it is
1 i n g u i s t i c a 11 y c o r r e c t „ 01 s h t a i. n & C o h e n p r o v i d e a n e x p 1 a n a t i o n 
for a s i m i l a r  e x a m p l e  in their corpus,, They suggest that ‘there 
were s i t u a t i o n s  in which EE r e s p o n d e n t s  may not h a v e  been 
pr o f i c i e n t  en o u g h  in E n g l i s h  to r e a d i l y  i n c l u d e  the e x p e c t e d  
s e m a n t i c f o r m u 1 a i n t h e i r r e s p o n s e . ' (19 ii 3 : E E ) .
T h e r e w e r e in a r e c a s e s i n w h i c h t h e E E r e s p a n s e s c i i d n o t 
reflect their own cultural p a t tern nor that of the target 
language,, For instances the EE r e s p o n d e n t s  were found to di s t r a c t  
from the o f f e n c e  more often than the Ei and even more than the Pi 
s p e a k e r s  in SE (manager),, The more common sub s t r a t e g y  used for 
this s i t u a t i o n  was future or task o r ien ted  II'Let's start our 
i n t e r v i e w  now!'II,. A n o ther st r i k i n g  d i f f e r e n c e  was the high
•Frequency of a c c o u n t s  <38,,2%) o f f e r e d  by the Ei? r e s p o n d e n t s  in Sb 
( d v i v e r ) w h e re a s t h e s a m e s t r a t e 9 y o c c u r r e d 7 „ 5 '% :i. n t h e l-‘ i d a t a 
and f.?6»3% in the Ei data,, With regard to th i s  sa m e  strategy:, the 
EP. r e s p o n d e n t s  tended to of Per an account in 8 8 ( c i a s s m a t e ) more 
t h a n t h e II i a n d l;:' i s p e a i< e r s » I n S 4 < b o «:■ k ) . t h e E £?. r e s p o n d e n t s 
o f f e r e d  far less repair than the Ei speak e r s ?  but this time? 
their d e c i s i o n  was closer to that of the Pi speakers'“» As a 
c o n c 1 u s i o n ? o n e c a n s a y 1h a t a 11 h o u g h t h e 1 e a r n e r s w e r e 
l i n g u i s t i c a l l y  c o m p e t e n t  to come up with an acco u n t  and an 
e x p r e s s i o n  of a p o l o g y  for this sit u a t i o n ?  they s o m e h o w  lacked 
s o c i o c u l t u r a l  c o m p e t e n c e  to p e r c e i v e  that such an o f f e n c e  did 
a l s o  call for an offer of repair.
Never the less? t h e r e  were s i t u a t i o n s  in which the Ei.? 
r e s p o n s e s  were mo r e  similar to t h o s e  of the Ei than to t h o s e  of 
the Pi speakers',. For ex a m p l e ?  in SB (c 1 assmat e ) ? the Ei.?. 
r e s p o n d e n t s  a p o l o g i s e d  by m e a n s  of an explicit IFID at a rate 
s i id i I a r t o t h a t o F t h e E i s p e a k e r s ' b u t d i f F e r e n t f r o m t h a t o f 
the Pi spe a k e r s ' .  Also? in 86 (lady)? the EC r e s p o n d e n t s  showed 
c o n c e r n  in a way s i m ilar to the Ei speakers' but u n l i k e  the Pi 
s p e a k e r s’. T he s e  were two s i t u a t i o n s  in which the E n g l i s h  
l e a r n e r s  were s u c c e s s f u l  in a v o i d i n g  tra n s f e r  from the 
s o c i o c u 11 u r a 1 p a 11 e r n s o f I., i i n t o L 2.
3 «8 St rategii- ;■& across situations
The f o l l o w i n g  table p r o v i d e s  a summ a r y  of the Bit n a t i o n s  
witii the h i g hest o c c u r r e n c e  of each s t r a t e g y  in each of the 
t hr ee g r o u p s  »
T a b l e  8, S t r a t e g i e s  a c r o s s  s i t u a t i o n s
Ei s p e a k e r s Pi s p e a k e r s E8 s p e a k e r s
IF ID 34 33 & 86 34
A R 87 37 87
ES Si Si Si
OR 34 S3 33
PF 37 S3 87
CH 86 35 86
AFK!R S3 S3 S3
DO 88 88 a 86 88
Si (seminar paper); S B ( m a n a g e r ) ;  S 3 (wait er ) ? <34 (book > ; 3 5 ( d r i v e r ) ;  
S 6 (1 ad y ) ü 3 7 ( f e 11ow »orker > 5 SB <c 1 assmat e )
It is worth c o m m e n t i n g  s e p a r a t e l y  on the s t r a t e g i e s  IFID? 
OR» P F :. CH.i and DO which re c e i v e d  d i f f e r e n t  t r e a t m e n t  a c r o s s  the 
t h r e e  groups.
1). 1 oc at ionar'j farce indicat  ing device  (i'FID> :
84 (book) was the s i t u a t i o n  that r e c e i v e d  the high e s t  o c c u r r e n c e  
of IFIDs among the Ei s p e a k e r s  and E8 l e a r n e r s  w h e r e a s  S 3 (waiter) 
and 36(1 ady > were the ones that shared the h i g hest i n s t a n c e s  of 
IFIDs among the Pi speakers. The e x p l a n a t i o n  for such p r e f e r e n c e s  
is given in S e c t i o n  3 „ 6 n which s h o w s  the i n f l u e n c e  of the social 
v a r i a b 1 e s i n t h e c h o i c e o f s t r a t e g i e s .
O f fe r a f rep a r  (OR >
The Ei s p e a k e r s  o f f e r e d  mo r e  repair (85%) in 8 4 (book) w h e r e a s  the 
Pi and Ef.? r e s p o n d e n t s  o f f e r e d  mo r e  repair (80% and 6'5% 
r e s p e c t i v e l y )  in 8 3 ( w a i t e r ) .  A c c o r d i n g  to Mol liner and Dish tain 
(1.989; ; )  * ‘„„„in both c a s e s  II S3 and 8411 t h e r e  is a high level 
of e x p e c t a t i o n  on the part of the h e a r e r .’? which may be due to 
the lower s t a t u s  of the a p o l o g i s e r „
Pro/trise a f forbearance (Pf s :
T h i s s t r a t e g y w a s s e 1 d o m u s e d b y t h e r e s p o n d e n t s . A m o n g 11» e E i 
speakers;. 8 7 < worker )was the s i t u a t i o n  that had the highest 
o c c u r r e n c e  at a rate of 7.5% II 11 ' 11 never do it a g a i n’ II. The Pi 
speakers*, h o w ever ;t used this s t r a t e g y  mo s t l y  in 83 (waiter) at a 
ra t e  of IE. 5% II'Is so nao o c o r r e r a  novament e ' II. This s t r a t e g y  was 
a I s o t i i e o n e m o s t u. s e d b y t h e E n g 1 i s 1» 1 e a r n e r s i n '3 7 (w o r l< e r ) a n d 
S 6 ( l a d y ) ,  both at a rate of 7.5% II'This won't happen again' II.
Cancern far the hearer (CR)
Once again? the Ei and E8 r e s p o n d e n t s  had the highest use of this 
s t r a t e g y w i t h t h e s a m e s i t u a t i o n . 8 6 (1 a d y ) II 4 A r e y o u a 1 r i g h t ? II 
w h e r e a s  for the Pi speakers, it was S S ( d r i v e r )  that had the 
highest o c c u r r e n c e  of CH II'Nao p r e c i s a  se p r e o c u p a r  ' II
t.i* V
D is t r ic t in g  from the o ffe n c e (D O ) ”
'I his s t r a t e g y  was used (.1 :i. -P -I1 r e n 1 1 y by the El and Pi groups. In SB 
(c '1 a s s m a t e s > I: h e E i s p e a l< e r s d i s t r a <: t e d -P r o in t h e o P -P e n c e n a t a 
rate of £7.5%» by using the s u b s t r a t e g y  task- oriented (S 
d i s t r a c t s P r ò m t h e o P P e n c: e b y s a y i n g ■ P o r e x a. in p 1 e :i II ‘ L. e t ' s g e 
started'II. In 38 (m a n a g e r ) ? it rec e i v e d  the highest Frequency by 
the Pi and E£ r e s p o n d e n t s  <£8„£0% and 46,. 15% respectively),. In 
86 (lady)» :i. t al s o  showed the highest -Frequency among the Pi 
speak er s (£7 ,.5%) ;i who u s u ally tried to distract -From the o-F-Pence 
by saying II 'Esse t r â n s i t o  está cada ven p i o r ' II.
It is i n t e r e s t i n g  to no t e  that the E n g l i s h  l e a r n e r s  used 
s t r a t e g i e s  I FID in 84? A R in 87* E8 in Si? PF in 87 >i ÜH in 86 and 
A F N R  in S3 in a way s i m ilar to that used by the Ei s p e a k e r s „ Th i s  
may i n d i c a t e  that t h ese l earners have s o m e h o w  i n t e r n a l i s e d  some 
o-P the s o c i o c u l t u r a l  r u l e s  o-P the target language,,
3.3 fiale and female preferences
I his s e c t i o n  s h o w s  how male and -Female s p e a k e r s  di-F-Pered 
when using the IFID s t r a t e g y  and the other three major s t r a t e g i e s  
(E8 f AR and OR).
3.3.1 .If I'D fíea 'Íiza t io n s  used by male and female respondents in 
the three groups
B a s e d o n t h e e i g h t a p o 1 o g y s i t u a t i o n s a n a 1 y s e d ? I w i 11 n o w
present the apology preferences of the El? PI and E£ respondents.
The fa'll owing table shows the occurrences of IFIDs used by all 
the subjects at least once in each situation.
Table 3 -• IFIB realisations
AMERICANS BRAZILIANS STDS OF ENGLISH
MALE F EH ALE HALE FEMALE HALE F EH Ai.. E
N-Î59 N - 16'» H-" 157 N=159 N*i6® N=i53
n :=:l£4 n-131 n:i 0 7 n~i04 n:=:ic® n 12 7
%78 % 8 i , 9 % &Q* 1 % 65„4 % 75 % 03
N ™ total of responses analysed 
n ™ use of IFID strategy in the data
1t :L s Ci b s e r v e d t h a t a 11 t i t e t h r e e g r o u p s o f r e s p o n d e n t s 
show rather small differences between male and female 
preferences« The Portuguese-speaking group (Pi) shows that the 
Brazilian male respondents used 107 IFIDs in 157 situations? 
equivalent to 68„15%-. and the Brazilian female respondents used 
IFIDs 104 times in 159 situations? equivalent to 65,4%. The El 
data, show different results as regards male and female 
is r e f e r e r i c e s » T h e f e m a 1 e s p e a k e r s u s e d t h e IFID s t r a t e g y m o r e 
often tii an the male speakers <81;.9% to 78%).. In fact* the El 
speakers.! if compared with Pi speakers? apologised more often* 
t h e a v e r a g e u s e o f I F ID s f o u n d i n E 1 d a t a b e i n g 7 9 .. 9 % a n d i n P .1 
data 66?7%.
Another interesting aspect to be pointed out is the data 
p r o v i d e d Id y t h e I e a r n e r s o f E n g 11 s h (E i.?.) . w h i c h d e f i n i t e 1 y d i f f e r
•From the P.i data.. Although both groups (EE & Pi) belong to the 
s a in e c u 11 u r e a n d s h a r e th e s a m e s o c i o 1 :i. n g u :i. s t i c r u 1 e s ? t h e
1 e a v i t e r s o f E n g 1 :L s h s h o w e d t h a t t i t e i r w r i 11 e n p e r -F o r m a n c e i s 
closer to that of the Ei speakers' than to that of the P:j. 
s p e a i< e r s-' „ I n o t I t e r w o r d s ;t t h e E 2 d a 1: a p r o v i d e d I.) a s t u d e n t s o F‘
E n g 1 :i. s I-. a 1 low t w o c o n c 1 u s :i. o n s : f i r s t ? i i k e t h e A m e r :i. c a n s p e a k e r s ' 
r e s u. 11 s t I t e f e im a 1 e 1 e a r n e r s u s e d m o r e e x p 1 .i c i t IE130 s 1h a n t I t e 
male learners (83% to 75%)? second ? the average of I FID strategies 
produced by this group is 79% v which is very close to the El 
average. The EE data might indicate that the EE learners have 
somehow learned the social behavior of the target language» 
either by having lived abroad (51% of the EE speakers have been 
at least one month in some English-speaking country) or by having 
somehow been exposed to such strategies.
3..3..E £ i ;i Pi and EfJ SiSvc di fTerences in the four major st ra tegi es 
An analysis of the distribution of the female and male 
a p o 1 o g y s t r a t e g i e s i n t h e f o u r m a .;j o r s t r a t e g i e s ( i 1 1 o c u t i o n a r y 
force indicating device? explanation or account of the situation» 
acknowledgment of responsibility and offer of repair) and their 
substrategies? shows the preferences of each sex in the three 
g r o ix p s ■> -a s :L n d i c a t e (3 i n T a to 1 e s 4» 5 a n d 6 to e I o w .,
£'i ma >.e and female ase o f  the lira ja r  strateg ies
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T a b I e 4 . 8 e x d :i. f f e r e n c e s i n 
d at a
the four major s t r a t e g i e s  in the El
S t r a t e g i e s / s u b s t r a t e g :i. e s I'ia 1 e F e m a l e
n % n %
i „IFI«s
ia. offer of an a p o logy 05 .1.6 11 3.4
ib„ e x p r e s s i o n  of regret i i 5 33 „ 1 i 11 34 „6
.1 c . r equest f ar f or g i veness 04 1.3 0? 2.8
IFIH subtotal 124 131
2„ A c c o u n t s 62 2# „S 6? 21 ,.5
3 „ A f: l< n o w 1 e d g in e n t o f r e s p o n s i b I i I i t y
3a. accept b l a m e 3? 12.9 40 12.5
3 b „ lack of intent 07 2,.3 07 2 „ 2
AR subtotal 46 47
4. Offer of repair 70 23.2 74 23
Tot al 3#2 321
n use of s t r a t e g i e s  and s ubstrat e g i e s  in the data
Except for the II" I ID subst rat e g ies <■ o ffe r  o f  apology (I 
a p o l o g i s e )  and request far forgiveness (Forgive me)? which 
were-; s i g n i f i c a n t l y  mo r e  used by the female «speakers* express ion 
o f  regret ( Sorry and I'm sorry) was s i g n i f i c a n t l y  m o r e  used by 
the m a l e  s p e a k e r s ?  if the total of the four major s t r a t e g i e s  used 
.i s o b s e r v e d (3 '?> 2. a g a i n s t 3 2. 1 ;i r e s p e c t i v e I y ) . T h e r e ni a i n i n g 
d i f f e r e n c e s  in the E.1. data were too small to be c o n s i d e r e d .
11 i s. I< n o w n t h a t 1h e v e r b s a p o I o g i s e ■ f o r g i v e a n d 
e x c u s e  car r y d i f f er ent semant :i.c inean ings § y et ? int r a 1 ingua 1 
v a r i a t i o n  was Found in the d a t a  p r o v i d e d  by t h e  n a t i v e  s p e a k e r s  
of A m e r i c a n  E n glish? both male and females who a p p a r e n t l y  used
t h e e t h r e e -F o r m u 1 a s i n t e r c h a nge a b I a . H o w e v er ? s u c h v a r :i. a t :i. o n in a a 
b e d u «-:■ t c> t I t e d e g r e e o F t h e o -F -F e n c e b e i n g p e r c e i v e d d i F -F e r e n t 1 a 
ba speak ers o-F the same language. T h u s ? S3 C wax ter) can be seen 
either as a big or as a small • o-F-Fence by s p e a k e r s  o-F the same 
c u lture» and this in a a be the reason why the same o-F-Fence has 
r e cei v e d t h e t h r e e -F o r m s : II ' I a in s o r r a 3 P 1 e a s e “I? II * E :><: c u s e in e . 
please' II and II " I a p o l o g i s e  -For in a mix up'll.
The a n a l y s i s  o-F the use o-F the -Four major s t r a t e g i e s  in the 
Ei data shows that the A m e r i c a n - s p e a k i n g  subjects' h i e r a r c h y  o-F 
p r e f e r e n c e  to r e d r e s s  the o-F-Fence was by m e a n s  o-F i) an 
e x plicit I FID? 2) an o-F-Fer o-F repair? 3) an account and 
4) ack now 1 ed g m e n  t o-F r e s p o n s i b  .i 1 .i t a
ma./i:? and female use o f  major strategies
Table 5 „ S e x  d i f f e r e n c e s  in the -Four major s t r a t e g i e s  in the Pi 
d a t a
St r at eg y/Sub st rat eg a Ha 1 e Fein a I e
n % n %
i.IFIUs
i „ i . (.1 f f e r 0 f a n a p 0 10 g y 85 30 . 0 93 33. 1
1... 2 E x p r e s i 0 n 0 -F r e g r e t m 2,.8 05 1 „8
.1.. 3 R e q u e s t f 0 r f 0 r g i v e n e s s i 4 4.9 06 2.1
IFID s u btotal i #7 i 04
P.„ A c c o u n t s 73 26 „3 66 23,.5
3 „ Ac k n ow I ed g men t 0 -F r esp on s i b :i. 1 i t y
3 .1 .Ac c e p t 1h e b 1 a 111 e 33 ii .7 S? .1.0.3
3 „ 2 E x p r e s s s e 1 F - d e f i c i e 1 i c y 03 i i 09 3.2
3 . 3 1.. a c k 0 f i n t e n t 06 2. i .1. i 3.9
AR subtotal 42 49
4- Offer of repair 38 20 ,.3 62 2 2  „ 1
Total 282 10 0 281 .100
n ::: use o-F s t r a t e g i e s  and s u b s t r a t e g i e s  in the data
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A close examination of the distribution of -Female and male 
apology strategies in the Pi data in the -Pour major strategies 
and their substrat egies shows there were different preferences 
•for each sex.. The male speakers used the sub st rat eg ies re quest 
■for for given ess II'Per doe-me ' II ^expression of regret SI'Sin to m u i ­
to'' II.. and blame acceptance II’M-Iu me e n g a n e i’II more often than the 
female speakers. In addition? the male speakers gave more 
•accounts than the female speakers (2 6 „ 5 % x c!.3 „ 5% ) On the other 
hand? the female speakers used the substrategy offer o f  apology
II 'De sc u l p e - m e ' II more often than the male speakers (33., i% x 30%).. 
Besides this difference? the female speakers tended to use the 
sub st rat eg ies through which they expressed either se 1 f ■■■■deficiency 
II’Como sou d i s t r a í d a ' II or lack o f  intent II 'Hão foi minha inten­
ç ã o 7 II more often than the male speakers,,
The Pi subjects apparent 1y used the Portuguese formulas 
interchangeably,, For instance.. 3 6 (lady) has received the three 
d i f f e r e n t IF if D s u b s t r a t e g i e s ; II ' S i n t o m u :i. t o ? s e n h o r a ' II ? II ' M e p e r - 
doe? m in ha s e n h o r a 7 II or II‘Puxa! he d e s c u l p e y II» which again may 
be closely related to S's way of perceiving the degree of the 
o f f e n c e „
The analysis of the use of the four major strategies in the 
Pi data shows that the Pi speakers' hierarchy of preference to 
redress was by means of i ) an explicit I FID? 2.) an account of the
situation.. 3) an offer of repair j and 4) acknowledgment of 
responsib i 1 :i.fc y .
IhjL.£i.
When the Ei and Pi male use o-F strategies is compared* some 
c u 11 u r a 1 d i f f e r e n e s s e e m t o b e e x t r e in e 1 y i n fc e r e s fc :i. n g a n d a r e 
d e s c r i b e d b e 1 o w „
The E.1. male speakers apologised by means o-F an exp r ess ion 
a-,1' regret whereas the Pi male speakers preferred an offer of 
a p o l o g y . Another difference is that the Pi male speakers used the 
substrategy request for forgiveness more often than the Ei male 
speakers. Furthermore? the Pi male speakers explained the 
situations more often than the Ei male speakers.
It was observed that the Ei female speakers preferred to 
apologise by means of the substrategy expression o f  regret 
whereas the Pi female speakers preferred to apologise by means of 
an offer o f  a p o l o g y . In addition? the occurrence of accounts 
offered by the Pi female speakers is higher* if we observe the 
different total of the four major strategies analysed (S8i Pi and 
3 2 i Ei items)* <cf« Tables 5 and 4.. respectively),,
V
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In sum? based on the a n a l y s i s  of' the E 1 and Pi male and 
female use of the major s t r a t e g i e s  one can c o n c l u d e  that i) the 
EM ma l e  and fe m a l e  s p e a k e r s  a p o l o g i s e d  m o r e  often by m e a n s  of an 
expr ess.ion o f  regret w h e r e a s  the Pi male and female s p e a k e r s  did 
it via an expression  o f  apology !i £) the subst r at egy self-  
"■deficiency was not used by the El ma l e  or female s p e a k e r s  at 
all,, H o w e v e r ? in. the Pi data» th i s  s t r a t e g y  a p p e a r s  as being more 
used by the female speak e r s ;  3) the E:i. and Pi da t a  present a 
slight d i f f e r e n t  h i e r a r c h y  of p r e f e r e n c e  with re g a r d  to the four 
major s t r a t e g i e s .  The A m e r i c a n  h i e r a r c h y  was IFID? OR? ES and AR? 
and the B r a z i l i a n  h i e r a r c h y  was IFID? ES? OR arid A R „ The p o s i t i o n  
i n w h i o h t h e s e s t r a t e g i e s in o s t a p p e a r e d :i. s s h o w n i n 8 e c t i o n 3. 5 .
All t h e s e  s i m i l a r i t i e s  and d i f f e r e n c e s  p o i n t e d  out in the 
use of s t r a t e g i e s / s u b s t r a t e g i e s  by n a t i v e  s p e a k e r s  of the two 
l a n g u a g e s  i n d i c a t e  that this issue may be c u l t u r a l l y  bound? and 
t h e r e f o r e c o r r o la o r a t e 01 s h t a i n a n d C a h e n ( i 9 B S'; £ £ ) s u g g e s t i o n
that ‘it may very wo? 11 be I' . . "J that which of the sub for mu I as is
most common in any lan g u a g e  may be spe c i f i c  to that language".
EB wale and female use o f  the major strateg ies
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ITable- 6 ..Sex d i f f e r e n c e s  in the -Four major s t r a t e g i e s  :in the EE 
dat a
43
St r at eg i es/ s u b  st r at eg i es M a l e Fern a Ie
n % n %
:t . IFi:0s
la. offer of an apology 02 @.6 05 1.6
i h „ e x p r e s s i o n o -F r e g r e t 84 26 „ 8 98 30.. 9
i c . r e q u e s t f o r f o r g i v e n e s s 34 10.9 24 7 „ 6
I F I D  sub t o t a l 120 .127
2 A c c o u n t s 78 24 „9 84 26 „5
3 A c k n o w 1 e d g m e n t o f r e s p o n s i b i ! i t a
3a. accept b l a m e .1.0 3.2 22 6.9
3 b . s e ’1 f - d e -F i c i e n c y 32 10.2 2 4 7 „6
3c. lack of intent .1.0 3.2 09 2.8
AR sub t o t a l 52 16 „6 55 17 „ 3
4 „ (3f fer o-F r epair 63 20 „ 1 51 16 „ 1
Tot a 1 313 100 317 100
n =: use of s t r a t e g i e s  and s u b s t r a t e g i e s  in the data
The s u b s t r a t e g y  expression  o f  regret was the most used one 
by the EE l e a r n e r s  w h e r e a s  the -Female l e a r n e r s  used it more often 
i: h a n i: h e m a 1 e 1 e a r n e rs. A n o t h e r IFID s u b s t r a I: e g a v e r y c o m m o n 1 y 
u s e d w a s re w  s £ fa r fa rg i ven i?.1 s s e x p r e s s e d b y I". ' E x c u s e m e ? j, 
w I -i i c h d e -F i n i t e 1 a d i -F -F e r s -F r o m 11-» e E 1 d a t a .
The -Female le a r n e r s  were more w i l l i n g  to accept the b l a m e  
limit's my -Fault'.".! than the male 1 e a r n e r s ? who? on the other hand? 
r e c o g n i s e d  their s e l f - d e f i c i e n c y  I.'.’1! am w r o n g r li more often than 
the female learners,, The use of this s u b s t r a t e g y  s e e m s  to be 
n e g a t i v e  tra n s f e r  from Li to 1.2? s i n c e  it was not used by the 
Fi subjects,,
Fin a l l y *  a n o t h e r  t r a n s f e r  From P o r t u g u e s e  w a s  the h i e r a r c h y  
of p r e f e r e n c e  of the major s t r a t e g i e s  by the E n g l i s h  learners: i> 
a n e x p 1 i c i t I F I D » S ) a n a c c o u n t * 3) a n o f f e r o f r e p a i r a n d
4 ) ack n o w 1 edgment of r e s p o n s i b  :i. 1 it a ■
3,.4 i/st:' o f  s t r a t e g ie s ' in .isolation and in comb in at ion
I n a s i t u a t i o n t hat d e m a n d s a n a p o 1 o g a , S w i 11 a p o 1 o g i s e 
e x t h e r b a u s i n g j u s t o n e s t r a t e g a / s u b s t r a t e g a o r a c o m b i n a t i o n o F 
st r at eg :i. e s/subst r at eg ies « C o m b i n i n g  s t r a t e g i e s  d o e s  d e f i n i t e l y  
intensify and m a k e  an a p o l o g y  s t r o n g e r * as a c o n s e q u e n c e  it 
p r o d u c e s  a w e i g h t i e r  a p o logy (B 1 u m - K u 1k a Í984* Vo 11 mer &
01 s h t a :i. n .198 9 5 !■ i o 1 m e s í 9 9 0 : i & 9 > „ T 1-t e f o 11 o w i n g e x a m p 1 e s s how 
that 'strategies are not mutual la e x c l u s i v e *  they may c o - o c c u r *  
a s * f o r i n s t a n c e * x n ;
Ei da t a  - II'Sorry (IF X I O j l ' m  late! (A R ) The t r a f f i c  coming from 
my h o u s e  was awful and I got caught in it (ES),. I'll be early 
fc o m o r r o w  ! ' (OR ) II
Pi data - ii ' D e s c u l p e ™  in k  (IF H O *  pois e s t a v a  d i s t r a í d o  (AR) e na o 
vi o seu c a r r o  (ES)„ Mas d e i x a  que eu p a g o  tudo!' (ÜR)II
The follo w i n g  t a b l e s  show the s t r a t e g i e s  that we r e  used 
a 1 o n e a n d t h e s t r a t e g i e s t h a t o c c u r r e d i n c o m b i n a t i o n »
3 . 4 . i American n ative  s p e a k e rs : use o f  strateg ies
Out of 3 SO items p r e s e n t e d  to the s u b j e c t s *  <!>'ã we r e  heft 
blank f 44 r e s p o n s e s  (.13.7%) c o n s i s t e d  of s t r a t e g i e s  used in
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i s o lation, and the r e m a i n i n g  £74 r e s p o n s e s  (85.6%) c o r r e s p o n d  to
4 5
r e medial work which involved some c o m b i n a t i o n  of s t r a t e g i e s «
S tra te g ie s  used in isa lat  ion
Table 7. N--44 Ei speak e r s ' use of s t r a t e g i e s  in isola t i o n
St r at egy n %
IF ID :li 85
DO 09 80.4
CH 07 15 „9
ES 06 13.6
OR 06 13 „6
AR 03 6. 8
A F NR 08 4 „ 5
N number of s t r a t e g i e s  used in isolât ion
n o c c u r r e n c e s of each st r a t e g y in isolation
Ta ble 8.N--S7 Ei ma l e  speakers' use of s t r a t e g i e s  in isola t i o n
St rat egy n u m b e r ( n ) %
»0 07 85 ,.9
I FID 05 18.5
CH 05 18,.5
ES 04 14.9
OR 03 11 „ 1
AR 08 7.4
AFNR 0 i 3..7
N :: number of s t r a t e g i e s  used in isoi at ion by ma l e  s p e a k e r s
n ::: o c c u r r e n c e s of each st r a t e g y in isolation
T a b l e  9 . N - 1 7 Ei f e m a 1 e s p e a k e r s ■’u s e o f s t r a t e g i e s i n i s o 1 a t i o n
St rat egy n %
I. F 1.0 06 35 „ 3
OR 03 17.6
ES 08 11 „ e
CH 08 11.8
DO 08 11 8
AR 0:i. 5.9
AFNR 01 5 „9
W nu m b e r  of s t r a t e g i e s  used in isolation by Female s p e a k e r s  
n “• o c c u r r e n c e s  of each s t r a t e g y  in isolation
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By o b s e r v i n g  the tab Ices a b o v e  we can a r r i v e  at the f o l l o w i n g  
c on c 1 us i on s t  h e II i sp eak er s r ar e .1 y used si: r a i: eg i sss i n i o 1 at i on ? 
but the two most used ones were s t r a t e g i e s  IFID and DO. When the 
hi a 1 e a n d f e m a 1 e s p e a k e r s w e r e a n a I y s e d s e p a r a t e '). y >■ t h e 
c h o i c e  of s t r a t e g y  most used in i s o l ation differed,, that is? the 
m a l e  Ei s p e a k e r s  w e r e  much m o r e  w i l l i n g  to dis t r a c t  From the 
o f f e n c e  than the female Ei speakers, who offe r e d  an a p o l o g y  
instead,.
5'r rs eg i es if -serf i n comb in a t i on
Th er e was a w i d e r an g e o f c omb i n at i on s i n 1: Ft e c or p or a ;i 
t h e r e f o r e  only the most mea n i n g f u l  and relevant ones 
will be dealt with»
The follo w i n g  t h r e e  t a b l e s  will show: the Ei speakers' 
p r e f e r e n c e s i n c o hi I:) i n i n g s t r a t e g i e s ;i th e IE i m a 1 e p r e F e r e n c e s ’;i a n d 
the Ei fe m a l e  p r e f e r e n c e s .
Table 1#,. N---274 Ei speakers' c o m b i n a t i o n  of s t r a t e g i e s
St rat eg ies n %
AC.H 40 14-6
AO 37 13.5
AH 28 1 0 2
ABD i7 6.2




ACDF 05 1 „ 8
A I FI »5 B AR H C ES!i D == OR!! F « CHS G= AFNRS H = DO 
H nu m b e r  of c o m b i n a t i o n s  in the data 
n o c c u r r e n c e s  of each c o m b i n a t i o n
T a b .11.-? i i . N i 3 4 E i in a I e s p e a k e rs ' c a m b i n a t i a n o f s t r a t e g i e s
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St rat eg :i.es n %
AC 81 15,.7
AD 19 14;2




A CDF 04 3 0
AF 03 2. 8
AGD 03 e..E
H amount of m a 1 e c o m 1:) .i. n a t i o n s
n - occurr e nces of each combinat ion
T a b l e  i£.N -.140 El female s p e a k e r s ' o o in bin a t i o n o f s t







ABH 04 8-, 8
AB 03 2.1
A C DF 01 0 7
N - amount of f ema 1 e c omb i nat i on s
n - occurr e n c e s  of each comb inat ion
The figures .in t h i s  t a bic s h o w  that, the p a t t e r n  of 
s t r a t e g i e s  that most c o - o c c u r r e d  in the Ei da t a  was ACD (IFID 
f o I1 o w e d b y a n a c c o u. n t f o 1 1 o w e d b y r e p a i r ) a t a r -a t e o f i 4 . 6 %,.
The sec o n d  most used c o m b i n a t i o n  (.13.5%) was AC (IFID + accou n t ) .  
However-I th i s  s c a l e  of p r e f e r e n c e  c h a n g e s  when we t a k e  the 
v a r i a b l e  sex into a c c o u n t . For instance, the c o m b i n a t i o n  AD (IFID 
+ OR) was far mo r e  used by men (i 4,. 2 %) than by w o men (6,. 4%).. The?
1 a 11 e r g r o u p » o n t h e o t h e r h a n d ». u s e d t h e p a 11 e r n A C D (IFID + E S
OR) at a rate of .1.7.1% w h e r e a s  the s a m e  c o m b i n a t i o n  o c c u r r e d  
on'I a at a ra t e  of 11., 9% in the m a l e  data.
F i n a 1 1 a 5 t h e r e i s t It e c o in b :i. n a t i a n A F' (IFID + c o n c e r n ) ? w h i h 
was almost e x c l u s i v e l y  used by the female s p e a k e r s ;  the m a l e  
s p e a k e r s  used it only three times (in 86-1 a d a ) 5 the s t r a t e g y  AB 
(IFI n i- a c k n o w l e d g m e n t  of r e s p o n s i b i l i t y )  being used instead 
:i.n other s i t u a t i o n s  (cf T a ble 11). Vo 1 liner & 01 shtain (1989:813) 
saa that xa n o t h e r  way of c r e a t i n g  S's feeling of interest 
t o w a r d s t h e w e 11 b e i n g o f l-l w o u 1 d Iri e b a a d d i n g t o 1h e a p o 1 o g y 
s t r a t e g i e s  a s t a t e m e n t  of c o n c e r n  for the hearer,,',, H owever* one 
cannot say that the FI female s p e a k e r s  showed mo r e  c o n c e r n  than 
the Fi m a l e  s p e a k e r s ?  s i n c e  the latter used this s t r a t e g y  in 
i s o l a t i o n  mo r e  often than the female speakers.
A l t h o u g h  the III s p e a k e r s  c o m b i n e d  s t r a t e g i e s  in a similar 
way? it s e ems that iiit ral ingual p r e f e r e n c e s  exist when the 
v a r i a b l e  sex is taken into account,, Q u e s t i o n s  such a s  why the 
m a l e  s p e a k e r s  used the c o m b i n a t i o n  AB more often than the female 
speakers., or why the female s p e a k e r s  used the c o m b i n a t i o n  AF more 
often than the male s p e a k e r s  r e q u i r e  larger c o r p o r a  i n c l u d i n g  the 
n a t i v e s p e a k e r s ' i n t u. i t i o n a b o u t I: h i s i s s u e b e f o r e o n e c a n a r r i v e 
at a pattern.
3.4.2. Brazi 1 ian native speakers' use of strategies
The sa m e  anal as is of the s t r a t e g i e s  used :i.n i s o l a t i o n  and in 
c o m b i n a t i o n  by the El s p e a k e r s  was appl i e d  to the B r a s i l i a n  data
48
to find out w h e t h e r  the s p e a k e r s  of one l a n g u a g e  p r e f e r r e d  to use 
one s t r a t e g y  rather than another,. Out of the 320 items p r e s e n t e d  -i
0 4 w e r e I e f t h I a n k j 4 8 r e s p o n s e s h a d s t r a t e g i e s u s e d i n i s o 1 a t i o n
( iS.8%) sand the r e m a i n i n g  868 <83„7JO had c o m b i n e d  s t r a t e g i e s -  
St: ra t eg i <=■ s a serf i n so 1 a (: .i on
T a b l e  i3„N~:48 Pi speakers' use of s t r a t e g i e s  in i s o l a t i o n
St rat eg ies n %




DO 05 .10, .4
AR 01 2 . 1
CM 01 2 „ .1
N number of st r at eg ies used in i s o 1 at i on
n o c c u r r e n c e s  o f each st rat ega
T a b l e  14„N^24 PI m a I e s p e a k e r s ' u s e o f s t r a i: e g i e s i n i s o 1 a t i o n
St rat eg ies n X
e s 9 37 „5
I FID 6 25
DO 3 12 »5
OR 3 12.5
AF N R ni.. 8.. 3
CH 1 4.2
W ~ number of st rat eg ies used in isolât ion
n :: o c c u r r e n c e s  o f each st r a t e g y
T a b l e  15.N=£4 Pi female speak e r s ' use of s t r a t e g i e s  in isolât ii
St rat eg ies n %
IE’S 09 37.5
AF N R 04 lé,.7
OR 04 16.7
IF ID 04 16 „7
DO 02 8.3
AR 01 4.1
N := number of st rat eg ies used in isolai: ion
n ~ o c c u r r e n c e s  of each st rat e g y
A l t h o u g h  there has been no d i f f e r e n c e  in the use of £ S ? the 
m o s t -P r e q u e n t s t r a t e g a u s e d b a b o t h s e >< e s ;i 1: h e s e t a b 1 e s :i. n d i c a t e 
that there have been some sex p r e f e r e n c e s .  For example., the male 
s p e a k e r s  used an exp l i c i t  IFIB more often than the female 
s p e a k e r s  <c5% and 16 .7%  r e s p e c t i v e l y ) «  The female s p e a k e r s »  on 
t h e o t h e r h a n d a v o i d e d t a S< i n g r e s p o n s i b :i. 1. i t a < A F“ H R ) a t a r a t e o -P
Si: ra teg ies  used  .in camb ina (: .ion
Fable 16.. N - E 6 8  Pi speakers' c o m b i n a t i o n  of s t r a t e g i e s







A * IF ID? B * AR 5 C ■ ES5 » » OR 5 lr « CH
N amount of c o m b i n a t i o n s  in t h e  data* n ~ o c c u r r e n c e s  of each 
c o m b i n a t i o n
T a b l e  1.7, H~-i32 Pi male s p e a k e r s  ' combination of s t r a t e g i e s




ACO 07 3 „ 3
ACDF <57 5.3
CD OS 3.. 8
N - amount of m a l e  combinations., n :: o c c u r r e n c e s  of each comb ina 
t i on
T a b l e  18. N 136 Pi female speakers' c o m b i n a t i o n  of s t r a t e g i e s




A CD 07 S.i
AH 07 5. i
AB 04 e„9
M BO., W amount of female combinations!, n :: o c c u r r e n c e s  of 
each comb inat ion
33 .1 i?. „ 3
26 9.7
15 5..6
14 5 „ £
14 5,.2
1S 4.5
T h e t h r e e t a b 1 e s s h o w a s i m i 1 a r p r i o r i t y o f c: h o i c e » t h a t i s -j 
s t r a t e g i e s  AC (I F 1* H + ES) , AD (IF ID + OR) and A CD (I FID + ES 
OR) o c c u r r e d  in a d e c r e a s i n g  order of' p r e f e r e n c e «  The ma l e  and 
female s u b j e c t s  used s t r a t e g i e s  AD and A CD with the same number 
of o c c u r r e n c e s  (13 and $7 r e s p e c t i v e l y ) »  The c o m b i n a t i o n  AB (II-.LiJ 
■{• A R ) was s i g n i f i c a n t l y  more used by the male s p e a k e r s  than by 
i: h e f e m a  I e sp eak er s ? wh o used i t on 1 y f our t i m e „ S t r at eg y CD 
(ES + OR) a l s o  r e c e i v e d  diffe r e n t  treatment by each sex? but 
t h i s  ti m e  the female s p e a k e r s  used it at a rate of 6 » 6 %  w h e r e a s  
in the m a l e  data it o c c u r r e d  at a rate of 3,8%»
I f w e n o w c o m p a r e t h e s t r a t e 9 i e s u s e d I.) y t h e n a t i v e s p e a k e r s
o f A m e r i c a n IE n g 1 i s h a n d P a r t u g u e s e ? w e f i n d t hat IFI D s a n d D 0 
were the s t r a t e g i e s  in isolation most used by the Ei s p e a k e r s  
(?.:5% and r e s p e c t i v e l y ) »  w h e r e a s  in the Pi data? the
s t r a t  e g y E 53 a n d IFID s w e r e t i t e o n e s m o s. i: 1 y u s e d (3 7  „ 5 % a n d R 0»8 % 
r e s p e c t i v e 1 y ) „ I n a d (.1 i t i a n 5 t h e in o s t c o m m o n c o iri b i n a t i o n a in o n g t h e 
Ei s p e a k e r s  we r e  ACD (IFID + ES + OR) and AC (IFID ES) w h e r e a s  
among the Pi s p e a k e r s  the c o m b i n a t i o n  AC (IFID + ES) and AD (IFID
0 R ) „ T h e s e f i n d i n 9 s s h o w t h a t e a c h 1 a n 9 u a g e s e e m s t o h a v e s o m e 
s t r a t e g i es t h a t a r e t h e m o s t c o 111 iri o n a n e s ? a n d t h e i v c l-i o i c e wit h 
r e 9 a r d i o a p p r o p r i a t e n e s s s e e m s t o b e I a n 9 u a g e s p e c i f i c a 11 h o u g h 
t l-i e y s o in e t i 111 e s s h o w c o m m o n f e a t u r e s .
3.,4„3 English  le a rn e rs ' ase af‘ s tr&teg ies
Out of the 3c® items given to EE learners, 07 were not
answered.. 31 c o n t a i n e d  s t r a t e g i e s  used in i s o l a t i o n  (9 .7 % ) and
2 8 ?: c o n s i s t e d o F a c o iti b .i. n a t :i. c> n o F s i: r a 1: e g i e s ({3 8 i %)
S tra te g ie s  used .in i^ol-st ion
T a b l e  i9..N:<31 EH learners'1 use of s t r a t e g i e s  in isolation
Strat eg ies n %
C 10 32 „ 2
i-l 07 22.6
A 07 22 „6
D 03 9.7
B 02 6 „ 4
G 02 6.4
N number of st rat eg ies used in isolation
n o c c u r r e n c e s  of each s t r a t e g y  used in isola t i o n
Table 20. N«17 E2 ma l e  learners' use of s t r a t e g i e s
St rat eg ies Number %
C 05 29 „4
A 04 23 „5
II 03 17.6
It 02 1 i „ 8
B 02 11.8
G 01 5 „ 9
N - num b e r  of st rat eg ies used in isolation
n :i; o c c u r r e n c e s  of each s t r a t e g y  used in :i.sol at ion
T a b l e  Si.N--i4 E2 female 1 earlier s' use of s t r a t e g i e s
St rat eg ies Numb er %
C 05 35 „ 7
H 04 28 „6
A 03 21 „4
D @i 7.1
0 0.1 7 „ 1
N n u in b e r o f s i: r a t e g i e s u s e d i n i s o 1 a I i o n 
n :: o c c i.i r r e n c e s o f e a c I-. s t r a t e g y u s e d i n i s o 1 a t ri. o ri
W h a t i s t o b e o b s e r v e d :i s t h a t b o t h m a 1 e a n d f e m a I e 
l e a r n e r s  p r e f e r r e d  to e x p lain the s i t u a t i o n  rather than offer an 
a p o "i o g y (A ) o r d i s 1r a c t f r o m t I t e o f f e n c e (H ) „ 11 •;=• e e m s 1h a t t h e 
'learners w e r e  more inf l u e n c e d  by B r a s i l i a n  c u l t u r e  when using 
s t r a t e g i e s i n i s o 1 a t i o n . a n d d e c i d e d t o g i v e a n a c c o u n t f o r t h e 
s i t u a t i o n r a t i t e r t h a n u s e a n e x p 1 i c i t IFID ? i n a w a y s i in i 1 a r t o 
what Pi s p e a k e r s  did* but d i f f erent from what t h e  El s p e a k e r s  
did. A n o t h e r  d i f f e r e n c e  found is that w h i l e  the Ei. s p e a k e r s  
used the s t r a t e g y  F (concern) in isolation* the l e a r n e r s  did not 
use it at all.
£>£raiesnies' used in caurbinat:i.on
T a b l e  £8. H-2B2 EE learners' c o m b i n a t i o n  of s t r a t e g i e s




ACM 09 3 „ 19
ABC @9 3.19
AB 09 3.. 19
AF 06 E. 13
AD 06 £.13
I'-! ~ t o 1: a 1 o f c o m b i n a t i o n s 
n o c c u r r e n c e s  of each c o m b i n a t i o n
T a b l e  £3,. I\!::::140 EE male learners' c o m b i n a t i o n  of s t r a t e g i e s  
S t r a t e g i e s H u iri b e r %
AC .16 11. 4E
AC» 10 7.14
ACM 07 5.0
AB.O 06 4 „ E3
AB 06 4.E8
AD 05 3 „ 57
ABC 04 E.85
CA 04 £„85
N •-■: total of male comb inat ions
n -• o c c u r r e n c e s  of e a e h c o m b i n a t :i. o n
54
T a b l e  8 4 „ 148 
St rat eg :i.es
E8 female 
Number
I ear n> 
/•»
AC 34 83.94
ACD ■»9 6 „ 34
ABD 07 4.98
ABC 05 ft -, j c!
Al- 05 3.58
AB 03 8.11
ACH 08 1 . 4.1
AD 0i «•„71
N ■■ total o f' -Pemal e c o m b i n a t i o n s  
n :: o c c u r r e n c e s  of each c o m b i n a t i o n
It can be o b s e r v e d  that the male and -Female learners' -First 
two c h o i c e s  do not differ -Prom t h ose p r e s e n t e d  in Table 88 .  The 
■Frequency o-F the c o m b i n a t i o n s  AGO (IFID E8 -4- OR) and ABD (IFID 
•{• AR -t- OR) is about the same. However? the c o m b i n a t i o n  AC was 
used by the -Female l e a r n e r s  a t ' a rate of 83.94% w h i l e  the male 
l e a r n e r s  used it at a rate o-F 11.48%? which does not c o r r e s p o n d  
to the use o-F th i s  s t r a t e g y  by the El and Pi -Female s p e a k e r s ?  who 
used it less than the Ei and Pi male speakers. Art other s t r i k i n g  
point is that the c o m b i n a t i o n  ACI-I (I FID ES + DO) was m o r e  used 
b y m e n ( 5 . 0  % ) 11-, a n b y w o m e n ( 1 . 4 % ) . F i n a 11 y t h e c o m b i n a t i a n A D 
(IFID OR) was a l s o  mo r e  used by the ma l e  l e a r n e r s  than by the 
female learners. This finding s o m e h o w  m a t c h e s  T a b l e  6 (Section 
3 „ 3.. 8 ) w i t i c i t s h o w s t h a t t I t e m a I e I e a r n e r s o f f e r e d m o r e r e p a i r 
than the female learners.
T l-t i s a n a 1 y s i s s It o w s h o w s t r a t e g :i. e s c o m b i n e a n d w l-t :i. c i-t 
c o m b i n a t i o n s  are the most frequent on e s  among t h e  Ei* Pi and E8 
r  e s p o n d e n t s . I"' e w r e s e a r c i t e r s It a v e p r o v i d e d i n f o r m a t :i. o n o n 11-. e
i 9 8 7 « I i o ']. iti e s 1 9 9 0 > , Y e t i t i s i hi p o r t a n t t o n o t e t h a t r e m e d i a 1 
work by m e a n s  of s t r a t e g y  A (IFID) is 'the s i mplest and least 
h e a v i 1 y w e :i g h t e d 7 w h e r e a s t h a t i n c a t e g o r :i. e s C < £ S > an d D ((3 R ) i s 
'more c o m p l e x  and mo r e  h e a v i l y  w e i g h t e d ' ?  a c c o r d i n g  to Leech 1983 
(in H o l m e  s 19 9 fl>»16 9) „
In sum ? t here might be a r e l a t i o n  b e t w e e n  the c o m b i n a t i o n  of 
s t r a t e g i e s  arid the d e g r e e  of the offence., R e s e a r c h  about how 
n a t i v e  s p e a k e r s  p e r c e i v e  the o f f e n c e  would be a v a l u a b l e  
co n t v i b u t i o n t o t h e a r e a ,.
.5,, Sesiiefice o f  itr-sf:eg.ies
T In e s t r a t e g i e s s h o w e d a n :i. n t e r e s t i n g f 1 e x i b i 1 :i. t y o f 
p o s i t i o n »  The following t a b l e s  s h o w  the p o s i t i o n s  in w h ich each 
s t r a t e g y  a p p e a r e d  in the I:. 1? Pi? and EE data. For exa m p l e ?  the 
s t r a t e g i e s  i 1 1 o c u t i o n a r a  force ind i c a t i n g  d e v i c e  (A > n offer of 
repair (D)? and c o n c e r n  for the hearer (F) were found to be used 
in p o s i t i o n s  in E-. 3 and 4„ H o w e v e r  the other s t r a t e g i e s  we r e  not 
u s e d i n a 11 p o s i t i o n s ? a s s h o w n b e 1 o w .
3„5,. i American n ative  sp eak ers ' sequence
lab Is E5.N~7i.3 i:'i p o s i t i o n  of s t r a t e g i e s  in s e n t e n c e s
1 £ 3 4
A A A A
B B B B
C C C
B D D D
F I" F F
G G
II H l-l
W :: t o t a I o f o c c u. r r e n c e s <5 -F s t r a t e g i e s i n p o s i i: :t o n s i £ ;■ 3 > 4
This t a b l e  s h o w s  that in the Ei data? a l t h o u g h  IFIDs (A) 
were Found to be used in any position;, they o c u r r e d  at -a ra t e  of 
8 4 j7% in p o s i t i o n  i„ An account for the s i t u a t i o n  (B) was found 
to be most used in p o s i t i o n  £ at a rate of 78 » 9  % w h e r e a s  an 
offer of repair (D) a p p e a r e d  mostly in p o s i t i o n  3 (58.3 %).
Acl< itow 1 ed g m e n  t of r esp o n s i b  i I i t y (B ) and c oncer n For t he hear er 
(F) and a c k n o w l e d g m e n t  of facts but not r e s p o n s i b i l i t y  (G> a p p e a ­
red most often in p o s i t i o n  £ (6.1 „E % 47»4%» and 84,.6%)» The last 
s t r a t e g y  DO ( d i s t r a c t i n g  from the offence) o c c u r r e d  more often in 
p o s i t i o n  3 (70%)» The follo w i n g  t a b l e  s h o w s  the rate at which the 
ni is s t f r e q u e n t s t r a t e g i e s o e c u r r e d .
T a b l e  25a. P o s i t i o n  in which s t r a t e g i e s  showed the highest rate.
K:7
i 2 3
IF ID ES OR
N  =» 255 N  - 3.28 H  = 138
n ~ 2 i  6 n i « i n "~ 81
84.,7% 78.,9% 58 „ 3%
N total use of each st r a t e g y  
n ~ o c c u r r e n c e s  of each s t r a t e g y  in each p o s i t i o n
S . . 5 . . 2  B r a z i l i a n  n a t i v e  s p e a k e r s  '' s e q u e n c e
T a b l e  2 6 .  N ~ 6 3 i  P i  p o s i t i o n  of s t r a t e g i e s  in s e n t e n c e s:::: :::: :s: :::::::::::::::: : : : : : : : : : : : : : : : : ::r.
i c 3 4
A A A A
B B E ....
c C C ...
11 D D D.... E E E
F F F F
G (.7 G ....
H H l i II:r; :u: :s: : : z  :r; :s::::: vs. :r. :s; :n: ::n ::r. :r: : z : : r . :  :z: :z: :::: :n:
H ~ t o t a 1 o f o c c u r r e n c e s o f s t r a t e g i e s i n p o s i t :i. a n s i ». 2. ? 3 ? 4
i'i -a.1 e a n d f e m a 1 e s p e a k e r s .1 a r g e .1 y u s e d IF1D s < A ) i n p o s :i. t i o n 
.1.. T h e y o c c u r r e d i n t h i s p o s i t i o n a t a r a t e o f 84 . 3  % .
A c c o u n t s  (C) we r e  mostly used in p o s i t i o n  2 < 5 5 .,6%).. The 
same o b s e r v a t i o n  h o l d s  true for s t r a t e g y  AR (B > ? at a ra t e  of 
6 2 „6%., Ho n e  of the r e s p o n d e n t s  used an AR in p o s i t i o n  4«
The s u b j e c t s  used str a t e g y  OR (C) the sa m e  n u m b e r  of t i m e s
i 11 p o s i t i o n s . 2 a i \ d 3 (4 3 „ 8 %) i n e a c h p o s i t i o i t
C o n c r n f o r t h e h e a r e r < I" ) a p p e a r e d in o s 1 1 y i n p o s i t :i. o n 2 
(37.1%). The s t r a t e g y  a c k n o w l e d g m e n t  of -Facts but not 
r e s p o n s i b i l i t y  <G) was also mostly used in p o s i t i o n  2. (75%),. The 
last strategy? d i s t r a c t i n g  -From the o f f e n c e  (1-1), when used in 
c o m b i n a t i o n  with other s t r a t e g i e s  o c c u r r e d  more often in p o s i t i o n
2. 1 6 6 .7 % ) .
Table E 6 a . P o s i t i o n  in which s t r a t e g i e s  showed the highest rate
.1 2. 3
I FID EB OR
n  - eii I'-! 1 4 X N :-: 1^3
n « 179 n :™ 7 9 n - 46
34 „8% 43. 8%
N t ot a 1 u.se of eacSi st rat egy 
n ~ o c c u r r e n c e s  of each s t r a t e g y  in each p o s i t i o n
3,.v5„3 Engl is  ft learners ' sequence
Ta ble 2 7 . SEE p o s i t i o n  of s t r a t e g i e s  in s e n t e n c e s
:: :v::: : n : : : : : :z:::
1 E 3 4
A A A A
B B B B
C C C 0
» D D li... E E. E
F I- F F... G Q 0
1-1 1-1 1-1 l-lur. ::r: :::::::::s;:::::::: :z: : r . ::z :z: ;s::::: xz :n:::::
N t o t a 1 o f o c c u r r e n c e s o f s t r a t e g i e s i n p o s i t i o n s i ? 2. ? 3 ? 4
< A ) 
Acc o 






s h o w  
i ii E
The; ma l e  and Female l e a r n e r s  showed a s i m ilar use o-F IF IDs 
in p o s i t i o n  . 1 T h i s  s t r a t e g y  o c c u r r e d  at a rate o-F 82.6%,. 
u n t s 03) w e r e m a s t -F r e q u e n fc i n p o s i fc i o n 2 (7 3 i % ). T h e 
tegy oF-Per o-F repair <C> was most -Frequent in p o s i t i o n  3» at 
a t e o -F 5 7 „ i % . S fc r a fc e g i e s A R C B ) f C H (F ) ? A I-' N K (G ) a p p e a r e d 
-F r e q u e n 1 1 y i n p o s i t i o n 2. a t r a t e s o f 5 6 „ 9 % v 3 3 3  %» a n d 6 4 % ? 
e c fc i v e 1 y „ 8 fc r a fc e g y D 0 (l -l) w a s m o s fc -I- r e q u e n fc i n p o s i fc i o n 3 
4% >
e 2 7 a . N ;:"7Sl P o s i t i o n  in which s t r a t e g i e s  showed the highest 
r at e
IF II) ES DR
N = 247 N := 160 H ™ 105
ii 204 n -- 117 n ~ 60
8 2 . 6 %  7 3 . 1 %  5 7 „1%
H - total use o-F each st r a t e g y  
n - o c c u r r e n c e s  o-F each s t r a t e g y  in each p o s i t i o n
When used in c o m b i n a t i o n *  a l t h o u g h  the s t r a t e g i e s  a n a l y s e d  
a r e l a t i v e  -Flexibility in posit ion ?t he most co m m o n  p a t tern 
i and Pi data» and even in the E2 data? w a s 2
P O S I T I O N
1 2 3
IF ID ES OR
The fact' that the t hree e x p e r i m e n t a l  g r o u p s  (Ei ? Pi and EE) 
u s e d t h e s a in e s t r a t e a i e s i n t h e s a m e o r d e r ;i and t h e F a c t t h a t t i t e 
t h r e e  g r o u p s  did not use the s t r a t e g y  p r o m i s e  o-F F o rbearance 
<PF> in p o s i t i o n  i should' not be taken as a c o - o c c u r r e n c e  rule,. 
B u t ? both Facts d e s c r i b e  p a t t e r n s  Found in the c o r p o r a  analysed? 
w h i •:: h r e q u i r e c o n -F i r m a t i o n -F r o m F u r t h e r i n v e s t i g a t i o n w i t I s 1 a r g e r 
c o r p o r a .
3 .6 Sac i a 1 di s t a n cc a ei d sac i $ 1 da mi n a n cc va r i a l< / i? s
A 1.1 t h e s i t u a t i o i \ s t o o k t Ft e s e v a r i a b 1 e s i n t o a c c o u. n 1: ,. S o c i a 1 
d i s t a n c e  r e f e r s  to the d e g r e e  o-F mo r e  or less -Familiarity b e t ween 
i n t e r a c t a n t s y  while? social d o m i n a n c e  r e f e r s  to the social s t a t u s  
o-F 8 in r e l a t i o n  to H (8 o-F a higher? equal or lower s t a t u s  than
H)„ As a l r e a d y  m e n t i o n e d  (c-F„ 2.3) » my aim at this point is to
i n v e s t i g a t e  w h e t h e r  t h ese v a r i a b l e s  might have in-FI uenc ed the 
c h o i c e  o-F strategies,, A c c o r d i n g  to W o lFson? Marmor and .Jones
The mo r e  s t a t u s  and social d i s t a n c e  are seen as 
■Fixed :i the more likely it is that p e o p l e  will kn o w  
w It a t t o e x p e c. t o -F o n e a n o t h e r a n d t h e 1 e s s 1 i k e 1 y 
they are to run the r isk o-F doing t h e m s e  1 ves 
s o c :i. a 1 d a m a g e . (:i. 98 9 : .18 4 >
The social v a r i a b l e s  that were e m b e d d e d  in the s i t u a t i o n s  
will now be c o r r e l a t e d  with the s t r a t e g i e s  which were 
P r e d o m i n a n t i n e a c h s i t u a t i o n i n & a c h o -F t h e t h r e e g r o u p s „ T. n 
t h e c a s e s w h e r e t h e s o c :i. a 1 v a r i a Is 1 e s a r e -F o u n d t o b e i n -F1 u e n t i a 1 
•Factors in the Ei ? Pi? and Ec! subjects'’ ch o i c e s ?  they wil l then 
b e c o n t r a s t i v e 1 y v i e w e d „
A©
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T a b l e  S3,. Social v a r i a b l e s  a c r o s s  the eight s i t u a t i o n s
{Strategies El Pi E2
I F ID S4 ( S < H 5 -s d  ) S3 (S < l -l ;! -*-sd ) S4(S < H <1 -s d  )s e c s > l-i 5 +sd ) SA (5 :z: H ; +sd ) se cs > H ; f-sd )
AR­ S7CS :::: H; -s d  ) S7(S H ; - sd ) S7(S = l-i ; -  sd )SB ( S H3- s d ) S8(S :::: H ;i -s d  ) SB ( S :r.: H ?- s d )
ES S i <s ) H -s d  ) S i (S > H ’.! -sd  ) S i (S > H!i - sd )S 4 ( S < H ?- s d ) se cs > H5 +sd ) S 4 ( S < H ; -sd  )
DR S4CS < H 5-s d  ) S3 ( S < H5 + sd ) S3 ( S /\ l- l ; + s d >S3 ( S < H ;; +sd ) 85 ( S :::: H !i -i-S(j ) S5CS :::: H 3+sd )
PF 87 ( S :::: H Ü - sd ) 9 3 (8 < HS+sd) 87 ( 8 :r.: l-l ; -sd  )SACS l-l ; i-sd )
CH SA ( S H I  f-sd ) S3 ( S H 5 » sd ) SACS 1X1 l-i ; «-sd )
AFNR S3 ( S /V H ? + s d ) S3 ( S < H ? + s d ) S3 ( S < l-l 5 + sd )
DO SB ( S :::: H ; --sd ) se ( s > H § + sd ) se cs > l-l 5-f-sd )96 (S :::: II S < j )
s d :- s o c i a 1 d :i. s t a n c e  ;! S s p e a l< e r ;i H h e a r e r
The s i t u a t i o n s  in which IF IDs were p r e d o m i n a n t  are Sc' 
(manager ) S3 (waiter) and SA CI ady ) ? which are t h o s e  that i n v olve 
mo r e  social d i s t a n c e .  In 8 4 (book) IFIDs al s o  p r e d o m i n a t e d ? 
a l t h o u g h  th i s  s i t u a t i o n  i nvolves less social distance., it does 
i n v o l v e  the v a r i a b l e  d o m i n a n c e  as S ( s t u d e n t )  is o-F a lower s t a t u s  
than his p r o f e s s o r  (H> (S < l-l).,
A R (a c k n o w I e d g m e n t o I’ r e s p o n s i b :i. 1 i t y ) w a s t It e p r e d o in i n a n t 
s i: r a t e g y i n 3 7 (w o r l< e r ) a 11 d S3 8 < c 1 a s s m a t e ) „ B o t h s i t u a t i o n s 
p r e sent S and H with equal s t a t u s  and with less social d i s t ance.
S i C s e ni « p a p e r ) ? S 2 ( m a n a g e r > a n d S 4 ( b o o k ) h a ci t h e h i g h e s t 
f r e q u e ru: y o F a c c o u n t s ? t h e s e s i t u. a t :i. o n s i n v o 1 v e i n t e r a c t a n i: s o f 
d i f f e r en t s t a t u s . S i £ s «■ m . p a p e r ) ? a n d S 4 ( b o o l< > :i. n v o I v e 1 e s s s o e i a 1 
d i s'!'. an c e whei'fciï.s Si?. i n v o l v e s  more social d ist an c e  »
S t v a 1e g y 0 R ( r e p a i r 5 « a s p r e d o m :i. n a n t :i. n S 3 ( w a i t e r ) . 3 4 C b o o l< ) 
and 3-5 ( d r i ver ) „ 33 and 34 i n v olve an 3 of a lower s t a t u *  than H 
(S < H). A l t h o u g h  S 5 in v o l v e s  in t e r act ant s of equal s t a t u s  
‘„„„it was s p e c i f i c a l l y  chosen so as to a l l o w  for a suit able- 
con text for the f o r mula offer of r epa:i. r . r ( 01 sh t a in 1983:243) » 
S t r a t e g y  C'H (concern for t h e  hearer) p r e d o m i n a t e d  in 3'3 
C d r i v e r > a n d 3 6 ( 1 a d y ) » B o t h s i t u a t i o n s i n v o 1 v e i n t e r a c t a n t s o f 
eq u a  1 s t a t u s  and more social distance,.
3 1 r a t e g y A F N R ( a c k n o w 1 e d g ni e n t o f f a c t s b u t n o t 
r e s p o n s i b i l i t y )  p r e d o m i n a t e d  in 83(waiter).. Th i s  s i t u a t i o n  
i n v o l v e s  m o r e  social d i s t a n c e  and 3 is of a lower s t a t u s  than 1-1.
S t r a t e g y  DO (dis t r a c t i n g  from the o ffence) was p r e d o m i n a n t  
in S S ( m a n a g e r  ) » 36 (lady) and SB ( c 1 assmat e ) » A l t h o u g h  Sc? (manager > 
i n v o l v e s  an 3 of a higher s t a t u s  than H (S ) H) and 36(1 ad y ) an 3 
and H of equal st a t u s  (3 - H>* both s i t u a t i o n s  i n v o l v e  mo r e  
social distance;, w h e r e a s  38 i n v o l v e s  less social d i s t a n c e  and 
i n t e r a c t a n t s o f e q u a 1 s t a t u s . "I" h e n a t i v e s p e a !< e r s o f b o t h 
l a n g u a g e s  te n d e d  to d i stract from the o f f e n c e  in 3 8 ( m a n a g e r >* by 
s h o w i n g  a task- oriented attitudes Ei in 33 II " L e t’s get started' II
This a n a l y s i s  s h ows that both thee social d i s t a n c e  v a r i a b l e  
and the social d o m i n a n c e  v a r i a b l e  were i nfluential Factors in the 
c h o i c e  of s t r a t e g i e s  used by the r e s p o n d e n t s .  How e v e r »  c u ltural 
a s p e c t s  were o b s e r v e d  with regard to t h e  s i t u a t i o n s  in which one 
s t r a t e g y i s p r e d o in i n a n t .
The £ '£ 9 Pi and £c‘ c/a f:a can(:r a*v1: £ v e 3- viewed
The v a r i a b l e s  seem to have i n f l u e n c e d  the t hree g r o u p s  of 
r e s p o n d e n t s  in a s i m ilar way in r e lation to the s i t u a t i o n s  in 
w h i c h t h e s t r a t e g i e s A R s in! S a n d A lr W R w e r e p r e d o m :i. n a n t . F o r 
i n s t a n c e  pin all the t h r e e  groups., the p r o f e s s o r  in Si w a s  m o r e  
w :i. 1 ling t o o f F e r a n a c c a u n t 1h a n a n I ir 1! D . '1' I t i s ivi :i. g h t b e 
e x p 1 a i n e d I.) y t h e f a c t 1 1-, a t I: h e p r o f e s s s o r i s e >< p e c t e d t o I.) e a 
b 1 (s y p e r s o n ? t l-i e r e F o r e n o t a b 1 e t o r e t u r n a s t u d e n t ' s t e r in p a p e r 
on a set day,, But all the r e s p o n d e n t s  do a g r e e  that H d e s e r v e s  
an e x p l a n a t i o n .
The Ei and EE c h o i c e s  of the s t r a t e g i e s  IFID 5 PF (promise 
of f o r b e a r a n c e )  and CH (concern For the h e a r e r ) 9 for the 
s i t u a t i o n s  in which they are p r e d o m i n a n t  are s i milar? but 
d i f f e r e n t -F' r o iti t i t e F:‘ i c h o i c e ., F o r i n s t a n c e :i I F 1 1) s w e r e 
p r e d o m i n a n t  in S 4(book> and in S S ( m a n a g e r ) among the Ei and the 
Eel r e s p o n d e n t s  w h e r e a s  in the Pi d a t a  this s t r a t e g y  was 
p r e d o m i n a n t  in S 3 (waiter) and 8 6 (lady). One can c o n c l u d e  that the
v a r i a b l e  social d i s t a n c e  may h a v e  inf l u e n c e d  the Pi r e s p o n d e n t s  
and I: he v a r i a b l e  social d o m i n a n c e  may have i n f l u e n c e d  the Ei and 
E c r e s p o n d e n t s «
With re g a r d  to the p r e d o m i n a n c e  of PF in 8 7 (worker) among 
the E I and Ei? r e s p o n d e n t s  and in 93 (waiter) among the Pi 
s p e a k e r s ,  it :i.s o b s e r v e d  that the Ei s p e a k e r s  only used this 
strategy!! at an e x t r e m e l y  low rateL 11 won ’t do it again'"I,. The Pi 
u se of this s t r a t e g y  in S3 may be l a n g u a g e  s p e c i f i c  and might be 
exp Tained by the w a i t e r ' s  attempt to p lease the c u s t o m e r  ;■ which 
is quite typical in good r e s t a u r a n t s  in Brasil. A l t h o u g h  so m e  E £ 
l e a r n e r s  used t h i s  s t r a t e g y  in a way similar to the Ei speak e r s »  
i n S3 7 f (.) t h e r s a 1 s o u s e d i t i n a p p r o p v i a t e 1 a i n S 6 w h :i. c h s e e m s t o 
be the c a s e  of not k n o wing what to say*. but t h i s  r e q u i r e s  further 
invest igat i o n .
S t r a t e g y  GH was a l s o  e q u ally p r e d o m i n a n t  in S<S( l a d y ) in the 
Ei and EE data* but only p r e d o m i n a n t  in 8 5 (driver) in the Pi 
data. Both social v a r i a b l e s  seem to have i n f l u e n c e d  the 
r e s p o n d e n t s '  choice? s i n c e  85 and 86 involve mo r e  social d i s t a n c e  
and interact ants of equal status.
S t r a t e g i e s  OR (repair) and DO (distracting from the o f fence) 
w e r e 1 1-, e o n 1 y o n e s i n w h i c h t h e E 2 1 e a r n e r s ' c h o i c e d i f f e r e d 
from that of the E.1 s p e a k e r s’ . but was simi l a r  to that of the Pi 
s p e a k e r s’u In S4(bool<) and S 3 ( w a i t e r > »  s t r a t e g y  OR was the most 
p r e d o m i n a n t  among the Ei speakers,. Both s i t u a t i o n s  i n v olve an 8 
of a lower s t a t u s  than H „ In the P:1 and EE data?, this s t r a t e g y
was p r e d o m i n a n t  in S 3 ( w a i t e v ). 8 5 idriver) had the se c o n d  highest 
i.i. s e ci f 13 R (r e p a i r ) a hi o n g t h e P i a n d E E r e s p o n d e n t: s , A 11t h o u g h t h :i. s 
s i t u a t i o n  i n v o l v e s  in teract ants of equal status* t h ere is more 
■s a c i a I d i s t a n c e i n v o 1 v e d
The AFK'R s t r a t e g y  was p r e d o m i n a n t  among the r e s p o n d e n t s  of 
the t h r e e  g r o u p s  in 83::
Ei if.’The chef read my order w r o n g’ll
P I  1 1 ‘ H o u v e  urn e n g a n o  n a  c o z i n h a i "i
EE If'‘The r e  was a m i s t a k e  in the k i t c h e n 1 !!
With regard to strategy DO? the EE and Pi s p e a k e r s  used it 
i n 8 E (in a n a g e r ) w h :i. c h :i. n v o 1 v e s m o r e s o c i a I d i s t a n c e a n d a n l-l a f
1o w e r s t a i: u t h a n 8 :i w h o c a n e a s i 1 y d i s t r a c t f r o m t h e o f f e n <: e i s y 
s I i o w :i. n g a (: a sk -a r i en t': ed a 11 i t u d e ;
P i I" ‘ V a m o s c o rn e c; a r a e n t r e v i s t a ’ ! J 
EE C " L e t ' s  start ! ’ II
In c o n t r a s t ?  the Ei s p e a k e r s  used this s t r a t e g y  m o r e  often in 
8 3 < c 1a s s m a t e )? which inv o l v e s  less social d i s t a n c e  and 
:l. rtfc erac t ant s of equal status.
In sum? the EE speakers' c h o i c e  of s t r a t e g i e s  was s i m ilar to 
that of the Ei speakers' with regard to the social d i s t a n c e  and 
social d o m i n a n c e  v a r i a b l e s  except for the s t r a t e g y  OR (repair)? 
w Is i ch did not cor r espond t o t he El i speak er s ' cho ic e n The 1 ear ner s 
a l s o  o f f e r e d  more repair in 8 5 ( driver ) ? in a way m o r e  s i m ilar to 
that of the Pi speakers' than to that of the Ei speakers'.! the 
latter o f f e r i n g  m o r e  repair in S4Cbook).
3  „7  F a r  m m  of' a d d r e s s
Personal a d d r e s s  is a soc :i.o I in gu ist ic subject 
per excel lence „ In every l a n g u a g e  and society;, 
e v e r a t i 1« e o n e p e r s o n s p e a k s fc o a n o 11 » e r 51 h e r e 
is created a host of o p t i o n s  c e n t e r i n g  
a r o u n d m h e t h e r a n d h a w p e r 1:; o n s w i i 1 b e 
addressed-I named described,.
(P I-. i 1 i p s e n & I -! u s p e k :i 9 B 5 :9 4 )
The L o n g m a n  D i c t i o n a r y  of A p p l i e d  Li n g u i s t  ics< 1935) ;. under the
e n try a d d r e ss for ms s a ys that
i f a 1 a n g u a g e h a s o n 1 y a n e 1; e c o n d p e r s a n p r o n o u n 
•Form., eg E n g l i s h  y o u t. other a d d r e s s  Forms are used 
t {.) s how f o r in a 1 i t y o r i n f o r in a i i fc y „
i;:‘r o n o u n s  of a d d r e s s  < y o u « voce ;. t u ) wer e noi: f ound in t ite 
data. The a d d r e s s  Forms that appear in the context of the 
r e s e a r c h w e r e S3 i r / M a ' a m !i 3 e n h or/ a F  N < f i r s t n a m e ) i T (t i 1 1 e ••■ e g 
M r ) ? !.. N (1 a s t n a 111 e ) ; r o 1 e (eg. p r o f e s s o r ) 5 t e r m s o f 
e n d e a r m e n t  (eg,, dear., honey » ca r o  < a d j ) > •! and o t h e r s  such as bud» 
d u d e ? c a r a (n ) « a in i g o „
This s e c t i o n  looks at the diffe r e n t  use of forms of a d d r e s s  
by n a t i v e  s p e a k e r s  of both l a n g u a g e s  and the frequ e n c y  with which 
a d (.1 r e s s f o r m s a r e u s e d „ 11 a 1 s o s !-. o w s the E n g i i is h 1 e a r n e r s ' w a y 
of a d d r e s s i n g  p e o p l e  in the target language..
3.7.1 E.f. f P i* and ££' use o f  address forms
A d d r e s s  forms we r e  used with d i f f e r e n t  f r e q u e n c i e s  by the 
P i 5 E.1.. and ES r e s p o n d e n t s .  The Pi s p e a k e r s  a d d r e s s e d  the hearer 
at a p r op or i: i on o f 35 „ 4% <1 i S oc e ur r en c es c>u.t o F 3 i 6 r esp on >:J ed
items)? w h e r e a s  the Ei s p e a k e r s  did it at a p r o p o r t i o n  of 7„£%(;.?.3
o c c. ur r e i'i c e s o u t o f 3 i 8 r e is p o n d e d i t e in s ) ? a n d t h e E £ 1 e a r ri e r s 
a d d r e s s e d  H at a p r o p o r t i o n  of £ 5 . 9 %  (81 o c c u r r e n c e s  out 
a f 3 i 3 v e s p o i'i d e d :i. t e m s ) .
The m a l e  s p e a k e r s  in the Ei and Pi g r o u p s  a d d r e s s e d  the 
h e a r e r e i t h e r b y u s i n g r o 1 e (e „ g P r o f e s s o r ) ? 1 a s t o r f i r s t n a m e 
m o r e  often than the female speakers.
In the Ei data? the male s p e a k e r s  used -Forms of a d d r e s s  at a. 
r a t e o f 8. 9 % (:f. 4 o c. c u r r e n c e s o u t o f i 5 8 r e s p o n d e d i t e m s ) w h e r e a s 
the female s p e a k e r s  at a ra t e  of '5 „6% (©9 o c c u r r e n c e s  out of 16® 
r e s p o n d e d  items). In the Pi data? the male s p e a k e r s  used forms of 
a d d r e s s  at a r a t e  of 4 i „ 4 %  (65 o c c u r r e n c e s  out of 157 r e s p o n d e d  
items) w h e r e a s  the female s p e a k e r s  used them at a rate of £ 9 . 5 %  
C 4 7 o c c u r r e n c e s o u t o f i 5 9 r e s p o n d e d i t e m s ) „ I n 1h e E £ d a t a >■ t h e 
m a l e  s p e a k e r s  used forms of a d d r e s s  at a rate of £ 5 . 6 %  (4i 
o c c u r r e n c e s  out of 16® r e s p o n d e d  items) and the female l e a r n e r s  
used them at a rate of £ 6 . 1 %  (40 o c c u r r e n c e s  out of 153 r e s p o n d e d  
it e m s )„
A l t h o u g h  a d d r e s s  forms were very much used by the Pi 
s p e a k e r s ?  some forms are d e f e r e n t i a l  w h i l e  o t h e r s  are n o t „ Out of 
the ii£ a d d r e s s  t erms used? 83 we r e  d e f e r e n t i a l  (signaled by an 
(-H-} in T a b l e  £9)« The Pi ma l e  s p e a k e r s ?  used d e f e r e n t i a l  a d d r e s s  
t e r m s  more often than the female s p e a k e r s  (54.£%? iv--45 :■< 45.8%? 
n :::38).. The E n g l i s h  l e a r n e r s  al s o  used d e f e r e n t i a l  forms more 
o ften than other forms of address. Out of 8i o c c u r r e n c e s ?  56 were
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d e f e r e n t i a l .  The male lea r n e r s  were also Pound to use r e s p e c t ­
ful for his 'a li t t l e  mo r e  often than the -Female l e a r n e r s  the 
d i f f e r e n c e  being £9 (51.8%) x 27 (48.2%) f r e s p e c t i v e l y .  The E :1. 
s p e a k e r s  we r e  al s o  Pound to convey d e f e r e n c e  by m e a n s  of forms of 
address. Out of 83 o c c u r r e n c e s  * i4 are d e f e r e n t i a l .  The ma l e  and 
female s p e a k e r s  used th e m  eq u a l l y ?  that is* t h e r e  we r e  07 
o c c u r r e n c e s  of d e f e r e n t i a l  a d d r e s s  forms p r o d u c e d  by each sex.
Th e P i an d E £ ma 1 e r esp on d en t s ' use o f for itis o f ad d r ess ar e 
s i g n a l s  of social d i s t a n c e ?  thus d e f e r e n t i a l  and mo r e  formal, 
F o r m s  of a d d r e s s  such as I.! 1 Senhor * h 'Senhora' » i8 i r y and ''Ha'am'I! 
are ■ e x a m p l e s  of S's inten t i o n  to c o n v e y  d e f e r e n c e  (WoIfson 
1989;: 82-3) .
B e 1 o w t l-i e a d d r e s s f a r in s u s e d i n e a c h s i t u a t i o n b y t h e !£ i ? 
P ly  and E2 r e s p o n d e n t s  are given in T a b l e  29 „ The e x a m p l e s  are 
listed, f o l l o w i n g  the c r i t e r i o n  of h i e r a r c h y  of use. It is 
import Vint to m e n t i o n  again that t h e r e  are i.?1?,1 ma l e  and 2Jb female 
r e s p o n d e n t s i n e a c h g r o u p f o r e a c h s :i. t u a t i o n .
Tab l e  2 7 „ E i , P i  and E2  u s e  o f  a d d r e s s  Forms
E i n •”23 Pi n 11 8 E8 n :-;31
Si FN 01 meu a m i g o 03 FN 05
sfc udenfc ©1 c a r o  a luno @3 sfcudenfc s 08
FN 02 P e o p 1e 01
pessoal 01
BE meu a migo 02 my Friend 08
... ....... .. p r e z a d o  a l u n o 01 dear 01
FI's* 01 boy 01
FN 01
S3 s i r *• 04 s e n h o r # 85 s :i. r » 11
m eu s e n h o r * 08 m o n s i e u r  k- 03
s e n h o r / a » 08 hr . k 08
c a r o  a migo 01 my -Friend 08
S4 p r o f e s s o r * 05 pro fessor 81 t eacher 85
Hr. LN* 02 s e n h o r * 03 p r o f e s s o r * 01
Dude 01
FN ©1
p r o f e s s o r  LN-«- 01
35 d u.d e 0 i senhor «• 04 man 08
meu a m i g o 01 s x r * 01
meu senhor-x- 01 Mr «■ 01
amigo 01 br o ther 01
c ar a 01
S6 in a ' am« 01 s e n h o r a * 18 1 ad y 10
m i s s # 01 m i n h a s e n h o r a * 0 6 m a d a m « 01
t ia -H- 0i
S7 FN 03 f e 11ow 0 1
coivipanheiro 01. Mr . 01
am i g o 01 f r iend 01
caro amigo 01 FN 01
caro col ega 0 i
col ega 01
88 bud 01 FN 08 FN 0.Í
d ud e 01 rap as: 01 man 01
honey &l car a 01 guy 01
FN 0 1 d ear 01
n o c c u r r e n c e s  of -Forms of a d d r e s s  in the data;. •«• d e f e r e n t i a l
fc eniis
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In the -Following c o m m e n t s h based on the data p r o v i d e d  toy the 
El ? Pi and EE subje c t s *  •Frequencies b e l o w  £5% <05 o c c u r r e n c e s )  
a r e n o t t a k e n i n t o c o n s i d e r a t i o n „
a . I  n S i (. s e in . p a p e r ) ? t h e i:' i  m a 1 e s p e a !< e r s w e r e t h e a n e s that 
most used a d d r e s s  -Forms (33% ~ <$7 occurrences)!; the EE -Female 
1 e a r n e r s  used a d d r e s s  Forms at a rate o-F £5% <05 o c c u r r e n c e s !  » 
b I n  ( m a n a g e r ) .1 the Ei male and Female s p e a k e r s  and the l::,i 
■Female did not use any form of address. The EE r e s p o n d e n t s  used 
i n f o r iti a I f o r m s o f a d d r e s s a t t h e m i n :i m u m r a t e o f 8 5 % „
c. In S 3 ( waiter ) ? the Ei s p e a k e r s  used forms of a d d r e s s  at a very 
low rate» w h i l e  the Pi male s p e a k e r s  used them at a r a t e  of 1 #"!')% 
the forms of a d d r e s s  * S e n h o r '/'Heu S e n h o r ' P for exa m p l e ?  were 
used by n i n e t e e n  out of the twenty m a l e  s u b j e c t s «  The Pi female 
s p e a k e r s  a d d r e s s e d  the c u s t o m e r  at a rate of 50%* ei t h e r  as 
’‘Senhor' or ‘ Sen h or / a ' „ The latter Form is used in w r i t t e n  
P o r t u g u e s e  when the sex of the a d d r e s s e e  is not known. One 
e x a m p l e  of the n o n - d e f e r e n t i a l  form of a d d r e s s  1 Caro amigo's was 
used by the ma l e  speakers. Both the EE’ male and female l e a r n e r s  
u s e d f o r m s. o f a d d r e s s a t a r a t e o f 4 5 % e a c h
d. In S'4(book)? the Pi and EE female r e s p o n d e n t s  were the ones 
that used a d d r e s s  forms the most (75%),, The EE ma l e  l e a r n e r s  ca m e  
s e c o n d , using the t i t l e / r o l e  C ' teacher ' 11 e x c l u s i v e l y  at a rate of 
55%,, The Pi male s p e a k e r s  used the a d d r e s s  form I" P r o f e s s o r  7 II 
al s o  e x c l u s i v e l y  at a rate of 45%.
e .In 8 5 (d r :i. v e r ) ? t h e a n 1 y g r o u p t o u s e f o r m s o f a d d r e s s a t a r a t e 
of at least £5% was the Pi group,,.,
■P. In S36(lady)? the PI male s p e a k e r s  used d e f e r e n t i a l  forms of 
a d d r e s s a t a r a t e o f 7 % % I" s S3 e n h a r a ' ;t x M .i n 1» a S3 e n h o r a a  n d e v e i s 
’fcia'Ih The last one is very much used in F i or ianc:>po i is ? S3C ? and
i t s e e m s t o b e m a i n 1 y u s e d b y in e n o f a 1 o w e r s o c :i. o c u 1.1 u v a 1 s t a t u s 
when a d d r e s s i n g  women in general. The Pi fe m a l e  s p e a k e r s  also 
u s e d r e s p e «: t F u I f o r m s o f a d d r e s s a t a r a t e o f 5 5 % ? a n d t h e I- £ 
f e m a 1 e 1 e a r n e r s u s e d r e s p e c t P u 1 f o r in s a t a r a t e o f S3 3 %  . 
g„ In S37<feIlow worker) » the Pi female s p e a k e r s  w e r e  the only 
o n e s  to use forms of a d d r e s s  but at the m i n i m u m  rate of 2 5 %,, 
h ., In S3S3 Cc I assmat e ) ;i the s u b j e c t s  in the t h r e e  g r o u p s  a d d r e s s e d  I-I 
in a very s i m i l a r  informal way? but at a very low rate.
On the w h o l e h what is s t r i k i n g  is the high f r e q u e n c y  of 
a d d r e s s  forms used by Pi s p e a k e r s  (mainly male) and the very low 
f r e q u e n c y o f a d d r e s s f o r m s u s e d b y n a t i v e s p e a k e r s o f A m e r i c a n 
English. I-win--Tripp (1969) g i v e s  a very clear d e s c r i p t i o n  of the
r 1 e -;=• f o r A m e r i c a n II n g 1 i s h :
A p r i e s t ? p h y s i c i a n ? d e n ti s t , or ju d g e may b e 
a d d r e s s e d  by t itle alone? but a plain c i t i z e n  or 
an aca d e m i c  per s o n  may not. In the latter cases? 
if the na m e  is u n k nown >■ th er e  is no a d d r e s s  
f o r iri ( o r  h e r o ? ® ) a v  a i 1 a b 1 e a n d w e s i m p 1 y n o n a m e 
the addressee..
( i n W o 1 f s o n i 9 S3 9 ; S3 S3 )
/ c.
C u 1 t u r a 1 d i ■!•' f e r e n c e s a s w e 1 1 a s i n t r a 1 i n g u. a 1 d i I' fe r e n c e s 
wit it regard to sex p r e f e r e n c e s  were Pound» A major d i -F-Fer en c e  
lies in the c h o i c e  o-F the s i t u a t i o n s  that rec e i v e d  the highest 
n umber of d e f e r e n t i a l  forms of a ddress« W h i l e  the Pi s p e a k e r s  
used them the most in S 3 (waiter) at a rate of 3 4 . 9 %  (89  
occurrences):, the Ei and EL? r e s p o n d e n t s  used th e m  the most in 84 
(book) at the r a t e s  of 5 7 . 1 %  (08 o c c u r r e n c e s ) and 4 6 . 4 %  (£6
o c c u r r e n c e s  i ,
T h e E n g 1 i s h 1 e a r n e r s d i d n o t p r e s e n t in a n a p r o b 1 e in s w h e n 
a d d r e s s i n g  people? in s p i t e  of the fact that they a d d r e s s e d  IT 
mo r e  often than the n a t i v e  s p e a k e r s  of E n g lish didj which might 
h a v e  been Li i n f l u e n c e  or they might have been taught to do so., 
A c c o r d i n g t o W o 1 f son ( Í 9 8 9 : .1.6 9 ) , ' A 11 h o u g h 1 e a r n e r s o f E n g 1 i s h 
are u s u a l l y  taught that w h e r e  n a m e s  are u n k n o w n  ;. the forms miss» 
m a ' a m  and sir are used :i.n E nglish? this was found not to be true 
in many s i t u a t i o n s » 1',, The a d d r e s s  forms f. (t eacher 7 and x lady v .".I 
much used by the EH r e s p o n d e n t s  w e r e  not found in the Ei data. 
Both are p r a g m a t i c  t r a n s f e r s  s i n c e  they are t r a n s l a t i o n s  of 
r r pr o f e s s o r ? and ’ s e n !-.o r a’ 3? wh ich were ver y o f t en u s e d by t Í-.e P i 
speakers,,
As a final comments the high frequ e n c y  of d e f e r e n t i a l  
forms of a d d r e s s  in S3 (waiter).. 84 (book) and 86 (lady) may very 
well i n d i c a t e  that S's low social s t a t u s  in S3 and 84 has had a 
d e t e r m i n a n t  ro l e  in S's attempt to r e s t o r e  the h a r m o n y  of the
7 3
'situation» or in S 6 ? the only s i t u a t i o n  in which the a d d r e s s e e  
was ma r k e d  as being a 'lady. F u r ther i n v e s t i g a t i o n  to check how 
the a d d r e s s e e ' s  sex i n f l u e n c e s  the use of for ins of a d d r e s s  is 
r e qu :i. r ed b ot h in En g 1 i sh an d i n Por t u g u e s e  .
3.8 Inten$.f. fying  the apology
A c c o r d i n g  to p r e v i o u s  s t u d i e s  ( B 1 u m - K u l k a  1939? Fraser 
i 9 8 i ;. V o l l m e r  & 0 1 shtain 1939) an apol o g y  can be i n t e r n a l l y  or 
e x t e r n a 11 y i n t e n s i f i e d . I n t e r n a 1 i n t e n s i f i c a t i o n t a k e s p 1 a c e 
e i t h e r  when an a d v e r b i a l  is used wit h i n  the I FID £ * I ' in Lexx.iJ;Ll:i 
sorry'II or when an e x c l a m a t i o n  is used at the b e g i n n i n g  of the 
a p o l o g y  II \0..Q.!äis. •< I'm sorry'' or 1 P u x a  ! Descu.1 pas ! II. Ext e r n a l  
intens:i f icat ion can be a c h i e v e d  via r e p e t i t i o n  of s t r a t e g i e s  
II''Are you OK? Are you sure y o u ' r e  OK?'' or Milntreguei o p r a t o  er ™ 
rad o., Sei que foi falha m in ha'II» or when a d o u b l e  IF ID is used 
either t h r o u g h  the r e p e t i t i o n  of the same I FID;! II * I ' in sorry „ I'm 
re a l l y  s o r r y f or ’De s c u l p e  ... He descul pe ! ' II» or through the 
r e a 1 i a t i o n o f d i f f e r e n t s u b f o r in u 1 a s o f t h e 11"' I D I I  11 ' in s o r r y « I 
a p o l o g i s e  for k e e p i n g  you waiting' or "Lamento ... e por isso me 
P e r d o e * II) a n d a 1 s o t h r o u g h t h e a d d i t i o n o F t h e w o r d '* p 1 e a s e y 
II , PI ea s e  ? I'm very s o r r y 1 or ’Por fav o r s des«.: ui p e - m e  ' II to the 
s t r a t e g i e s u s e d „ V o 11 in e r a n d 01 s h t a i n ( i 9 3 9 »2 i i ) s t a t e t h a t
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the e m o t i o n a l  use of ‘O h 7 is a com m o n  
i n t e n s i f i c a t i o n  :i.n sp o k e n  I a n g uage > t he use of the 
s ub f o r m u I a s o f IF .1D ? a r e q u. e s t f o r f o r g i v e n e s. s a s 
well as an e x p r e s s i o n  of regrets s t r o n g l y
i n t e n s i f y t h e a p o I o g y »
A p o l o g i e s  in the c o r p o r a  were i n t e n s i f i e d  by m u l t i p l e  
s t r a t e g i e s  (cf,, Section 3 4  ) ? by adding adverb ialsj e x c l a m a t i o n s ?  
using the same s t r a t e g y  t w ice and/or by adding the word 'please' 
t o t h e r e in e d i a 1 w o r l<.
It a p p e a r s  that the s p e a k e r s  of both l a n g u a g e s  ha v e  a 
c o n s i d e r a b l e  number of intensi-Fiers available., The adverb lal s and 
e x c l a m a t i o n s  used by the El* P l 9 and EE r e s p o n d e n t s  are p r e s e n t e d  
b e 1 o w .
The lists of t h ese i n t e n s i f i e r s  show no one--to-- one 
c o r r e s p o n d e n c e  with regard to m e a n i n g „ T h e  c r i t e r i o n  is d e c r e a s i n g  
f r e q u e n c y o f o c c u r r e n c e »
A m e r i c a n  da t a ( E l )
. a d v e r b i a 1s 
ver y 
so
t er r :i. b 1 y 
un f o r t u n a t e l y
, e x c l a m a t i o n s  
Oh !
Oo p s  !
Oh my gosh !
Gosh !
B r a z i l i a n  d a ta(Pi)
m i 1
i n f e l i n m e n t e
Puxa !
Pu.xa vida! 
A h 3meu Deus 
D r o g a  !
N ossa !
L e a r n e r s '  d ata(EE)
real 1 y 
so 
ver y
terr i b 1 y
Oh !
Oh ? my God ! 
Oh no !
3,. 3 „ .1. The E'i uã& o f  intensification
a. S 7 ( f e l l o w  worker) and 8 8 ( c 1a s s m a t e  ) were the only 
s i t u a t i o n s  that we r e  not i n t e n s i f i e d  t h r o u g h  adverbiais,, The fact 
that both s i t u a t i o n s  involve i n t e r a c t a n t s  of equal s t a t u s  and 
less social d i s t a n c e  may h a v e  inf l u e n c e d  the El s u b j e c t s  not to 
use i n t e n s i f i e r s  when making up for the offence. The re a d e r  may 
ask about the other two s i t u a t i o n s  (S6-•lady/85-dr i v e r ) which a l s o  
i n v o l v e  equal status. T hese s i t u a t i o n s ?  however? are u n d e r l a i n  by 
hi o r ti s o c i a 1 d i s t a n c e .,
b. The highest frequency of i n t e n s i f i c a t i o n  t h r ough 
a d v e r b i a i s  was Found in S 6 < l a d y ) ;i in which 8-4! and t h e r e  is more 
social d i s t a n c e  involved. 8£ (manager S > H? f-sd) ? and S 5 ( d r i v e r  
S d ) a l s o  r e c e i v e d  a  high frequency of intensi f iersj which 
i n d i c a t e s  that the El s p e a k e r s  did inten s i f y  t h r ough the use of 
a d v e r b  ialsn s i t u a t i o n s  in which mo r e  social d i s t a n c e  is involved,,
c r. There we r e  al s o  sex d i f f e r e n c e s  in the data: the EÍ 
•female s p e a k e r s  we r e  found to use a d v e r b i a i s  (ver y >■ so >i t err ih 1 y 
and really) mo r e  often than male speakers? except in 85 (driver). 
T h i s  finding c o r r o b o r a t e s  L a k o f  f •'s <1973) c l a i m  that women 
e m p h a s i ;h: e the i r u 11 e r a n c e s in u c h m o r e f r e q u e n 1 1 y t h a n m e n d o ? 
wh ich s e e m s  t o app 1 y to Aitier ican Eng 1 ish „
A n o ther way to a c h i e v e  i n t e n s i f i c a t i o n  is by m e a n s  of 
e x c l a m a t i o n s .  In this r e spects the El ma l e  and female s u b j e c t s
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d id n o I: s h o w d i f F e r e n t p r e f © r e n c © s . T h © h i g It © s t o e c u r r © n <: © o f 
ext'. 1 amat ions in the El data was found in 3 6 (lady).
T he word ‘p l e a s e 7 a p p e a r e d  more often in S 3 ( w a x t e r ) „ It is 
i n t e r e s t i n g  to m e n t i o n  that the female s p e a k e r s  used this marker 
of p o l i t e n e s s  more often than the male speakers., In a d d i t i o n  ;> 
this ma r k e r  was a l s o  found to be used to g e t h e r  with d o u b l e  IF IDs 
by the female speakers;: E '* P I ease ? e x c u s e  me,, I'm very soryi'J,.
T h i s e x a m p 1 e w a s u s e d i n 3 6 (1 a d y ) .
R e p e t i t i o n o F s t r a t e g .i © s o r IFID s w e r e f o u nd i n a v © r y s m a 11 
number? only 06 o c c u r r e n c e s ,  which were used ei t h e r  in 8 6 (lady 
3 ::: Mil i-sd > or in 3 7 ( w o r k er 3 :: Hü - s d ) . An e x a m p l e  of the 
r e p e t i t i o n  of s t r a t e g i e s  in each s i t u a t i o n  is given below;
36 I.: ' 1' id sorry (ER).. Are you OK? (CM) Are you. s u r e  y o u ' r e  OK?
(O H ) I 'm sorry (E R !’],
3 7 !. " I ' in s o r r y (E R ) t It a t I o f f e n d e d y o u (A R ) . 3 o in e t :i. m e s ivi y in a u t h 
t a l k s  b e f o r e  my brain does (ES),. I'm sorry (ER) that I ha v e  hurt 
you (A R ) „ I'll never do it again ( P F ) ' I I .
3.,8.,£ The P.t use o f  ia t e n s ific a t io n
a. B E (m a n a g e r  ) ? 3 7 (work er) and 3 8 (c 1a s s m a t e  ) were the 
sit u. a t i o i "! s t I t a t w e r e n o t i n t e n s i f .i e d h y in e a n s o f a d v e r b i a 1 s „
T h e o c c u v r e n c e o f a d v e r b i a 1 s i n 3 3 (w a i t e r ) ? 3 4 (b a o k ) , 3 5 (d r i v e r ) 
and 36(1.ady) was very low» H o w e v e r 3 35 had the highest 
o c c u r r e n c e o f e x c 1 a m a t :i. a n s .
b . T l i e h i g h e s t f r e q u e n c a o f :i. n t e n s i f :i. c a t i o n by m e a i \ s o f 
a d v e r b :i.a 1 s :i.n the Pi data was not Found in the s i t u a t i o n s  w h e r e  S 
is of a ‘.lower s t a t u s  than I-KSUOü but in Si (sem,,paper ) in which 
S3? the p r o f e s s o r ?  is o-F a higher s t a t u s  than H •> the s t udent: 
I" ‘ In Fell l a m e n t e  ;. não acabei de ler o seu t r a b a l h o 1' Hi.
c: „ Sex pr e-Ferences in the use ol a d v e r b i a i s  and e x c l a m a t i o n s  
w e r e  not Found,, H o w e v e r  the Bravii 1 ian Female speakers' r a n g e  o-F 
e x c 1 a m a t i o n s w a s m o r e d :i v e r s i f :i. e d t l-r a n t h e in a 1 e ' II ’ W o s s a ' ? ’ P u x a 
c a r a   ^ ( A h ) me-u. iJe-us h B r o g a  *. l-’u.xa *. Pu x a  vi d a  a.nd Oh ca*— 
ra'IL In addition., the e x p r e s s i o n  ’por -Favor’ ap p e a r e d  more 
often in S3(wa:i.i:er) and it was more used by the fe m a l e  s p e a k e r s  
in S3? Só and S 7 . In fact? t hese were the only s i t u a t i o n s  that 
r e c e i v e d  t h i s  marker of p o l i t e n e s s  by the male and female 
s p e a k e r s »
Fi n a l l y  r e p e t i t i o n s  of s t r a t e g i e s  and IFIDs were only used 
by the female 'speakers., two e x a m p l e s  of the r e p e t i t i o n  of the 
s a in e I F I D i n S S (in a n a g e r ) a n d S 3 (w a i t e r ) ? a n d o n e e x a m p 1 e o f t It e 
r e p e t i t i o n  of s t r a t e g i e s  in S3 were found and are shown in 
e x a m p l e s  a and b:
a. SE II 'Lamento (ER> „ „ „ e por is so me p e r d o e  (RFJ'IL
S3 il ' S3 i n t o mu :i t :í ss i mo (ER i n t en s i f i er ) .... M i n 1» as d esc u I p as
(DA) II
b. S3 II'Trouxe o p r a t o  e r r a d o  (AR). Sei que fo:i. falha mini.a £ AR > ' II
'•y
The a n a l y s i s  of the d i f f e r e n t  use of i n t e n s i f i c a t i o n  in the 
Ei and Pi da t a  s h o w s  that the A m e r i c a n  s u b j e c t s  used far more 
a d v e r b i a l s  than the B r a z i l i a n  s u b j e c t s  (46 x 08 o c c u r r e n c e s ) . The 
E i s u b j e c. t s a 1 s o u. s e d m o r e e x c 1 a m vi t :i. (5 n s t h a n 1h e B r vs. i 1 i a n o n e s ? 
but the d i f f e r e n c e  d e c r e a s e d  s i g n i f i c a n t l y  (£4 x 16 o c c u r r e n c e s ) . 
The use of t he marker of po 1 it e ness I” * por f '&vor * / * p 1 evise/ "I wvis 
m o r e u s e (.1 b y 1h e B r a i  1 i a n s u b j e c t s th a n b y t h e A in e r :i. c a n o n e s (1 i 
>< <48 occurrences),,
‘I he r e p e t i t i o n  of s t r a t e g i e s  and of IF IDs was mo r e  used by 
t he E.i and Pi female s p e a k e r s  than by the Ei male s p e a k e r s „ The 
Pi m :ale s p e a k e r s  did not use either d o u b l e  IF IDs or d o u b l e  
s t r a t e g i e s -
A l t h o u g h  i n t e n s i f i c a t i o n  was a c c o m p l i s h e d  more by m e a n s  of 
c o m b i n a t i o n  of s t r a t e g i e s ?  it was also a c c o m p l i s h e d  by m e a n s  of 
a d v e r 1.1 i a 1 s ? e x c lam a t i o n s ? t h e m a r k e r ’ p 1 e a s e J ? d o u b 1 e IFID s 
vi i"! d / o r d o u b 1 e s t r a t e g i e s ;i o v e r vi 11 i n t e n s i f i c vi t i o r i r e p r e s e n t i n g 
£6.3%» i'dX* 3 4 . 5 %  •• in the Ei? Pi? and EH data* respect i v e l y .
3„8.,3 The EB ase of intensification
The a n a l y s is of the E n g l i s h  learners' data y i e l d e d  the 
f o 11 o w i n g r e s u 11 s
a. The male and female l earners i n t e n s i f i e d  their a p o l o g i e s  
b y m e a n s o f a d v e r b i vi 1 s ïj. n d e >< c 1 am vi t i o n s. a 1 i k e B y e q u vi 11 y 
i n t e n s i f y i n g  their a p o l o g i e s ?  the male and fe m a l e  lea r n e r s
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t ran s -Per red a B r a z i l i a n  s o c i o c u l t u r a l  Feature into the tar yet 
language;
b T h e  learner!;; i n t e n s i f i e d  al l the s i t u a t i o n s  r e g a r d l e s s  of 
s t a t u s  or distance«! except, for S7< worker S - H? ”-sd > in which 
e x c. 1 a m a t i o n s w e r e u s e d t h e m o s t j
c „ S 4 < I.) o o k ) w a s t h e s i t u. 'a t i o n iii o s 1 1 y i n t e n s i f i e d t h r o u g h 
adverb.Lais? which does not c o i n c i d e  either with the E'l speakers' 
or the Pi speakers' use of i n t e n s i f i c a t i o n ? who used a d v e r b i a I s  
t h e in a s t i n 8 6 <1 a d y ) a n d S i (s e m „ p a p e r ) * r e s p e c t i v e 1 y ) j 
d„ 83 (d r i ver) was the s i t u a t i o n  in which both t h e  ma l e  and 
fe m a l e  l e a r n e r s  used e x c l a m a t i o n s  the most? as in the Pi data.
Fin a l l y ?  the marker ‘p l e a s e 1 was also used by the l e a r n e r s  
in a way similar to that of the Ei s p e a k e r s ' .  The s t r i k i n g  
d i f f e r e n c e  b e t w e e n  the EE and the Ei da t a  was Ei.?.'s high
o c c u r r e n c e o f d o u b 1 e IFID s ( i 2 0 4 o c c u r r e n c e s ? r e s p e c t. i v e 1 y ) ? 
as in"
S3 8 I.'. r 0 h ? I ' m v e r y s o r r y (e x 1.1 a m a t i o n + E R i n t e n s i f i e r ) . . . 
F o r g i v e  me CRF)'"!»
3. 9 C'a / i: a r<31 d.i f ft? r&n ce
S i g n i f i c a n t  cultural d i f f e r e n c e s  :i.n the c h o i c e  of the 
a p o l o g e t i c  s t r a t e g i e s  used by the A m e r i c a n  s p e a k e r s  <Ei) and the 
B r a ■z i 1 i a n s p e a k e r s (i:‘ i ) a r e s u m m a r i z e d i ri t i-( i s s e c t i o n . A t t h e 
end? an a r c h e t y p a l  a p o logy t a b l e  of each l a n g u a g e  is provided,, 
This t a b l e  p r e s e n t s  the most common a p o l o g y  s t r a t e g i e s  used by
the Ei and Pi native speakers to make up for the offence in each 
3 it uat. ion „
3«?,. 1 Summary o f  cultural differences
:i „ It was found that the Ei speakers apologised more 
explicitly through the use of IFIDs than the Pi speakers? 79«?% 
and 66»7%? respectively,, The English learners'’ use of apoIogri.es 
w a s c. I o s e r t o t h e E i s p e a k e r s ' t h a n t o t h e P i s p e a k e r s ' ( 7 9 % ) .
„ The Ei and Pi speakers made the same choice of the 
predominant strategies only in three of the situations (Si? S3 
and 97)» which confirms the CCSARP project researchers'1 
hypothesis that speakers of different cultures may prefer 
different strategies to make up for an offence,, The English 
learners' choices were closer to the ones made by the Ei speakers 
than to those made by the Pi speakers? although transfers from Li
i n t o !.. £ w e r e f o u n d «
3, The expression o f regret Lbe sorry II proved to be the 
most common strategy used by the Ei respondents? whereas the Pi 
respondents preferred the substrategy offer of spologa lIDescul- 
pas/ Oescu l pe - me II >, The El?, speakers mostly used an expression of 
regret: II b e sorry/sorry II? followed by the substrategy request for 
forgiveness L Excuse me II which was used 55 times out of a total of' 
£46 IFIDs used. The Ei speakers used this combination only i3 
times in a total of £6® IFIDs u s e d „
3#
8 1
4„ The subjects' p r e f e r e n c e s  for the c o m b i n a t i o n  of 
s t r a t e g i e s  a l s o  r e f l e c t e d  c u ltural d :i. f f e r e n c e s  . Whil e the El 
s p e a k e r s  w e r e  mo r e  w i l l i n g  to use the c o m b i n a t i o n  A CD (.[!■■ ILi Es 
OR) and AC (IFID E8 > , the Pi s p e a k e r s  used the c o m b i n a t i o n  
AO (IFID +ES) and AD <IFIB + ES) more often,. The E2 s p e a k e r s  al s o  
used the c o m b i n a t i o n  AC mo r e  often than any other c o m b i n a t i o n .
5„ All the t h ree g r o u p s  of s u b j e c t s  showed a s i m ilar 
s e q u e n c e  p attern; IFID/ E S / O R «  This finding * h o w e v e r  sh o u l d  not be 
t aken to mean that t h e r e  is a c o - o c c u r r e n c e  rule for E n g l i s h  and 
P o r t u g u e s e .  F u r t h e r  i n v e s t i g a t i o n  is n e c e s s a r y  b e f o r e  one can 
r each any firm conclusions,,
6„ The social d i s t a n c e  and the social d o m i n a n c e  v a r i a b l e s
11 a v e p r o v e d t o :i. n f 1 u e n c e t h e c h o i c e o f s t r a t e g i e s iti a d e b y t h e E 1 
and Pi speakers. The E n g lish l e a r n e r s  a p p e a r e d  to cope with 
social d i s t a n c e  and social d o m i n a n c e  v a r i a b l e s  quite accurately,, 
This p e r f o r m a n c e  may further support the idea that t h ese 
v a r i a b l e s  may be c o n s i d e r e d  unive r s a l  features,.
7„ F o r m s  of a d d r e s s  were far more used by the Pi s p e a k e r s  
t h a n I;) y t h e if:! i s p e a It e r s w  h i c h s e e m s to be d i a e t o c u 11 u r a 1 
d i f f e r e n c e s .  The E2 l earners also used a d d r e s s  forms more often 
than the Ei speak e r s »  The a d d r e s s  forms used by the E S  s p e a k e r s  
were- very similar to the very few that were used by the E n g lish 
n a t i v e  s p e a k e r s ?  except for the p r a g m a t i c  t r a n s f e r s  of the n o uns 
t ’tea c h e r  V *  l a d s’3 which were used as forms of a d d r e s s  by the
!:Y. it g 1 i s li I e a r i \ e r s „
8 . The analysis of intensification yielded interesting 
•F i 11 d i n g s *i e s p e c i a 11 y i n t h e P o r t u g u e s e (P i > d a t: a 3 w h i c !■•> p r e s e n i: e d 
a wide range of i n t e n s i f i e r s « The if! learners did intensify their 
ap o I. og ies b y us i n g int er n a I mod i f i c at i ans su.tr.it as II ver y .i an d
II really 11? by using exclamations such as II Oh II and II Oh? my Bod I!. 
and also by using double 11“IDs more often than the Ei speakers,.
3,9.2 £'i a n d  f'i archetype I logy st rateg
T h e ar c 1-, et y p e f or eac h s i t u a i  on i n d i c at es t h e var i a.I.i 1 e 
social distance and social dominance? and gives one example for 
e a c. h 1 a n g u a g e . T I t e c r i t e r i o n u s e d w a s p r e f e r e n c. e o f c h o i c e . I h e 
E <.?. c h o i e e s ar e a 1 so g i ve n w :i. t i t t i t e p u r p o s e o f e n a b ling EI"'L 
teachers to pinpoint their learners' deviations.
E i  and P i  a r c h e t y p e  o f  a p o l o g y  s t r a t e g i e s
S i t u a t i o n  i (-seminar paper) Social D i s t a n c e »  - St at us 2 8 > I! is 
Ei -• I'm s o r r y  (IF I D ) ? I didn't finish r e a d i n g  your paper (ES)
Pi - Não c o n s e g u i  ler seu t r a b a l h o  a t e m p o  de d e v o l v ê - l o  (ES).
EE I  didn 't : fin ish  t o read your t erm paper (ES ) „ .i ’'/if sorry
( I F I D ) » but i f  you are interested? I  can do it a fte r  the clasi» 
(OF) „
S i t u a t i o n  £ ( m a nager) Social Dista n c e ;  Status: S > H 
Ei - I'm sorry (IFID)? I had an u n e x p e c t e d  m e e t i n g  (ES).
Pi - D e s c u l p e  (IFID)? mas eu ti v e  um c o m p r o m i s s o  i n e s p e r a d o  (ES).
EE - I 'm  sorry ( IF ID )  but I  had a problem with another student  
(ES)» L e t 's  start our interview  (D O ),
S :L t u a t i o n 3 (w a i t e r ) S o c i a 1 D i s t a n c e il -t- S t a t u s » S < I-1
Ei -• I'm II v e r y / t e r r i b l y  II s o rry (IFID)? I'll b ring your o r der
right away (OR).
Pi - P e r d o e - m e  (IFID) Senhor. P r o v i d e n c i a r e i  seu p e d i d o  em ins­
t a n t e s  (OR) „
EE - I 'm  sorry ( IF ID )  s i r , I ' l l  bring what you ordered  in one 
minute (OR)» It was my mistake (AR) „
S i t u a t i o n  4 (book) Social Distance: Status: S < H 
Ei -• I'm livery/soli s o rry (IFID)* I forgot your book (ES). I'll go 
ho m e  and get it after c l a s s  (OR).
Pi - E s q u e c i  de tr a z e r  o seu livro (ES) mas se o sen h o r  p r e c i s a r  
p o s s o  ir b u s c á - l o  (OR).
EE -- I 'm  sorry ( I F I D ) but I  forgot it at home (ESI * but I  can 
bring  it later  (OR) »
S i t u a t i o n  5 (driver) Social Distance:; f- Status;; S ~ II 
Ei -- S o r r y  (IFID), h e r e ' s  my name? my i n s u r a n c e  c o m p a n y  will pay 
for t h e  d a m a g e  (OR).
Pi - Foi d i s t r a ç ã o  m i n h a  ( A R ) 5 eu vou p a gar os p r e j u í z o s  (OR).
EE -- Fere 's my phone* I ' l l  pay everything (OR)» I 'm  sorry (IF ID )  
but I  d id n 't  see your car (ES),.
S i t u a t i o n  A (lady) Social Dista n c e :  Status: S H 
Ei - I'm IIsoli sorry! (IFID) Are you a l r i g h t ?  (CH)
F‘i - Me d e s c u l p e ?  s e n h o r a  (IFID)? eu p e rdi o e q u i l í b r i o  (AR). 
E s s e s  m o t o r i s t a s  são uns loucos! (DO)
EE ~ I 'm  sorry (IF ID )«  Are you h u rt7 (CH) Let me help you (Off)!
S i t u a t i o n  7 (fellow worker) Social D i s t ance: ••■ Status: S ~ H 
Ei - I didn't mean to of f e n d  you (AR/lack of intent).
Pi - D e s c u l p e  (IFID)
EE -■ I  was wrong (AR)» I 'm  sorry (IF ID )«
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S i t u a t i o n  S (c 1 assniat e '/ Social Distance;! ■• Status:; S 1-1 
E i  -  S o r r y  ( I F I D ) .
P i  -  H e  d e s c u l p e  < I F I D )  o u t r a  v e z .
££ - Sorry ( I f  ll)/ tut I  m issed the bus (E S / and couldn 't get 
war 1 ier  (A'R) „
T h i s  r e s e a r c h  c o n f i r m s  p r e v i o u s  s t u d i e s  that c l a i m  that 
a p o l o g e t i c  s t r a t e g i e s  are u n i v e r s a l  but their use is language 
s p e c i f i c  (B 1 um-Ku.l l< a 1984 ;i O'ishlain & Cohen 1933 Wo If son 1989)« 
T h e c h o i c e o f o n e s t r a t e g y f r o m a r a n g e o f s e v e r a '{ a v a i I a b 1 e o n e s 
s e e i n s t c> h e c 1 o s e 1 y r e 1 a t e d t o t h e w a y t h e o f F e n c e i s p e r c e i v e d 
by the apo'l ogiser j which in turn d e p e n d s  on the s o c i o c u l t u r a l  
f a c t o r s  p o i n t e d  out in th i s  survey,,
C H A P T E R  FOUR
T H E  T R E A T M E N T  O F  A P O L O G I E S  I N  E F L  T E X T B O O K S
S i n c e  the ear 1 y 1.9 7 '■/) s with the «.»hi ft of e m p h a s i s  from 
g r a m m a t i c a l  to coirimun it: at ive competence;, lan g u a g e  learner:» have 
been c o n s i d e r e d  c o m m u n i c a t i v e l y  compe t e n t  l a nguage u s e r s  if they 
k n o w  ’how to ma k e  a p p r o p r i a t e  c h o i c e s  in r e gister and s t y l e  to 
f i 1: t h e p ar t i c u I ar s i t uat i on i i\ wI s i c h c. ommu.n i c at i on o c c ur s 
( O maggio 1986:5). H o w e v e r  ? EFL l e a r n e r s  in Brazil rar e l y  ha v e  the 
o p p o r t u n i t y  to listen to the target language o u t s i d e  their 
c l a s s r o o m  e n v i r o n m e n t ?  and ha v e  even fewer o p p o r t u n i t i e s  to 
interact with n a t i v e  s p e a k e r s  of E n glish- In order to d e v elop 
foreign learners' c o n v e r s a t i o n a l  c o m p e t e n c e ?  the easiest- 
a v a i l a b l e  a i d s  for most B r a s i l i a n  t e a c h e r s  are E F L  textbooks,.
T e x t b o o k s ?  in general? succeed in e x p l a i n i n g  g r a m m a t i c a l  
is s u e s  of the target language;! h o w e v e r t h e y  u s u a l l y  Fail to 
p r o v i d e  l e a r n e r s  with the i n f o r m a t i o n  they need to interact in a 
s p o n t a 11 e o u s s e 11 i n g
In the light of t h ese c o n s i d e r a t i o n s ?  the f o l l o w i n g  s e c t i o n  
will take the t e x t b o o k s  used at the E x t r a c u r r i c u l a r  C o u r s e s  at 
U F S C  as a s a m p l e  to d i s c u s s  the a u t h e n t i c i t y  of EFL t e x t b o o k s  
p r e s e n t a t i o n  of a p o l o g i e s  to i n t e r m e d i a t e  and a d v a n c e d  l e a r n e r s  
in re g a r d  to: how this speech act is p r e s e n t e d  (the most co m m o n  
formula)? the r a n g e  of s i t u a t i o n s  in which it is used» in order
1:o see w h e t h e r  the social v a r i a b l e s  ( d i s tance and s t a tus) and the 
pe r s o n a l  v a r i a b l e s  (sex and age;) are dealt with and/or m e n t i o n e d .  
Only s i t u a t i o n s  that call For an a p o l o g y  will be c o m m e n t e d  on,.
4» i  E'f'L textijaaii s 
. S t r a t e g i e s  S e r i e s 1 eve!
c ., H e v e  1 op ing St r at eg ies 
d . S t u d y i n g  S t r a t e g i e s
a „ St arti n g St r at eg i es 
b . Ft 1.1 :i. 1 d i n g S31 r a t e g i e s
E n g l i s h  I (i IX 
E n g l i s h  III, IV 
E n g l i s h  M :1 VI 
E n g l i s h  Mil
„ L o n g m a n  P r e p a r a t i o n  C o u r s e  For the T O EFL T O E F L
„ E n g 1 i s h f o r C a m b r i d g e P r o f i c i e n c y P r o f i c i en c y
P r og r e  s s to F i r s t C e r t i f i c a t e Lower
■;i. 1. i S t r a t e g i e s  Se r i e s
In the cited a p o l o g e t i c  s i t u a t i o n s  found in the tex t b o o k s ?  
the i n d i c a t i o n  of the s t r a t e g i e s  used that a p p e a r s  in p a r e n t h e s e s  
is given by this r e s e a r c h e r  and follows the framework a d o p t e d  in 
the study,.
a,, S t a r t i n g  S t r a t e g i e s  - One dialog i n c l u d i n g  an e x p r e s s i o n  of 
r e g r e t < E R ) w a ■:=• f o u n d » i n w h i c h t h e p a r t i c i p a n t s a r e f r i e n d s 
(less social distance) of equal status:
liar i a --.«»Would you like a cup of tea? 
Nevil le limm! Yes? please.
H a r i a - li i ri d t h e c u p !
N e v i l l e  O h ,. s o rvM ! (exc l a m a t i o n  Eli;)
liar i a T h a t ' s  all right! I'll get a cloth, (p. 6®)
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In acid it ion 9 this book has a sect ion ca l l e d  fCsmt'tiii}<?r « .1 a 
which the Function aimed at and the e x p r e s s i o n  to he used a p p e a r ; 
•function - a p o l o g i s e s  e x p r e s s i o n  - Sorry! (p.6 6 )
b. Dull ding S t r a t e g i e s  ■•• Two d i a l o g s  i n c l u d i n g  an e x p r e s s i o n  of 
regret we r e  found;, and both i n v olve f r i ends of equal s t a t u s  and
1 e s s s o c i a i d x s t a n c e ■
i „ Barbara;. Er „ . . are you b u sy?
Rod;: Well.. y e s M actual ly „ 1 1 rn just ha v i n g  a shower., 
B a r b a r a S Oh? s o r r y . I ' 11 r i n g b a c k 1 a t e r . (p . 5 6)
<exc 1 ER + OR)
£„ Barbara: Rod! What a surprise! It's lovely to see
you again,,
R a d “ ................1 jd:±...s.
.I.d.i.dixl.LJ.L&y.s..t.i.ms..si. in f a c t ,,., „ „ (p „85)
(ER AR + E 8 )
The goal of unit . 1 . in which dialog S w a s  found., is;; 14give 
a p o l o g i e s  and exp 1 anat ions 7 (in Table of C o n t e n t s ) .  In the same 
unit., an oral e x e r c i s e  with six s i t u a t i o n s  on a p o l o g i s i n g  :i.s 
g i ven (p „9i )
„ You didn't ha v e  time to send your friend a p o s t c a r d  (S-H? 
ac quaint a n c e s ) ;
, You forgot to t e l e p h o n e  your friend CS:: 1-1R a c q u a i n t a n c e s ) ;
„ You. o v e r s l e p t  and mi ssed the b u s . Apol og ise to your b o s s  (S < I i;i 
a c q u a :i. n t a n c e s ) ?
. Your watch was slow and you were late for work. A p o l o g i s e  to 
:-.l our b oss (9 < hi» ac qua i is t an ces-)
, You were ill last week? so you d i d n’t com e  to classes.
A p o l o g i s e  to your t e a c h e r  (8 < Hji a c q u a i n t a n c e s )
You didn't know the time of the train? so you didn't meet your 
si s t e r  at the s t a tion (S"-"Hii intimate)
A l t h o u g h  the book p r e s e n t s  a r a n g ©  of s i t u a t i o n s  with 
p a r t i c i p a n t s  of d i f ferent social s t a t u s  (S - H s 9 < II) ? it 
p r o v i d e s  just one pattern", S o r r y . . . ?  but I... to be used 
r e g a r d I e s s o f s I: a t u s M s o c i a 1 d i s t a n c e < i n t i m a t e s » a c q u a i n t a n c e s ) ? 
s e x o r a g e o f i n t e r act a n t s „
At the end of the units a s e c tion cal l e d  Check is given with 
the l a n g u a g e  function aimed at and the e x p r e s s i o n  to be u s e d : 
'give a p o l o g i e s  and e x p l a n a t i o n s :  Sorry I didn't p h o n e  you? but I 
f o r g o t ' ( p „ V 4 )„
t:. D e v e l o p i n g  S t r a t e g i e s  - Four d i a l o g s  c o n t a i n i n g  e x p r e s s i o n s  of 
regret were found,, All of them involve acquaintances!! h o w e v e r  ;> 
two d i a l o g s  i n v olve interact ants of equal s t a t u s  (i and c ) and
two d i a l o g s  i n v o l v e  S of a lower s t a t u s  than H (3 and 4 ) ”,
Examp 1 e i San dy -•• .— .a.t.
............ :a.a„iLwJ.i,Li.„i;J:i.'ST..s.....o.q.wJ. (p » 5 4)
(greeting + ER + intens. + ES + excl. + DO)
Hi !
................. jeJb.a.r.us:.............................J iu i... ..I
< p . 7 8 )
(ER + AR -4- ES)
F r a nkly Sandra.. I'm not very p l e a s e d  with 
you I can't h o n e s t l y  r e c o m m e n d  s o m e b o d y
f o r p r o m o t i o n w h o d o e s n 11 t a ii e a n a c t i v e 
interest in their work. You can see that, 
c an 11 y ou San d r a ?
Er. . .yes I can and .±iixmab±.—I
.was..........my.tajasL*. (i:) - 6 4 )
(ER ■{- AR/lack of intent)
liffi.a a m i a .Hikig.<p »94) (ER + a d d r e s s  form)
a v. a h <?.
Sandy
E x a m p  1 e  4 D a v e
E x a m p l e  2 Carol - 
Dave
The author is a l s o  include an exer c xse * *a p o i o g i s i n g  for 
■Faults’ ’ < in which the s t u d e n t s  sh o u l d  resp o n d  to a request such 
as n I  use your h airdryer? » and they are a l s o  told to 
'apologise' by using the p a t t e r n  I'm afr a i d  it's »
d. S t u d y i n g  S t r a t e g i e s  Two letters inclu d i n g  an e x p r e s s i o n  of
a p o l o g y  and an e x p r e s s i o n  of regret we r e  found (.1 and 8 )., in (i ) »
i n f o r m a t i o n  about the i n t eractants' in t i m a t e  level of f a m i l i a r i t y
is to be inferred -Fr ora :much l o v e 51 or ‘ Joann ie'„ In a d d i t i o n »  a
dia l o g  with an e x p r e s s i o n  of regret and s i m ilar to S 3 ( w a i t e r ) of
the su r v e y  was al s o  found £3).. The s i t u a t i o n  a l s o  i n v o l v e s  3 of a
lower s t a t u s  than H ? the d i f f e r e n c e  being that in this c o ntexts
S is a waitr e s s *
If;! x a m p 1 e I D e a r 8 a r a h ,
..... ............................................................* ...* ...0.
Much 1ove 5 
(OA + ES) J o a n n i e  (p.38)
Examp 1e 8 Dear Jock >i
. » .  ... i i t t i i . l t ....
. . ._. .in '. ___i ...... d ............Si........ iin ..'-n l)ii.\ ./ A ... i i i l - i l  I -• 11 1-^ i.'.  I  ■. ■ M . I l l  . i l t
.k.DiiiMi.-.fiaJlli.e.Il.i..
Your s ;i
H e a ther (p.33) (ES + E R + A R )
E x a m p l e  3 Hi k e  Oh? e x c u s e  me. I think t h e r e  s e e m s  to be
s o m e in i s t a k e , W e ' v e b e e n c h a r g e d f o r t w o 
i c e c r e a m s o d a s b u t w e o n 1 y h a <1 c o f f e e 
Girl - Oh ? you h a v e ?  __1.L.L1.Jiaki?.
_OJra.W..!w.b.£in.k..a.
Hike - Thanks. (p.09)
(ER ->■ a d d r e s s  for hi + OR)
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T h e r e  is -a 1 so a s e c tion ca l l e d  Useful Phrases for M eetin g s? 
which i n c l u d e s  the p a t t e r n  Sorry to interrupt but.»«? out of 
context <p.i«7).
4 . 1 . 2  L o n g m a n  Prep sir at ion C o u r s e  for the TOEFL
No a p o l o g e t i c  f o r m u l a s  were found t h r o u g h o u t  th i s  t e x t b o o k ?  
w hich is i ntended to p r e p a r e  s t u d e n t s  for the Test of E n g l i s h  as 
a F o r e i g n  L a n g u a g e  •• the TOEFL,. The author? h o w e v e r ?  sa y s  this 
P r e p a r a t i o n p r o g v a in ' g i v e s s t u d e n t s t h e s k i 11 s ? s t r a t e g i e s ?
Pract ice ? and con f i d ence t hey need t o incr ea s e  t heir scor es o 11 
tiiis important exam.' (Phillips 1989).
4., 1 „ 3 En g 1 i sh Por 0 amb r i d g e F‘r o P i c i en c y
0 n 1 y o n e d i a 1 o g i n c 1 u d i n g a n e x p r e s s i o n o f r e g r e t w a s f o u n d » 
The interact an t s  are the P e r s o n n e l  M a n a g e r  (8) of a c o m p a n y  and 
the M a n a g i n g  D i r e c t o r  (1-1)» ( S < l-i ? a c q u a i n t a n c e s )  :
P e r s o n n e l  M a n ager - I'm sorry? sir? I was only t r y i n g  to
work out. (p.43)
(ER ad ci r ess f or m E 8 )
This book al s o  has a s e c tion ca l l e d  Use o f  English-, in which 
s t u d e n t s  are told how to convert e x c l a m a t i o n s / e x p r e s s i o n s  into 
indirect speech. One s e n t e n c e  given is;
* I 'hi t er r :l b 1 y s. or r y i c ou 1 d n ' t g et t o t h e meet i n g .
The -Form He a p o l o g i s e d  for being u n a b l e  to a t t e n d  the m e e t i n g  is
given as a pattern.,
Of major i n t e v e n t ? a dialog with a s i t u a t i o n  that 
a p p a r e n t 1 y c a 11 s f o r a n a p o 1 o g y w a s f o u n d h o w e v e r ? n o e >< p 1 i c i t 
a p <.i 1 o g y w a s g i v n . The w h o 1 e d i a 1 o g i is r e p r o d u c e d b e 1 o w :
Hr B a r n e s  ••■ T h e s e  i n v o i c e s ...........  ch e c k i n g »  T h e y ' r e  full of
mistakes.
Hr Hal l. - Yes? of course? Hr Barnes? I . .. .... c h e c k e d  right
away
Hr B a r n e s  • But? surely? you ought t o... . . ..... „....checked by a senior
mi era her of s t a f f  b e f o r e  you brought th e m  to me,,
Mr Hall ••■ Well? actua l l y ?  Hr Hobson? the C h i e f  Clerk? is on
h o l i d a y ?  so I had t o ... . ..... . done by young Roberts,, He
did his b e s t ? I'm sure? but if you ask me? the w h o l e
of i: hat (iepar t m e n t ........ r e- or gan ising ,. They ' re
t e r r i b l y  short of staff.
Hr B a r n e s  - T h a t ' s  no e x c u s e  for c a r e l e s s  work,. We h a v e  our 
reputat ion to c o n s i d e r ... (p .133)
No c o m m e n t s  are made on the reason why Mr Hall did not 
a p o l o g i s e  e x p l i c i t l y ?  and went on trying to j u s t i f y  the m i s t a k e s  
on and on» It is important to m e n t i o n  that t h i s  di a l o g  is a 
.grammar e x e r c i s e  and s t u d e n t s  are s u p p o s e d  to fill in the b l a n k s  
wi 1:11 need or have ? wh ich do e s  not inva 1 idate i:he c h a n c e  t o 
:i. 11 11 s t r a t e p r a g m a t i c a s P e c t s o f I a n g u a g e .
4 1 4  P r o g r e ■;»s i: a F i r s 1: C e r t i F i c a t e
Expression  o f  regret was Found in one letter» It g i v e s  a 
descr ipt ion of the situat ion so that the student s can see the 
1 «•• v e 1 o f f a m i 1 i a r i t y b e t w e e n i ri t e r a c t a n t •:> „
Jan is w r i t i n g  to a friend from abroad who is c o m i n g  to stay for 
a Few da y s  and n e e d s  to be told how to get from to «.»;
Dear Alex*
£ari.a._I.........ke.....iU;!.X£.i.a_JUJS.ii±.ism- He r e  is a quick no t e  on
h ow to get » i, „ (l::.R i' AR UR) (p » 3 3 )
T h r e e  other i solated s e n t e n c e s  in e x e r c i s e s  d e a l i n g  with the use
of E n g l i s h  which i n c l u d e  a p o l o g e t i c  for m u l a s  we r e  found::
(i >.lSoi:xy.......... tiuE.nuslakfijLl____________ £ h &.— aav.®
m e ‘ ■(p „37) (ER + ES)
C H ) . ' - P i c k .... a p .Q . l . o . g . l . s . . e . . d __________ < p  « 5 9 )
(OA + E S )
( 3  .....£ i j o i . & k & d ----------------------------- '~ < p  ■ 9 5 )
(ER + ES)
4„ 1„5 Comments
S i n c e  the use of a p o l o g e t i c  fo r m u l a s  in the seven EFL t e x t ­
b o o k s  a n a l y s e d  was very much alike* this s e c t i o n  will list the 
in o s t i: o m m o n f i n d i ri g s :
a. Expressions' o f  regret ’(be) s o r r y 1' are the on e s  that most ly 
a ppear in the textbooks,, "(he expression  o f  apology ‘X a p o l o g i s e J 
se l d o m  appears. The use of the formula (be) sorry in the EFL 
text b o o k s  ana iysed c o r r o b o r a t e s  the r e s u l t s  of this survey* which 
sh o w  that the expressions  o f  regret were m o r e  used than the other
IF IB formulas;:
b „ W h e r e  the a p o l o g e t i c  f o r m u l a s  are p r e s e n t e d ?  they are not 
a c c o m p a n i e d  either by a d d i t i o n a l  e x p l a n a t i o n s  of their function 
in the o n g o i n g  context or by p o s s i b l e  apologetic: f o r m u l a s  that 
c o u 1 d b e u s e d i n s t e a d ;i
c:. The t e x t b o o k s  a n a l y s e d  i n c lude the social d i s t a n c e  v a r i a b l e  
w 1 i e n p r e s e n t. i n g d i a 1 o g s w i t h i n t i m a t e < b r o t hi e r / s i s t e r ) a n d 
a c q u a :i. n t a n c e (s t u d e n t / 1 e a c h e r ) 1 e v e 1 o f f a m i 1 i a r :i. t y Id e t w e e n 
i n t e r a c t a n t s 3 i t u a t i o n s i n v o 1 v i n g s t r a n g e r s a r e n o t d e a 11 w i t h 
d, Social s t a t u s  is al s o  taken into account in the dialogs? 
except for the rel a t i o n  in which 8 is of a higher s t a t u s  than 
which is not found in any of the t e x t b o o k s  a n a l y s e d .  F u r t h e r m o r  
no i n f o r m a t i o n  with the aim of making the s t u d e n t s  a w a r e  that 
one of the v a r i a b l e s  changes., the a p o logy may be d i f f e r e n t  (c 
e x a m p l e  h ..3* on page 87)11
d. The request for f o r g i v e n e s s  Excuse me only a p p e a r s  in the 
b o ci !< s a vs a 1 y s e d a s a p o 1 i t e e x p r e s s i o 11 f o r c a 11 i n g s o m e o n e ' s 
a t t e n t i o n .  Ho o b s e r v a t i o n  about its use as an a p o l o g e t i c  formu I 
in A m e r i c a n  E n g l i s h  is p r o v i d e d  by the t e x t b o o k s  a n a l y s e d  1!
e. Some of the a p o l o g e t i c  f o r m u l a s  are either p r e s e n t e d  out 
context (with the e m p h a s i s  on g r ammar) or in a c o n text w h e r e  
no i n f o r m a t i o n  about level of f a m i l i a r i t y  b e t w e e n  :i. nt er act ants 
p o w e r r e 1 a t i o n .i s g i v e n 'i
g. One c a s e  of the formula I 'm  -s frm id  as an a p o l o g y  a p p e a r s  in
o v < s. I e x e V c :i s e o n ' A p o 1 o g i s i n a I' o r f a u 1V. s ' n w i t h n o f u r t h e r 
e x p 1 a n a t i o n o r o i:> s e r v a t :i. o n t o d :i. f f e v e n t :i. a t e th:i. s I' o r iri u I. a f v a m 
oi: l i e r a p o 1 o g e t i c f o r m u I a s « f a v e x a m p I ©::
Can I use your h a i r d r y e r ?
I •’ id a, fra id i t is br o k e n  (Developing •si: rat eg is-:; p.. .1.17)
0 w e. n ( i 9 8 @ : 8 8 •■• 9 'E) p r a v 1 d e s a n e x p I a n a t i o n f o r t h e u s e o f i ■»' 
a fr a id  to e x p r e s s  an apology.. She sa y s  that when th i s  -Formula 
is -F o').'lowed by a -Full comp lenient clause, its p r i m a r y  Function 
is to inform that an o f f e n c e  Iras occ u r r e d  as well as to e x p r e s s  
regret and thus 'some remedial effect may be a c h i e v e d’ (:i.bid:89).
In the two fol lowing sect ions<ithe a p o l o g y  f o r m u l a s  p r e s e n t e d  
in the t e x t b o o k s  will be com p a r e d  first with t h o s e  used by the 
learners' (E;:.?.):. then with the f o r m u l a s  used by Ei s p e a k e r s  in two 
s i t i.t a t i on s S 3 (wa i t e r ) a n d 8 8 ( c 1 a s s in a t e ) .
4..E Th c f.'n g / i sn learners ' most common forma 1 a $
It was o b s e r v e d  that the E n g l i s h  l e a r n e r s  (EH) used 
e x p r e s s i o n s  of regret I'tv? sorrys'sorr'if very often? which is the 
most common form of a p o logy used by the El s p e a k e r s  and it is 
a l s o  the one that most a p p e a r s  in the t e x t b o o k s  a n a l y s e d »
A 11 h o u g h E }?. s p e a l< e r s w e r e f o u n d t o h a v e u s e d t h e s u b s t r a t e g y
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request For f o r g i v e n e s s  iEx'-cuse me as an apology? this form u l a  is 
found in the S t r a t e g i e s  S e r i e s  as a p o l i t e  e x p r e s s i o n  to call 
s o m e o n e ' s  a t t e n t i o n .  Th i s  o b s e r v a t i o n  s u g g e s t s  that the l e a r n e r s  
might have been e x p o s e d  to this formula as an a p o l o g e t i c  formula 
s o m e w h e r e  else other than in their pres e n t  EFL t e x t b o o k s .
4.3 The timer ic-sn speakers ’’ snd f:ht ?.■ i: <?;<(: ij aok fo rmu I a s in i: wo 
speech si tax f: ions
In order to e x a m i n e  the for m u l a s  p r e s e n t e d  in the t e x t b o o k s  
in t e r m s  of their c l o s e n e s s  to the eli c i t e d  a p o l o g i e s ?  a 
c o m p a r i s o n  will now be made b e t ween them and the a p o l o g e t i c  
•Formulas used in s i t u a t i o n s  S3 and SB by the El speakers,, Ihese 
two s i t u a t i o n s  were ch o s e n  b e c a u s e  of their s i m i l a r i t y  to the 
t e x t b o ci k s i t u a t i o n
a. S3: mixing up the c u s t o m e r ' s  order;
S t u d y i n g  S t r a t e g i e s ; :  b r i n g i n g  the bill with a wrong total i
It was found that the most common patt e r n  the Ei s p e a k e r s  
used to r e d r e s s  S3 was IFID Followed by OR and the sa m e  p a t t e r n  
is found in the EFL textbook. A l t h o u g h  the same p a t t e r n  is given? 
t h e r e  is no e x p l a n a t i o n  why such a patt e r n  is used and why the 
w a i t r e s s  does not e x p lain the mix up (as Pi and EE tried to do) 
but rather r e p a i r s  For it. Th i s  should be p o i n t e d  out as a 
d i f f e r e n t c u 11 u r a 1 r o u t i n e w h i c h g o v e r n s d i f f e r e n t it o c i e t i e s »
96
b o  S 81! ar r i v i it  g J. ?i.t e for a id v? e t i i) g with a c ). a. s iti a x. e il
D e v e l o p i n g  S t r a t e g i e s :  a r r i v i n g  late for a m e e t i n g  with a 
f r :i, e n d 5
It was found that the four most common s t r a t e g i e s  used by 
the El s p e a k e r s  in a d e c r e a s i n g  s c a l e  (Table 1) was IFID AR 
( a c k n o w l e d g m e n t  of r e s p o n s i b i l i t y )  + DR (offer of repair) + D(J 
(d i s t r a c t i n g  from the o f f e n c e ) .  In the te x t b o o k  ;> t h e r e  is a 
s i t u a t i o n  in which Sandy a r r i v e s  late at R i c h a r d ' s  house. She had 
a g r e e d t o 1 o o k a f t e r h i s s o n f o r h i m A  s s o o n a s R i c h a. r d g r e e i: s. 
h e r a n d s a y s : ' I t h o u g h t y o u ' d n e v e r c o m e ! y 5;:- h e :i. m m e d i a t e 1 y 
e x p r e s s e s  regret» a c k n o w l e d g e s  for her fault and g i v e s  an 
e x p l a n a t i o n .  She then d i s t r a c t s  from the o f f e n c e  by c h a n g i n g  the 
topic to c o m ment about p r o b l e m s  at her work (IFID AR + ES DO) 
(eg.ci). It can be o b s e r v e d  that the repair El s p e a k e r s  o f f ered 
in the s i m i l a r  s i t u a t i o n  is not o f f e r e d  in the di a l o g  ;i t h e  t e x t ­
book g i v e s  an e x p l a n a t i o n  instead.
11 i s a 1so wo rt h c ommen t i n g t h at t he b o ak s S t a r t i n g  
S t r a t e g i e s  (p„66);. B u i l d i n g  S t r a t e g i e s  ( p „ 9 4 ) ;. D e v e l o p i n g  
S t r a t e g i e s  ( p „ 117) and S t u d y i n g  S t r a t e g i e s  ( p . 107) teach how to 
a p o l o g i s e  by ai v i n g  s t u d e n t s  the p a t tern
± . - £ , 8 . . { j s m l a a a L l Q O .....a f „ i J b j e _ a i ± u a . t i j a o J .  r e g a r d  l e s s  o f  t h e d i  f  f  event
v a r i a b l e s  .included in the dialogs,, All the other s t r a t e g i e s  that 
might count as an a p o l o g y  or might ratify it are not m e n t i o n e d .
Air- a last o b s e r v a t i o n ?  t h ere is the c! is ere pane, y b e t w e e n  the high 
use o ‘F in ten si Pier s I) 'j E i spea.kers in compa.r ison wi(. h i t i  ^e 
use in the t e x t b o o k s .  This may be a d i f f e r e n c e  b e t w e e n  A m e r i c a n  
and B r i t i s h  English,, The rare use of i n t e n s i f i c a t i o n  in the 
B r i t i s h  t e x t b o o k s  s u g g e s t s  that the issue of speech act 
i n t e n s i f i c a t i o n  a c r o s s  c u l t u r e s  d e s e r v e s  further investigation,.
I n t I t e follow i n g section? some c r i t i c i s m o f t h e E F L. 
t e x t b o o k s  is made c o n c e r n i n g  s o c i o c u l t u r a l  a spects»
4.4 Sacioca It it r a I aspects .in the E'FL text books
The EFL t e x t b o o k s  a n a l y s e d  are far from coping with 
soc :i.o c u l t ural r e a l i t y  with respect to the speech act of 
apologising,. A l t h o u g h  they s o m e t i m e s  include social and 
per s o n a l  v a r i a b l e s ?  a t t e n t i o n  is not called to the d i f f e r e n t  
d e g r e e s o f s e r i o u s n e s s o f t h e o f f e n c e n o r 1: o t Ft e i n f 1 u e n c e t. I t e 
d i f f e r e n t  v a r i a b l e s  (sex? age? social d i s t a n c e ?s o c i a 1 status) 
ha v e  on the c h o i c e  of d i f f e r e n t  t y p e s  of apologies,, Furthermore!, 
no a t t e n t i o n  :i.s called to the d i f f e r e n t  use of i n t e n s i f i c a t i o n ,
11: i s g e n e r a 11 y a g r e e d < P i c a i 9 83 ? J u d d i 9 83 ;i W o 1 f s o n i 9 3 9 s< 
Bardovi-Tlar 1 i g et al i99i? etc) that EFL m a t e r i a l s  s h o u l d  i n c lude 
soc iol inguist it: r eality? a v o i d i n g  thus., u n r e a l i s t i c  or a r t i f i c i a l  
iti o d e I s w I-, i c I-, c e r t a i n 1 y d e f e a t t Ft e g o a 1 o f c o hi in u n i c a t i v e 
competence,, In the case of a p o l o g i e s ?  it has been e x t e n s i v e l y  
ar g u e d  that it is a basic speech act in daily routine.
Con sequent 1 y , e f f o r t s  should be m a d e  to i n c o r p o r a t e  the cult 
d i f f e r e n c e s  and diffe r e n t  lan g u a g e  realisations.. c o n c e r n i n g  
a c t a f a p o 1 o g i s i n g ? i n t o t e a c h :i. n g iri a t e r i a 1 s .
Frozen f o r m u l a s  will not help s t u d e n t s  a c q u i r e  either 
me a n i n g  of a s p e c i f i c  f o r mula or its role in a given context 
a c o n s e q u e n c e ?  the s t u d e n t s  will not be able to dr a w  any 
c o n c l u s i o n s  or m a k e  g e n e r a l i z a t i o n s  about the social r u l e s
u. n d e r 1 y :i. n g t h e u. s e o f t i t e s e f o r in u 1 a s i n t h e p a r t i c u 1 a r d i a 1 o « 
which t h e y  are inserted. £1 um-l<ul k a and Dish tain (1994) of ft 
in t e r e s t i n g  account for the reason why El-'I... t e x t b o o k s  operat* 
the l i n g u i s t i c  level of the target language. They say that 
it is b e c a u s e  EFI... t e x t b o o k s  are not able to deal with all tin 
s u b t l e t i e s  in the target language. In the ca s e  of a p o l o g i e s ,  
s u b t l e t i e s  are all the p o s s i b l e  s t r a t e g i e s  and s u bstrat e g i e s  
may d i r e c t l y  or ind i r e c t l y  e x p r e s s  art a p o l o g y  d e p e n d i n g  on 
fact o r s  a l r e a d y  d i s c u s s e d »
: u r a 1 
t h e
11 i e 
: . A s
j s i n 
ir an 
? on
t h e  
t h at 
t h e
C H A P T E R  FIVE
I M P L I C A T I O N S  F O R  E F L  T E A C H I N G  A N D  S U G G E S T I O N S
T h i s  last c h a pter compr ises Four sections!; the first 
P r e s e n t s t h e k i n d o f i in p 1 i c a I i o n s t h e r e r> u 11 s a r r i v e d a t in a y h a v e 
■For the t e a c h i n g  of E n g lish as a foreign language.. The second 
b r i n g s  the c o n t r i b u t i o n  given by the a u t h o r s  of an ESI... textb o o k .  
The third c o n t a i n s  s u g g e s t i o n s  For further r e s e a r c h  . and the last 
one lists the major c o n c l u s i o n s  of the research.
5.. i Imp 1 :i cat .ion % for t h e teaching o f  English  as a foreign  
language
The major c o n c e r n  that u n d e r l i e s  this survey is what should 
b e d o n e t o i n c r e a s e t h e 1 e a r n e r s ' s o c i o 1 i n g u i s t :i. c a w a r e n e s s o f 
the target l a n g u a g e  and help them b e c o m e  not only l i n g u i s t i c a l l y  
b i a t a I s o p r a g rn a t .i c a 11 y c o m p e t n t ,.
It is agreed that social c o m p e t e n c e  is d i f f i c u l t  to 
ach i e v e n  e s p e c i a l l y  for foreign l a n g u a g e  l e a r n e r s  who are limited 
to the E n g lish p r a c t i c e d  in the cla s s r o o m .  A c c o r d i n g  to several 
r e s e a r c h e r s *  l e a r n e r s  may be p r o f i c i e n t  in g r a m m a r  and 
v o c a b u l a r y *  a l t h o u g h  they still fail to c o m m u n i c a t e  e f f e c t i v e l y  
I) e c a u s e t h e y d o n o t k n o w t h e s o c i a 1 n o r m s o f t h e t a r g e t I a n g u.a g e 
(Holmes 1990? W o l f s o n  1989, B l u m - K u l k a  1 9 8 8 ) . A c cording to B l u m -  
- K u l k a  (1982:;35) 'learners' d e v i a t i o n s  from n a t i v e  u s a g e  of
•s p e  e c h a c t s  ? f a r i n s  t a  n c e . m :i g h '<: v i o  I a  t e s o  c i. a  1 a  p p r o  p r i a  t e n e s  s 
n o r  mi:; in t h e  t a r g e t  l a n g u a g e  o n  m a n y  d i m e n s i o n s ' .  F o r  e x a m p l e ?  
t h e  m a t h  b e t w e e n  d e g r e e  o f  t h e  o f f e n c e  a n d  t h e  f o r m  o f  t h e  
a p o l o g y : a m o r e  s e r i o u s  o f f e n c e  m a y  c a l l  f o r  a n  express j. on oi' 
regret i n t e n s i f i e d  b y  a n  a d v e r b  i al s u c h  a s  !. I ' in t e r r i b l y  s o r r y . .1 
(!-i i q I-1 :i. n t e n s :i. t y > ? a s a p p a s e d t o a m i n o r o f f e n c e III a iti s o  r r y .1 
(1 o  w  i n t e n s  i t y > „ T  h e :i. n t e n s i f i c: a  t i o  n o f t h e  a p o 1 o  g y a 1 s  o d e  p e  n d s 
o n  t h e  v a r i a b l e s  o f  s e x ?  a g e ?  l e v e l  o f  f a m i l i a r i t y  a n d  s t a t u s  o f  
t h e  in t e r a c  t a n t s
It is d e f i n i t e l y  not enough to kn o w  how to say I'\w sorry or 
1 apologise  „ K n o w i n g  how to say t h e s e  -Formulaic e x p r e s s i o n s ?  
w l-i i c h a r e " a c. a m b i n a t i o n o f w o r d s ? t h a t h a v e Id e e o in e a s a c :i. a t e d i n 
e v e r y o n e ' s  mind and are often rep e a t e d  in s e q u e n c e ? (Tannen & 
Q z t e k , 1931:37)? does not e n s u r e  s u c c e s s  in s p e a k i n g  E n g l i s h  as a 
n a t i v e  s p e a k e r »  Bardovi-T-lar 1 ig et al (1991^13) c l a i m  that
t e a c h i n g  p r a g m a t i c s  e m p o w e r s  s t u d e n t s  to 
e x p e r i e n c e  and e x p e r i m e n t  with the l a n g u a g e  at a 
d e e p e r 1 e v e 1 ? a n d t h e r e i:) y t a  p a r t i c. i p a t e i n t I s e 
p u v p o s e o f 1 a n g u. a g e c o re i n u n i c a 1: i o n ? r a t h e r t I s a n j u s t 
«ord s .
The several s t u d i e s  c o n d u c t e d  on speech acts (for example? 
M a n e s  & Wo l f  son 1981 on complimenting:.! B e e b e  1985 on refusals;; 
Luna 1990 on reque s t s ?  etc) are a r e l i a b l e  s o u r c e  of d e s c r i p t i o n  
of n a t i v e  speakers' p e r f o r m a n c e ?  which can d e f i n i t e l y  help 
t e a c h e r s  in their goal to ma k e  the le a r n e r s  a c h i e v e  coinmun icat i ve
i i
c o m p e t e n c e «  In the case of a p o l o g i e s »  by c o m p a r i n g  n a t i v e  
s p e a k e r s ' d a t a w i t h t h e i r o w n ? E 11 g 1 i s I t 1 e a r n e r s w o a 1 d h a v e m o r e 
c h a n c e s  to d i s c u s s  why a c e r tain a p o l o g y  s o u n d s  rude» for 
i n s t a n c: e . T h e c. o iri p a v i s o n a f d a t a in i g i-< fc ;?> u g g e s t t h a t o n e c a n t e x t 
c a l l s  for a b r i e f  a p o l o g y  w h e r e a s  another c a l l s  for an e x t e n d e d  
one. The same h o l d s  true for a c e r t a i n  c o m b i n a t i o n  of a p o l o g y  
s t r a t e g i e s  that may be a p p r o p r i a t e  in one c o n text but not in 
a n o t h e r .
B a r d o v i - H a r 1 ig et al (1991) suggest m o t i v a t i n g  learners to 
d i s c u s s  how the sp e e c h  act focused on is used in their n a t i v e  
language. By so doing? the a u t h o r s  b e l i e v e  l e a r n e r s  will have a 
b a s i s  for the c o m p a r i s o n *  which may f a c i l i t a t e  the d e v e l o p m e n t  of 
their soc. iocul t ural c o m p e t e n c e  in I...2 as well as their 
u n d e r s t a n d i n g  of their own mother tongue« M c G r o a r t y  & Galvan 
(1985:89) say that 'culture a s i d e s  should be s p o n t a n e o u s  
r e s p o n s e s  to c r o s s-cul tural items that a r i s e  in the c l a s s r o o m 1 ; 
t h e y s u g g e s t t h a t t e a c It e r s s h o u 1 d i n t e r r u p t th e 1 e s s o n f a r a 
m o m e n t t. ci c o m m e n t o i i I: h e c r o s s c u. 11 u r a 1 m e a n i n g o f w h a t s t u d e n t s 
u s u a l l y  say«
8 o c :i. a c: u 11 u r  a 1 c. a m p e i  e n c e ?. a s a 1 r  e a d y m e n t :i. o n e d ? r e f e r s t o 
S's a b i lity to d e t e r m i n e  the p r a g m a t i c  a p p r o p r i a t e n e s s  of a 
P a r t i c u 1 a r s p e e c h a c t i n a g i v e n c o n t e x t . I n t !-i e c a s e o f 
a p o l o g i e s »  it is the l e a r n e r ' s  a b i lity to p e r c e i v e  e s p e c i a l l y  
the d e g r e e  of formality? and the s e r i o u s n e s s  of the o f f e n c e
toa
a m ong other var i a b l e s ?  and to be ab l e  to c h o o s e  a g r a m m a t i c a l l y  
a c c e p t a b 1 e f a r m .
By s e t t i n g  to know the s o c i o c u l t u r a l  n o r m s  of i n t e r a c t i o n  in 
the target languages l e a r n e r s  will then be e x p e c t e d  to k n o w  not 
only how to say the f o r m ulaic e x p r e s s i o n s  l”'m morris or I  
apologise  11 but al s o  in which s i t u a t i o n  and to w h o m  they sh o u l d  
use them. The r e f o r e ?  it s e ems a d v i s a b l e  to i n c o r p o r a t e  the most 
c ommon l i n g u i s t i c  forms of the a p o l o g y  speech act set in the 
initial part of the t e a c h i n g  syllabus. The r e m a i n i n g  formulas? 
t he indirect s t r a t e g i e s  and s uhstrat e g i e s  should? then? be 
i n t r o d u c e d g r a d u a 1 1  y .
01 shtain & Cohen (1.983) suggest a ’'spiral' o r g a n i s a t i o n  of 
1:h e s y 1 1  a b u s ? t h a t i s ? t h e a p o 1 o g y s i t u a t i a n s t o b e i n t rod u c e d 
sh o u l d  be a p p r o p r i a t e  for the s t age the l e a r n e r s  are at 5 and 
r e i n t r o d u c e d  t h r o u g h o u t  the e n t i r e  course. K r a s h e n  (i?8£) 
suggest s ? :i.ri his input h y p o t h e s i s ?  that l e a r n e r s  should m o v e  from 
st age i ( i-=current kn o w  1 ed g e  ) to i 1 (t he fo 1 1  owing 1 eve 1 ) ? 
which is a 'little beyond' the level at which they a c t u a l l y  are. 
F o r 1 11 e e x p r e s s i o n o f a p o 1 o g i e s ? ( i ) w o u. 1 d i;) e 1h e b a s i c f o r m u 1 a i c 
e x p r e s s i o n s ?  and (i+) could stand for the indirect s t r a t e g i e s  and 
suh s t r a t  e g i e s  in real c o n t e x t s ?  or the s u b t l e t i e s  of a p o l o g y  use 
B 1 u in • • f< u 1 k a a n d 01 s h t a i n ( i 9 8 4 ) r e f e r t o .
D i f f e r e n t  speech e v e n t s  such as i n terviews? de b a t e s ?  
s p e e c h e s  ? etc call for different a p o l o g i e s ?  and sh o u l d  al s o  be
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which s i t u a t i o n  a p a r t i c u l a r  group of learners is more 
like la to faces in order to make up a r elevant t e n t a t i v e  list of 
apo 1 oga sit uat ions sui t ab 1 e f or t he i ear ner ’ is 1 iriguist ic. and 
p r a g m a t i c  development,. L e a d i n g  learners to make their own c h o i c e s  
in an a p p r o p r i a t e  way sh o u l d  be the language teachers' u l t i m a t e  
goal „
I n c o r p o r a t i n g s o c i a c u 11 u r a 1 c o m pete n c e i n to the t esc It i ri g 
s y l l a b u s  was firstly s u g g e s t e d  by W i l k i n g s  <1976) and further 
d :i s c u s s e d b a W :i. d «.1 o w s o n (.1.9 8 9 ) ? B a r d o v i H a r 1 i g e t a 1 ( i 9 9 i ) a n d 
many others,, Bardovi-Tlar 1 ig et a 1 < ill id i! ) present four s t e p s  
t h r o u g h w h :i. o h t h e t e a c h e r c a n :i. n c o r p o r a t e p r a g m a t i c a 11 y 
app r op r i at e 1 a n g u a g e  int o EFi... c 1 assr o o m s i d e n  t i f ic at ion o f t he 
speech act? data c o l l e c t i o n ?  text book e v a l u a t i o n  and d e v e l o p m e n t  
of new materials;:
.1.. I d e n t i f i c a t i o n  of the speech act can be a c h i e v e d  either 
t h r o t.i. g h o b s e r v a t i < 3 n o f t h e 1 e a r n e r s ’ c o n v e r s a t i o n a I n e e d s o r b a 
h a v i n g  th e m  list their major d i f f i c u l t i e s  and i n t e r e s t s  with 
r egard to the aspect of the la n g u a g e  being studied?
i.;:. Data c o l l e c t i o n  can be done t h r ough r o l e - p l a y i n g  a c t i v i t i e s  
to c o m p a r e  what s t u d e n t s  say they do with what they a c t u a l l y  do 
wh:ile acting out? and also with n a t i v e  speakers' u t t e r a n c e s ?  if 
p o s s i b  1 e !i
3„ ! ext book e v a l u a t i o n ?  to see how the speech ac t s  found in the
i ' M
t x t b o o k are present ed ? that isj how close' to r e a lity they a r e 5 
4.i iJeve1 oping new m a t e r i a l s  can be a c h i e v e d  t h r o u g h  p airwork for 
instances by having l e a r n e r s  modify e x i s t i n g  d i a l o g s  and even 
c r e 'a i: e n e w a n d m o r e a d e q u a t e d i a 1 o g s .
£‘ .4/7 £SL models a cant r ibut:ion to EEL teaching o f  apolog ies  
A n o t h e r  i n t e r e s t i n g  c o n t r i b u t i o n  to help t e a c h e r s  bring 
their t e a c h i n g  closer to reality is Reinhart and F i s h e r ' s  (1985) 
FBI... textbook S p e a k i n g  and Social Interaction;, which p r e s e n t s  a 
teaching unit that is d i v i d e d  into six parts» The book is for 
i n t e r m e d i a t e  level s t u d e n t s  and it dir e c t l y  c o m p a r e s  the f o r m u l a  
Exca s? i? tire and I 'm  sorry » The a u t h o r s  b e l i e v e  s t u d e n t s  at t h i s  
level still ha v e  not learned how to use t h ese two e x p r e s s i o n s  
a p p r o p r i a t e l y  and can benefit from g e n e r a l i z a t i o n s  about their 
u !i e i n s o c i a 1 s i t u a fc :i. o n s . F i r s t 5 t h e y p r e s e n t w a r in u p 
q u e s t i o n s  such as» 'What are some w a y s  of g e t t i n g  a p e r s o n ' s  
a t t e n t i o n  in your c o u n t r y  and in the LJSA?'. Then 5 they present 
s i > c s e t s. w i t l i 11-, r e e 1:j r i e f d i a 1 o g s e a. c h i: o b e a n a 1 y s e d > f o 1 1 o w e d 
b y q i.i e if-1 i o n s f o r d i s c us s i o n w h o s e g o a 1. i s t o g e t t h e s t u d e n t s t o 
e x !■' 1 a i n w i t I t t h e i r a w n w o r d s t h e r o 1 e o f 11 -. i s f o r m u 1 a i n e a c. h 
d i a 1 ci g . F o 1 1 o w i n g t h e d i s c u s s :i. o n * t h e r e i s a s e c t i o n c a 1 1 e d 
F ain ts  to R e m e m b e r in which the s i m p l i f i e d  rule c o n c e r n i n g  the 
use of the formu l a i c  e x p r e s s i o n s  2"'m sorrySExcuse me in the 
co n text i n t r o d u c e d  is summarised,. The f o l l owing are e x a m p l e s
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t ak eri from the book of how the who.Ik a c t i v i t y  is c a.1" r i ed o u t 1.!
i „£ p ,38/39)
13iii.Io.iLS.
8 :i t u a t 1 <:> n - I.. :i. n d a :i. s a t a p a r t y « S l-i e a e c i d e n t a 1 I y h :i. t s a g I. a s s 
of wine with her arm and it falls on the floor,, The h o s t e s s ?  
Nancy? c omes to help her clean it up.
I.. in da •• _:> Nancy ,.
Haney -Don't worry about it. Here? let me help you clean 
i t up „
. Why did L inda use the e x p r e s s i o n  I'm so r r y ?  Why did she use 
really ?„
;j., We usual ly use I. I ’ in sorry I! when we think we have hurt or 
of fended someone., for examp l e ;. when we- forget s o m e t h i n g . when we­
ave late? when we spill a drink? when we r e c o g n i z e  we have 
insulted soniGonej or when we may ha v e  hurt s o m e o n e  p h y s i c a l l y  or 
emot :i. on a 11 y ;
2 . Th i s  e x p r e s s i o n  t ends to show a s i n c e r e  c o n c e r n  for a p e r s o n’s 
fee 1 i n g s „
2 . <P,3 6 /3 7 )
Ili.al.iJ.9 JL
S i t u a t i o n  -- Frank and J o a n n e  work to g e t h e r  :i.n a shoe store. Frank 
is h e l p i n g  a s h o pper try on a pair of shoes-,, -.Joanne c o m e s  to ask
Frank a question.
l:rank (to shopper) -• We have 
-Joanne - * Frank do
brown s a n d a l s ?
F r a n k - T h e y ' r e $ 2.6
Why did
that shoe in w h i t e  and yellow, 
y o u k n o w t h e p r i c e o f t h e s e
J o a n n e  use the formal, formula
E x c u s e  me with her c o l l e a g u e ?  Do shop a s s i s t a n t s  do the same in 
your c o u ntry ?
i. We c o m m o n l y  use the exp r ess ion I.', E x c u s e  me II in E n g l i s h  when 
we <i) try to yet s o m e o n e ' s  at tent ion <i?) leave a c o n v e r s a t i o n  
be Fore it is Finished |( (3) ask s o m e o n e  to move or when w a l k i n g  in 
■Fr on t o -f som e o n  e .. < 4 ) i n t er r u p t sonieone ,
c„ E x c u s e  me is c o m m o n l y  used in Formal s i t u a t i o n s  or when the 
s p e a k e r s  do not kn o w  each other w e l l „
The a u t h o r s  do not p r o v i d e  any e x a m p l e s  with this Formula 
as an apology,, They admit that a l t h o u g h  the s u g g e s t e d  unit is 
useful it is not enough. They go on to suggest that t e a c h e r s  need 
to First u n d e r s t a n d  the g e n e r a l i z a t i o n s  u n d e r l y i n g  the 
a p p r o p r i a t e u s e o F t h e e x p r e s s i o n ? a n d s e c a  n d ? b e a b 1 e t o p o i n I 
out to l:he s t u d e n t s  how such g e n e r a l i z a t i o n s  a pply to the use of 
t h e s e  e x p r e s s i o n s  in a 'Specific social s i t u a t i o n .  Re i n h a r t  and 
F i s h e r ' s  c o n t r i b u t i o n  s e e m s  to be an attempt to s e n s i t i z e  
s t u d e n t s  and t e a c h e r s  to the use o-F t h e s e  e x p r e s s i o n s  in actual 
social interactions,, These s u g g e s t i o n s  do not of c o u r s e  exhaust 
the n u m e r o u s  ways o-F d e v e l o p i n g  p r a g m a t i c  a w a r e n e s s .  .
5„3 Suggesti.ans far farther research
This sect ion p r e s e n t s  b r i e f l y  several r elevant t o p i c s  that 
•are not d e v e l o p e d  in the d i s s e r t a t i o n  but which might be taken 
up in future r e s e a r c h . It is b e l i e v e d  that the f o l l o w i n g  ideas 
w o u I d c e r t a i n 1 y c o n t r i b u t e t o t h e a c q u i s i t i o n o f 1 a n g u a g e 
1 e a r n e r s ’ c o m in u n i c a t :i. v e c o m p e t e n e e :
a S p o n t a n e o u s  data g a t h e r i n g  A l t h o u g h  being e x t r e m e l y  ti m e  
c o n s u m i n g ?  data g a t h e r i n g  of how a p o l o g i e s  are used s p o n t a n e o u s l y  
in order to be c o m p a r e d  with the e l i c i t e d  s i t u a t i o n s  in which 
they are called for would help soc i o'l ingui st s ? t e xtbook wr i t e r s ?  
s y l l a b u s  d e s i g n e r s ?  and l a n g u a g e  t e a c h e r s  point out cul t u r a l  
d i f f e r e n c e s  that might lead s t u d e n t s  to pragmatic, f a i l u r e s  and 
m i s c o in iti u 11 i c a t i o i t
b« Error a n a l y s i s  - A n a l y s i s  of the E n g lish learners' e r r o r s  
would be a r e v e a l i n g  ’and rich ar e a  of i n v e s t i g a t i o n  s i n c e  the 
1 e a r n e r s ' e r r o r s r a n g e f r o in 1 i n g u i s t i c o n e s t o p r a g in a t :l. c 
transfers., In a d d i tion? t h i s  kind of a w a r e n e s s  would -also 
help the le a r n e r s  to identify p r a g m a t i c  d i f f e r e n c e s  b e t w e e n  I....1. 
and I..?-:„
c. Aye g r o u p s  - An i n v e s t i g a t i o n  into how n a t i v e  s p e a k e r s  of 
d i f f e r e n t  age g r o u p s  a p o l o g i s e  might bring about d i f f e r e n t  
r e s u l t s  from the ones o b t a i n e d  in this research. It is p r o b a b l e
i%7
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that younger as well as older s u b j e c t s  than the ones a n a l y s e d  
h a v e  d i f f e r e n t  s o c i a l  p a r a m e t e r s  when i n t e r p r e t i n g  the 
s e r i o u s n e s s  of an o f f e n c e  and how to make up For it.
d P o l i t e n e s s  m a r k e r s  - It s e e m s  that very lit tie has been done; 
on p o l i t e n e s s  m a r k e r s  in both languages» not oniy to d e f i n e  the 
concept of p o l i t e n e s s  but how to m e a s u r e  p o l i t e n e s s  in several 
s i t u a t i o n s  taking into account social and persona), v a r i a b l e s ,
e. i Ser i o u s n e s s  of the offence- •- R e s e a r c h  to d e t e r m i n e  (.1) how 
s e v e r e  a p a r t i c u l a r  o f f e n c e  is p e r c e i v e d  to be by n a t i v e  s p e a k e r s  
of E n g l i s h  and of P o r t u g u e s e »  and (£> IT's e x p e c t a t i o n s  (high/low) 
of r e c e i v i n g  an a p o l o g y  ma d e  by S would c e r t a i n l y  e n r i c h  the
1 i i: e r a t u r e a 1 r e a d y a v a i 1 a b 1 e .
•F „ S y n t a t i c  p a t t e r n s  •- S t u d i e s  on syntat ic - semant ic p a t t e r n s  used 
w:L?:h 'apologies in both l a n g u a g e s  should be c a r r i e d  out,, For 
i n s t a n c e ?pat t e rns such as l"'m sorr# fo r/(: o/'a h au i: /.i f/t: h a (: and 
Da '-sculpas p a r /s v /a  respaito  do qaeS pe 1 o (;?. > we r e  very often 
used by the n a t i v e  res p o n d e n t s .
g ,= Int i m a t e  level of fa mi 1 iar it y -• The s i t u a t i o n s  that e l i c i t e d  
the da t a  for the survey did not i n c lude i n t i m a t e  i n t e r a c t a n t s «  It 
is an important aspect to be i n v e s t i g a t e d »  A r a nge of d i f f e r e n t
1 0 9
ap o 1og ',•) s .i t uat :i. on s can t.> -Found in 0 Ash tain (iv33);i Hoi ines 
(1990), 0 1 sh t a i n  and Cohen (1983).
h „ Use of I F I D s  ■•• A l t h o u g h  the e x p r e s s i o n s  I J m sorry * Excas c? me» 
For g ive  ms and i «apologise Function sim i l a r l y !  they are b a s i c a l l y  
d i f f e r e n t »  It would be i n t e r e s t i n g  to i n v e s t i g a t e  w h e t h e r  n a t i v e  
s p e a k e r s  p e r c e i v e  the d i f f e r e n c e s  and what c r i t e r i a  they ha v e  for 
c h o o s i n g  one f o r m u l a  rather than another,,
All the s u g g e s t i o n s  listed a b o v e  are u n d o u b t e d l y  c h a l l e n g i n g  
and fruitful a r e a s  for further investigation,,
CONCLUSION
The present study has a p p l i e d  the a p o l o g y  speech act set 
e id p 1 o y e d i:> y t h e C C S A R P p r o j e c t t o :i. n v e s i: i g a t e 1: h e c: u 1 t u. r a .1 
di-F Fere nces that affect the per For mam:, e of this sp e e c h  act by 
.learners of E n glish* The CCS ARP fra me worl< proved to be e f f e c t i v e  
•F o r t It e c o m p a r i <;> o n o f a p a 1 o g i e s a c r o s s t h e t w o 1 a n g u a g e s 
i n v e s t i g a t e d  as well as to reveal n o n - n a t i v e  deviations.,
T h e f :i. n d i n g s p r o v e t I t a t t h e r e a r e c u 11 u r a 1 p v e f e r e n c e s a s 
well as i n t r a l i n g u a l  d i f f e r e n c e s  in the c h o i c e  of a p o l o g y  
s t r a t e g i e s  to make up for the offence» It may be that n a t i v e  
s p e a k e r s  of both l a n g u a g e s  c h o o s e  a p o l o g y  s t r a t e g i e s  on the b a s i s  
of their c u l t u r a l l y  i n f l u e n c e d  p e r c e p t i o n  of the d e g r e e  of the 
of fence ;i social s t a t u s  of in ter act an t s ■ and social d i s t a n c e  
b e t w e e n  a p o l o g i s e r  and a p o l o g i s e e ?  so that the n a t i v e  s p e a k e r s  
in either l a n g u a g e  u s u ally c h o s e  d i f f erent 
s t r a t e g i e s  to make up for the offence«
W i-i e n c o n s i d e r :!. n g t h e p e r s o n a 1 v a r i a b 1 e o f s e ><« i t i s 
ob lie w e d  that m a l e  s p e a k e r s  in all the t h r e e  g r o u p s  a d d r e s s  the 
a p o l o g i s e e  m o r e  often than the female speakers,, When i n t e n s i f y i n g  
the apo l o g y ,  the Ei female s p e a k e r s  are found to use adverbial?» 
il t e r r i b l y ?  s o ;. very II m o r e  often than the Ei ma l e  'speakers,. 
S i g n i f i c a n t  sex d i f f e r e n c e s  in i n t e n s i f y i n g  an a p o l o g y  are not 
f o u n d i n t h e P i d a t a .
The study has al s o  looked at the learners' <E£) deviations,, 
A l t h o u g h  the l e a r n e r s  at i n t e r m e d i a t e  and a d v a n c e d  levels had 
f e w e r 1 :i. n g u i s t i c e r r o r s * t h e y t e n d e < i t o t r a n s f e r c u 1t u r a .1 
f e a t u r e s  from Li to LH. The te n d e n c y  to tra n s f e r  from Li to LS 
may d e c r e a s e  with the learners' p e r c e p t i o n  of the foreign 
l a n g u a g e  s p e c i f i c i t i e s ?  or? in other words? their a w a r e n e s s  of 
what is a c c e p t a b l e  in each l a n g u a g e  may increase.. A p o l o g y  
s t r a t e g i e s  are n o n - l a n g u a g e  s p e c i f i c ?  they are u n i v e r s a l ?  
h owever ? t h e r ea 1 i z at i oii an d c omh i n at 1 on o f st r at eg i es ar e
1 a n y u a g e s p e c i f i c. ? a s t h e r e s u 1 i s o b t a i n e i:i i ri t h i s r e s e a r c h 
indicate,, In s u m ;i it s e e m s  that la n g u a g e  uni v e r s a  Is may induce 
l a n g u a g e  lea r n e r s  to tra n s f e r  from Li to !...£„
E lr; L. t e x t b o o k w r i t e r s s h o u 1 d p r o v i d e s o c .1 o 1 i n g u i s 1: i c i n f o r m a - 
tion in their m a t erials. When this i n f o r m a t i o n  is not found in 
the t e x t b o o k s  a d o pted ;i the t e a c h e r s  sh o u l d  fill u p  the gap sc:' as 
to m o v e  a r t i f i c i a l  c l a s s r o o m  e n v i r o n m e n t s  a bit closer to 
soc i o 1 in gu. ist ic r ea 1 .i t y ? i n i: h is way deve 1 op i ng t he 1 ear n er s ' 
a w a r e n e s s  not only of the target l a n g u a g e  but also of their own 
mother t o n g u e „
F i ci a 11 y ? a s s u g g e s t e d t h r o u g h o u t t h i s s t u d y m o r e r es e a r c h 
with larger c o r p o r a  would c e r t a i n l y  add to a be t t e r  u n d e r s t a n d i n g
o f t h e s p e e c h a c t o f a p o I o g i s i n g b o 1h i n A m e r i c a n E n g 1 i. s h a n d i n
B r a z i l i a n  Fort.uguese ...For the benefit, of Ll-L. t e a c h i n g  and
learning.
A P P E N D I X I
P l e a s e  read c a r e f u l l y  each of' the •Following Four s i t u a t i o n s  
listed below» P l a y i n g  the vole of the person u n d e r l i n e d ?  use the 
b l a n k s  to w r i t e  what you. would say if you w e r e  i n t e r a c t i n g  in a 
r e a 1 c o n v e r s a t i o n .
Si „£l J M I ^ I ^ £ 111....£E0£ESSGR p r o m i s e d  to return a s t u d e n t ' s  term 
paper that day but didn't finish r e a ding it,,
I. .1 n i v e r s i t y p r o f e s s o r :
Sc: . A STAFF MANAGER has kept a student wait i n g  For half an hour 
•For a job i n t e r v i e w  b e c a u s e  he was called to an u n e x p e c t e d  
meet :i ng .
S t a f f <vt a n a g e r »
S 3 . A.W A I TER in an e x p e n s i v e  r e s taurant b r i n g s  fried c h i c k e n
instead of haeaf a la ma J. son to a s u r p r i s e d  customer,,
W a i t e r :




Por gent i I e n a ;. leia a t e n t a m e n t  e « as s e g u i n t e s  s i t u a ç õ e s  
abaixo? e e s c r e v a  o que você diria? de -Forma direta? se e s t i v e s s e  
i n t e r a g i n d o  em uma s i t u a r ã o  real,. A s s u m a  o papel da p e s s o a  su.bl.i-- 
n h a d a e m e a d a d i á I o g o .
Si U ni P r o f e s s o r.juJD.ÍMELal.tÁLãjn p r o m e t e  d e v o l v e r  um t r a b a l h o  Final
de um aluno., mas nao c o n s e g u e  acabar de lê--lo a tempo,,
P R 0 F E S S 0 R ü N I V E R S I  T á R 1 0:
SE  ]Jjíi_.Uuíjj::.sj.te'.D.aii.in:.. .(la..C.UXJ».Q. d e i x a  um a l u n o  e s p e r a n d o  por me:i.a-;-hora
pa r a  uma e n t r e v i s t a  s o b r e  uma p ossível vaga de emprego-, pe l o  -Fato 
de ter sido c h a m a d o  para uma r e u n i ã o  inesperada.
C O O R D E N A D O R  HE CURSO;:
S 3 iJjTi.._..3.ai:.íi;.í,?J)l ? n u m r e s t a u r a n t e r e q u :i. n fc a d o ? s e r v e f r a n g o F r :i. t o a o 
invés de f ile t  de peixe  ao molha de a Ic a p & r r & s « a um c l i e n t e  que 
•Fica s u r p r e s o  com o equívoco.
GARÇOK;:
35 Um m u!: or ist a ao dar m a r c h a  ré em seu carro? ba t e  em um c arro 
que es t á  e s t a c i o n a d o  logo atrás;, com o r e s p e c t i v o  m o t o r i s t a  den •
i r o .
M O T O R I S T A  R E S P O N S Á V E L :
A P P E N D I X II
P l e a s e  read care fu 11 y each of the Foil 1owing Four s i t u a t i o n s  
listed below. Use the b l a n k s  to w r i t e  what you w o uld say if you 
we r e  i n t e r a c t i n g  in a real conversation,.
S4.X0..U. b o r r o w e d  your p r o f e s s o r ' s  book j which you p r o m i s e d  to r e ­
turn that day., but forgot to bring it along.,
You
S 6 „ 'i.DJJ. have placed your sho p p i n g  bag on the l u g g a g e  rack of a 
c r o w d e d  bus.. When the bus brakes*, the bag falls down and h i t s  a
1 a d y .
You
B7..X.Q..U. of fended a fel low worker during a d i s c u s s i o n  at w o r k . A f t e r  
the discussion*, you mention this fact to your fe l l o w  worker«
You
8 8 . As usual? YOU are late again for a m e e ting with a friend with 
wh o m  you are w o r king on a .joint p a p e r .
You
15.4
A P P E N D I X  III
1 1 5
Por gent 11 e n a ;> leia, a t e n t a m e n t e  as s e g u i n t e »  s:i.tu.;í ç o g s  
a In a :i x o ? e e s c r e v a  o que você diria? de for ma diretas se e s t i v e s s e  
i n t e r a a i n d o  em unia s l t u a c a o  real,, A s s u m a  o papel da p e s s o a  s u b l i ­
n h a d a  em cada diálogo»
Bí y_g.í;,.â pede e m p r e s t a d o  um livro do seu p r o f e s s o r ?  e p r o m e t e  de- 
v o l v ê - l o  em urn d e t e r m i n a d o  dia;, mas no dia combinado*! v o c ê  e s q u e ­
ce de trazê-lo.
V O C i ;
S 6 V o c ê e n t r a  ein um ô n i b u s  cheio? com uma s a c o l a  de c ompras, ü 
m o t o r i s t a  freia b r u s c a m e n t e  e sua s a c o l a  cai em c i m a  de uma se- 
n h o r a .
V O C i :
B7 M o c ê o f e n d e  um c o l e g a  de t r a b a l h o  d u r a n t e  uma reunião» Ao fi­
nal da mesman seu c o l e g a  se m o s t r a  o f e n d i d o  cor« o acontecido,.
V O C i :
88 Co m o  sempre? você está a t r a s a d o  para um e n c o n t r o  com um amigo 
com o qual vo c ê  e s t á  f a z e n d o  um t r a b a l h o  final de uma disciplina,, 
VOCi:
A P P E N D I X IV
A P P E N D I X  V
O r i g i n a l  A p o l o g y  S i t u a t i o n s
8 i « A u i i i v e r s i t y p r o f e s s o r p r a m :i. a e d i o r e t u r n t I t e s t u d e n t ' % t e r in 
paper that day but d i d n’t Finish read i n g  it,.
88. A s t a f f  m a n a g e r  b o r r o w e d  her p r o f e s s o r ' s  book? which she 
p r o m i s e d  to return that day? but Forgot to b r ing it.
S3, The waiter in an e x p e n s i v e  res t a u r a n t  b r i n g s  fried c h i c k e n  
i nstead of too&af a /a aai&an to a s u r p r i s e d  customer,.
84. A student b o r r o w e d  her p r o f e s s o r ' s  book f which she p r o m i s e d  
to re t u r n  that day* but forgot to bring it along,,
85. A d r i v e r  in a p a r k i n g  lot b acks into the h e a r e r ' s  car.
96» The s p e aker has placed a s h o p p i n g  bag on the luggage rack of 
a c r o w d e d  bus. When the bus brakes., the bag falls and hits 
another passenger,,
87.  The s p e aker o f f e n d e d  a fellow worker du r i n g  a d i s c u s s i o n  at 
work,, After the m e eting* the fe l l o w  worker m e n t i o n s  th i s  fact,,
80« A n o t o r i o u s l y  u n p u n c t u a l  student is late again for a m e e t i n g  
with a friend with w h o m  s h e ' s  w o r king on a joint paper,,
íí7
A P P E N D I X VI
Profile Sheet
E.1 s u b j e c t s
S e x :_____ __  A G E :_____ __
What is your m a j o r ?
W e r e  you born in the USA? ________ Yes _______ No
If not:: In what c o u ntry were you born ?.„.„.......... .......
How long have you been 'living in the U S A ? ......... ...
Do you w o r k ?  ..........  Yes . ..... ..No What is your o c c u p a t i o n ? ___ _
Pi s u b j e c t s
Sexo;:........  Idade;:..........
K*íh t u r a 1 :i. cl a d e : C i d a d e ____________ _____ E s t a d o
Cur so::........ ... ........... ....... .. .
V oc ê 'trabalha? SI li N«0
(kial a sua Função? ._.. .. ...................
Sex;:....... Age::.. ..... .
E n g l i s h  l e v e l : _______ ___ _______
Ha v e  you ever t r a v e l e d  a b r o a d ?  . ...YES . .. . NO
W h e r e t o ?... _ _ ____ _________ _____________
For how l o n g ? ............. ......... ....
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